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MOJArOTOBKA BYIYIIIMX BOCIIUTATEJIENA K CO3JIAHUIO YUYEBHBIX
NMYBJIUKALIAA J1JI JETEX JOMKOJBbHOI'O BO3PACTA
THE TRAINING OF FUTURE NURSERY SCHOOL TEACHERS TO
CREATING EDUCATIONAL PUBLICATIONS FOR PRESCHOOL CHILDREN
FORMAREA VIITORILOR EDUCATORI iN VEDEREA ELABORARII
PUBLICATIILOR INSTRUCTIV-EDUCATIVE PENTRU COPII DE VARSTA
PRESCOLARA

CZU 373.2
Mapoaposa U .K., xaua. nieni. HayK,
CT. IIpel. Kadeapbl TOMKOJbHON Nefaroruku KOkHOyKpanHCKOro HaljMOHaIbHOTO
neaarornyeckoro ynusepcurera umenu K. J[. Ymmnckoro, Onecca, Ykpauna

Summary

The article deals with special aspects of process of preschool education’s computerization.
Problems of integration computer technology into work with preschoolers are described in the article.
Possibilities of software Microsoft Publisher in nursery school teachers™ professional activity are analyzed
by the author. Methods of future nursery school teachers™ training to create educational publications for
children of preschool age are characterized. Examples of students™ works are represented: exercise books,
news-bulletins for children and their parents.
Key words: preschool education’s computerization, future nursery school teachers, children of preschool
age, educational publications, Microsoft Publisher.
AHHOTAUA

B crathe packpbIBarOTCSI OCOOCHHOCTH Tpoliecca HHPOPMATHU3AIKHU JIOIIKOJIBHOTO 00pa30BaHusl.
PaccmoTpenbl npo0iieMbl BHEAPEHHST KOMIBIOTEPHBIX TEXHOJOTHH B paboTy C JETBMH JIOIIKOJIHHOTO
BO3pacTa. HpoaHaJ'II/ISI/IPOBaHBI BO3MO’KHOCTHU HCIIOJIb30BAHUA MPOTPaMMHOI0 oOecrieueHust MinOSOft
Publisher B mpodeccronaapHOM IEATETBPHOCTH BOCIHUTATENS JOIIKOJBLHOTO 00pa3oBaTEIBHOTO
YUpEIKACHUS. Omnncana MCTOJHKA IIOAIOTOBKH 6yI[yH_U/IX BOCITHTATENIEH K CO3JaHHUIO y‘ieGHBIX
myONMKaIMii sl JeTe MOIIKOJIBHOro Bo3pacta. [IpuBeneHb TpuUMeEpHl CTYISHUYECKHX pPa3padOTOK:
paboumx TeTpanei, MHOOPMAIIMOHHBIX OFJIJICTEHEH JIJIs IeTeH U POIUTENICH.
KuaioueBble ciioBa: IIoATrOTOBKA BOCHI/ITaTeJIeﬁ, ACTHU AOLIKOJIbHOI'O BO3pacTa, y‘l66HI>Ie Hy6J’II/IKaLII/II/I,
mporpamMmHuoe obecreuenre Microsoft Publisher.
Adnotare

Acrticolul ia in vizor aspecte speciale ale computerizarii procesului de formare a cadrelor didactice

pentru 1invatamantul prescolar si prezinta solutii pentru problema implementarii tehnologiilor
Publisher de eficientizare a activitatii educatorilor de gradinite si sunt descrise metode si tehnici de
formare la educatori a abilitatilor de a elabora materiale educationale pentru copiii prescolari si parintii
lor. Articolul pune la dispozitie exemple concrete de lucrari studentesti cum ar fi carti de exercitii
practice, buletine de informare curenta pentru prescolari si parinti.
Cuvinte-cheie: formarea educatorilor, copii de varsta prescolard, publicatii instructiv-educative,
programul Microsoft Publisher.
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B coBpemennom mupe mHbOpMaTH3aIys 00MIECTBa CYIIECTBEHHO M3MEHHIIA MOAXOM K
00pa3oBaHMIO TOJPACTAIONIEro TOKOJICHHs. B Hacrosiee BpeMs, Tepea BOCHUTATEIAMU
JIOIITKOJIBHBIX 00pa30BaTENbHBIX YUPEXKICHUH, BCTA BOMPOC O IEIeCO00pa3HOM M YMECTHOM
BHEJIPEHUN KOMIIBIOTEPHBIX TEXHOJIOTMH B IE€Aarormdyeckuil mpouecc. Bocnurarensam
HEOOXOJUMO HJITH B HOTY CO BpEeMEHEM U CTaTh MJIs JCTeH JOIIKOJBHOTO BO3pacTa
NPOBOJHUKAMH B MHP COBPEMEHHBIX TeXHOJOrWi. OJHa U3 BaXHEHIIUX IeJei
nH(OpPMATHU3AMKA  JOMIKOJILHOTO 00pa30BaTENbHOTO YUPEKIACHHS — 3TO OpTraHU3alus
KOJUIGKTMBHOTO TOHUMAaHHUS POJIM U MecTa WH(POPMAIMOHHBIX TEXHOJIOTUH B JOIIKOJIHHOM
00pa3oBaHHM, B JEATEILHOCTH BOCIHTATENsA, (POPMHUPOBAHHUE y JIETEH JOMIKOJIBLHOTO BO3pacTa
MPEATNIOCHUIOK K YYeOHOH NIeATeTbHOCTH Ha 3Tare 3aBEPIICHUsS UMHU JIOIIKOJIBHOTO 00pa30oBaHUs
[2,c. 2].

BaxxHo momuepkHyTh, 4TO WH(GOPMATH3ANHUS JONIKOJIBHOTO OO0pa30BaHUS TPHUBOIUT K
MOCTETIEHHOMY BHEAPEHUI0 KOMIIBIOTEPOB B PAa0OTy C JETbMH U UX POAUTENsMU. B HOBOM
penakuuu ba3zoBoro KOMIOHEHTa JOMIKOJILHOTO 00pa30BaHHsS W MPOTpaMME Pa3BUTHUS peOCHKA
JOIIKOJIbHOTO Bo3pacta «S y CBUTH» NPeayCMOTPEHO UCIOJIB30BAHUE KOMIBIOTEPHBIX
TEXHOJIOTUH B paboTe C AETbMH. DTO IUKTYeT HEOOXOJMMOCTh W3MEHEHUS COJICPIKaHUS,
METOZIOB M OPTaHM3allMOHHBIX (OPM BCEH CHUCTEMBI JIONIKOJIBHOTO OOpa30BaHUS MU IMO3BOJISET
MOJIEPHU3UPOBATh Y4€OHO-BOCIUTATENbHBIM MpOIecC, 3HAYUTENBHO yiydinas u oOjeryas
paboTy BocuTaTersl.

[IpobGnema MoArOTOBKM BOCTUTATENECH K UCIOIB30BAHUIO KOMITBIOTEPHBIX TEXHOJIOTHH B
MeJarornyeckoM MPOLEecce MOIIKOIBHOTO 00pa30oBaTeNbHOTO YUPEKIEHUSI paccCMaTpUBaeTCs B
uccnenoanusax: K. Burrenbepr, 0. 'opsuna, H. [lukanckoii, C. Ipstuenko, C. HoBocenosoii u
np. YdeHble YKa3bIBAalOT Ha HEOOXOAMMOCTH CIEIHAIBHOW MOATOTOBKM BOCHUTATENCH st
BHEJIPEHUS KOMIBIOTEPHBIX TEXHOJIOTHMH B paboTy C AeThbMHU (OpraHu3alus 3aHATHH IO
KOMITBIOTEPHOM TpaMOTe, UCIIOJIb30BAaHUE MTPE3EHTALINM, BUACOMATEPUATIOB, KOMIIBIOTEPHBIX UTP
B meaarorudeckoM mpotecce JOVY u T.4.). D10 obecreynBaeT JTMYHOCTHO-OPUEHTHUPOBAHHBIN
MOAXOJ K JIETSM M CITIOCOOCTBYET B YBJIEKATEIbHOM, UTPOBOU (hOpME, JOCTUTHYTHh Y HUX HOBOTO
Ka4yeCTBA 3HAHUM, Pa3BUTh KPEATUBHOCTh, MBIIIJIEHUE, TPOU3BOJIbHOE BHUMAHUE, MAKCUMAIILHO
CIOCOOCTBYS TIOBBIIIICHUIO HHTEPECA JETEH K 3aHATHSIM.

Llenv cmamwu: onucaTh METOAUKY TOJATOTOBKM OyIYIIMX BOCHUTATENEH K CO3JaHHUIO
y4eOHBIX MyOMUKalMid AJsl IeTel MOIIKOJIHLHOTO BO3pacTa C MCHOJIb30BAHMEM KOMITHIOTEPHBIX

TEXHOJOTHM.
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OcymecTBisisE MOATOTOBKY BOCHHTAaTeNeld Ha (aKyiIbTeTe TOUIKOIBHOW IEIarOrHKH U
ncuxonoruy  KOXKHOYKpPanHCKOrO HAIlMOHAIBHOTO TE€AAarOrM4ecKOro yHUBEPCHTETa HMEHHU
K. I. YImuHCKOrO K HCHOJB30BAHMIO  KOMITBIOTEPHBIX ~ TEXHOJIOTMH B Oya;yei
npodecCHOHATIBHOM JEATEIBHOCTH B paMKax y4eOHOW Jaucuuruinebl  «KOMITbIOTepHBIC
TEXHOJIOTUHU B pabOTE C IETHbMU», CTYICHTHI y4aTcsl HCIIOJIb30BAaTh KOMITBIOTEPHOE MIPOrpaMMHOE
obecrieuenue (Microsoft Office: Microsoft Word, Microsoft PowerPoint, Microsoft Publisher;
Windows Movie Maker, Scratch) mpu co3ganun y4eOHO-IIO3HABATEIBHBIX MATCPHAIIOB IS
JIETEW TOIIKOJBbHOIO BO3pPACTa.

JIeHCTBUTENBFHO, HA CErojHsA KOMIBIOTEPHBIC INPOrpaMMbl 3HAUYUTEIBHO PACIIUPSIOT
BO3MOXKHOCTH BOCTIUTATENEH B cepe TOMIKOIBHOT0 00pa3oBanus: ohopMIICHHE TOKYMEHTAIHH,
pacrpocTpaHeHHe 00pa30BaTEeNbHBIX YCIYr JOIIKOJBHOTO 00pa30BaTENFHOTO YUPEKICHHUS,
CO3J]aHME YYCOHBIX MAaTEpHaJOB IS JIOIIKOJbHUKOB, OOMEH ombiToM U T. ja. OnHOW wu3
KOMITBIOTEPHBIX MPOTPaMM, KOTOPYIO MOXXHO 3(QEKTHBHO HCIIOIB30BATh IPH IOJATOTOBKE
y4eOHBIX MaTEPUAIIOB IS TOMIKOJIBHUKOB siBisieTcst mporpamma Microsoft Office Publisher.

Hcnonp30BaHue KOMITBIOTEPHOTO mporpammuHoro obecreuenus Microsoft Office
Publisher B mpodeccuonansHoli aestenbHocTH Bocmurtatenedi  JIOY  paccmarpuBaroT
M. bnomuupina, C. 3ybouenko, T.MypasneBa, UW. IlaBmukoBa, A.Pyben u gp. OuHu
PEKOMEHIYIOT HCIOJB30BaTh THI myOnukammu «Oykier» (mporpammbr  Microsoft Office
Publisher) B pabore ¢ poautensimu u nerbMu. dopma OyKIIET BbIOpaHa B CBSI3H C yJOOCTBOM
JIOHEceHus! HH(OpMalUY, KOMIIAKTHOCTBIO pa3Mepa, HU3KOM cebecTouMOCThI0. BykieT oTaudHo
NOJIXOMUT JUIS  PaclpoCTpaHeHHs ¥ WH(GOPMHPOBaHHMS pOIUTENEd B  JIOIIKOJIHHOM
00pa3oBaTeNBbHOM YUYPEXKICHUH, JUIS pa3MElIeHus Ha MH()OPMAIMOHHBIX CTEHIaX. XOpPOIIUH
OYKJIET COIEPKUT OTBETHI HA OCHOBHBIC BOMPOCHI, KOTOPhIE MOTYT BO3HUKHYTH Y POJHMTEIICH.
O dexTHBI U 3aMOMUHAIOLIUICS OYKJIET BBITOAHO BBIACIUT JIOOYIO TEMY, CO3/1acCT HYKHOE
BIIEUATJIEHUE y poauTtenen [3].

OtmeruM, yto mporpamma Microsoft Office Publisher — nacronmpHas u3natenbckas
cuctema, paspabortanHas kopropaimeii «Microsofty. Dto mpusoxeHHe Ha4yaIbHOTO YPOBHS,
otmuuaromieecs ot «Microsoft Office Word» Ttem, uTto akumeHT B HEM JenaeTcs Ha
MIPOCKTUPOBAHNE Pa3METKH CTPaHMIBI, a He Ha odopmicHHe M TMpoBepKy Tekcra. Microsoft
Publisher — nponpuerapHoe mporpammuoe obecrieueHue, Bxosiee B coctaB nakera Microsoft
Office [1]. WMuaue roBops, nporpamma Microsoft Office Publisher sensercs numzaiiHepcko-

HU3JaTCIILCKUM ITaKCTOM, YTO PpaCCYUTAaH Ha BBIIIOJIHCHUC H.IHpO‘-IElﬁH.IGI‘O Kpyra 3agad Hu
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OPHECHTUPOBAHHBIH B MEPBYIO OYEepE/Ib Ha JIIOACH, HE SBISIOMINXCS MpodeccHoHaIaMH B 001acTH
nu3aiiHa u nosjmrpaduu. brnaromaps npuHamiexHoctd kK Microsoft mporpamma mpocra B
WCIOJIb30BAHUU M HACTPOHKE, OHA 00JIaJlaeT MHTYUTHUBHO MOHATHBIM HHTEp(dercom, B IeIOM
cX0okuM ¢ mHTepdericom npounx npunokeHuin Office, uTo MacaTbHO MOAXOAUT AJIs pabOTHI
BOCIIMTATENCH OMIKOIBHBIX O0pa3oBaTeabHBIX yupexaenuii. IIporpamma Microsoft Office
Publisher mnpennasnauena He TONBKO sl co37aHus OykieToB. Bmecrte ¢ mporpammoit
MPEJOCTABIIAIOTCS 3aTOTOBKH JUIS IMPOKOTO IMANa30Ha TUIIOB ITyOIMKAIMiA, BKIIOYasi: OBICTpPBIC
nyOyMKanuu, Oanku, OI0JUIeTeHH, KaleHIapH, TUIaKaThl, IPUTIAIICHUS U JIp.

B pamkax yueOHON aucuuIuiMHbl «KOMITBIOTEPHBIE TEXHOJIOTUU B paboTe ¢ JETHMH»
CTY/ICHTBI y4aTcsl pa3padarhiBaTh y4eOHbIC MyOIMKAIUU VIS TOMIKOJILHUKOB: pabovne TeTpajH,
MH(OPMAIMOHHbIE OIOJIJICTEHH.

Paboune TeTpamu Ui JOUIKOJIBHUKOB MOXHO HCIIOJIB30BaTh Ha 3aHATUSIX H B
WHIMBUYAIbHOW paboTe MO pa3HbIM MPEaMeTaM, a TaKXKe Ui MOJArOTOBKH JETEH K IIKOJIE 110
BCEM HAIpaBIICHUSAM. 3alaHus B PabOYMX TETPAAsX CaMble pa3HOOOpa3HbIC: ATO MOJArOTOBKA
pyKH peGeHKa K MUChMY, paCIIUPEHUE CIOBAPHOTO 3araca, pa3BUTHE JOTMYECKOTO MBIIIICHHS,
MIPOU3BOJILHOTO BHUMAaHHSA, TBOPYECKUX CIOCOOHOCTEH M T.A. B paboumx TeTpamsx MOXKHO
UCIIOJIb30BaTh MHOTO HWHTEPECHBIX, 3aHUMATEIbHBIX YIPAKHEHHWHA JJIS JETed JIONMIKOJILHOTO
Bo3pacta. OHM coJliepXKaT yIPaXKHEHHS, B KOTOPBIX HYXXHO PHUCOBATh, PACKpAIINBATh, HAXOJIUTh
COOTBETCTBHE MEXIy IMpEIMETaMH, COCTaBJISATh CJIOBA, HW3yd4aTh CJOTH, O3HAKOMHUTCS C
NPOCTBIMU T'€OMETpUYeCKUMH (opmaMu, mudpamMu, OOBOIUTH TPEAMETHI IO MYHKTHPY,
pHUCOBaTh MPSAMbBIC, JIOMAHbBIC M BOJHHUCTBIC JIMHUU, YIUTh KOPOTKUE CTHXH, HAXOJAUTh OTBETHI HA
3arajky, peOychl, MPOXOAUTH JAOUPUHTHI, a TaK)XK€ MOXKHO HCIIOJIB30BATh WILTFOCTPALHH,
CIIOCOOCTBYIOIINE YCBOCHHUIO Y4eOHOTO MaTepuana. VX mpuMeHeHHe npeBpamaeT o0ydeHue B
YBJICKATEIbHbI, HHTEPECHBIN MPOILIECC.

HNudopmaninoHHbIi OroieTeHb (ra3eTy) MOXKHO HUCIOIb30BaTh B PabOTE C POUTENIMU U
IeTbMH. DTO TEYaTHOE IEePHOJUYECKOE HW3JaHWE TPYIIbI, BBIXOSIIEE IO/ ITOCTOSHHBIM
Ha3BaHWEM U HE PEXe OAHOro pasza B mecs. MHpopManuoHHBIN OOJUIETEHb ISl pOAUTENICH
XOpOIIMK TMOMOIIHUK BOCIIUTATENIO0 B TMPOCBEIIEHUH POJUTENEH 1O BOMpocaM OOydYeHHsS H
BOCITUTAHUS JIOIIKOJBHUKOB. OOBIYHO WH(OPMAIIMOHHBIA OIOJIJIETEHb TPYIIBI BBIXOIUT, Kak
npaBuwiio, He Oonee 2-X pa3 B Henemto. brmaromapst sToMmy, y BOCHIHTAaTeNs €CThb BpeMs Ha
MOJrOTOBKY MAaTepUalioB Ul MYyOJMKAallMd Ha WHTEPECHBIC IS POIUTENEH M JeTel TEeMBI.
CaMbIM TIEPBBIM JIEJIOM HEOOXOJMMO TPHAYMaTh Ha3BaHWE W JIOTOTHUI WH(POPMAIMOHHOTO

oroyuterersi. IMeHHO 3TH aTpuOyThl YKOPEHSTCS B CO3HAHWUHU poauTenei u nerei. Heymaunoe
b


https://ru.wikipedia.org/wiki/%D0%9F%D0%B5%D1%80%D0%B8%D0%BE%D0%B4%D0%B8%D1%87%D0%B5%D1%81%D0%BA%D0%BE%D0%B5_%D0%B8%D0%B7%D0%B4%D0%B0%D0%BD%D0%B8%D0%B5
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Ha3BaHUE MOXKET TOJIHOCTHIO IC30PHEHTHUPOBATH POAMTENEH, Naxke, HECMOTPS Ha TOJOOPKY
Ka4eCTBEHHBIX, HHTEPECHBIX MaTepruanioB. MOXHO M31aBaTh WH(GOPMAIIMOHHBIN OIOJUICTCHD HE
OTAENBHOU TPYIIIBI, a JOIKOIBHOTO 00pa30BaTEIBHOTO YUPEKACHUS, B KOTOPOM 3aBeIyroIasi,
METOJIUCT, BOCIIUTATENN OYyAyT MyOJMKOBATH CBOM HApaOOTaHHBIC MaTepuajbl, OOMEHUBATHCS
OIBITOM, 3HAaKOMHTh POJUTENICH C TENarorM4ecKMM KOJUICKTHBOM M PEXHMOM pabOThI
JONIKOJILHOTO 00pa30BaTEeIbHOTO YUPEKIACHHS U T.1I.

[Mpuctynas k paboTe, 1O CO3MaHUIO YYEeOHBIX MMyONMKANWK, CTYAEHTHl CHadaja
OTIPEICTISIOTCS ¢ TEMOU paboueit TeTpaau (Miu OFOJIICTSHS ) U EeJICBOW ayJUTOPHEH Ha KOTOPHIE
OHM OyIyT OpPUEHTUPOBAaHBI (TOJIBKO A JeTed WiIW Ui AeTed W poautencii). Jlamee
HEOO0XOUMO CcO3/aTh CTyJeHUYeCKoe MOPTHoaro. CTyIEHTHI CO3AI0T MANKH, KOTOPBIE BO BpEMs
BBITIOJIHEHUS] TPOEKTa HAIMOJHAIOT COOCTBEHHBIMH pa3pabOTKaMHU: KaTaJOT JIUTEPATyPHBIX
MCTOYHHUKOB, CCBUIKM Ha pa3pabOTYMKOB MaTEpUAIOB, KOTOpBIE OBUIM HCIIOJNB30BaHBl MpPU
CO3JIaHUH YYEOHBIX MyOIHKAINN, KAPTUHKU, KHUTH, CTaThH, YTO UCIIOJIb30BAIKCH MIPHU CO3IaHUU
yueOHBIX TyOnukamuii, paboyas TeTpaib WIM HHPOPMAIMOHHBIA OOJUIETEHb, CO3JAHHBIE C
nomoibio mporpammbl Microsoft Office Publisher u np. [Tocne coznanus moptdonmo, CTyIeHTHI
3aIOJTHSIOT IJIaH y4eOHOTO MPOEKTa, CAMOCTOSATENBbHBIA MOJOUPAIOT HEOOXOAUMBIE MaTEepPHAaIIbI
JUIS CO3JaHMs] Y4€OHBIX MyOIUKAIIHiA.

Jlasnee cTyaeHThl OOPMIISIFOT yueOHbIe MyOIUKAIUK C TIOMOIIIBIO TporpaMMbl Microsoft
Office Publisher. ITpu 3anycke nporpammbr Microsoft Office Publisher cpa3y otkpeiBaetcst okHO
C TOMYJSPHBIMU TUTIaMU myonukanuid. st paGodeld TeTpaad CTYACHTHI HCIIOJB3YIOT THIT
«OBICTpBIE TYyONUKaIMM», sl Tra3eThl — «OroymeteHw». [Ipu BbpIOOpe THMa co3/1aBaeMoit
nyonukaimu B Microsoft Office Publisher oroOpaxaroTcss 3CKU3bI TOCTYNHBIX 3ar0TOBOK,
HarpuMep ICKHU3bI OrosuieTeHen. JIroOoh T myOIuKauKu TOAIEPKUBACTCS OOJIBIIIUM YHCIIOM
TOTOBBIX TPO(ECCHOHATBHBIX MAaKEeTHBIX 3aroToBokK. HaumHas paboTarh, CTYIEHTHI MPOCTO
OTKPBIBAIOT MOHpPaBHUBIIMKCA MakeT. [locne Toro kak 3aroToBka MyONHKaIlMU OTKPHLIACh, OHU
3aMEHSIOT TeKCT U PUCYHKHU 3alOJTHUTENS] CBOUMHU MOI00paHHBIMU MaTepuanamu. Bee siaeMeHThl
yueOHOU myOnmuKanuu, pazpadbarsiBaemoii B Microsoft Office Publisher, Bxitouas 6iioku Tekcra,
HE 3aBUCAT APYT OT apyra. JItoOoi syeMeHT MOXHO pa3MmemiaTh TOYHO B TpeOyeMoM MecTe U
HMMeEETCsl BOBMOKHOCTh YIIPaBIEHUsI pa3MepoM, (opMoii ¥ BHEIITHIUM BUIIOM KaXJIOTO SJIEMEHTA.
Taxxe, MO)KHO HM3MEHSTH LIBETOBYIO CXeMy W HMIPU(PTOBYIO CXEMY, YAAIATh WIH JOOABISITH
JJIEMEHThl MaKeTa M BBIMOIHATH JII0Oble Apyrue TpeOyeMmble H3MEHEHHs, 4ToObl ydeOHas

myOIMKausi COOTBETCTBOBANIA OJOOpaHHOMY MaTepually | 1eneBoil ayauropun. [lyOmaukanus
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JOJKHA OBITh MAKCUMAJIBHO MOHSATHA, IIPU 3TOM JIOJIKHBI OBITh JOCTUTHYTHI NIE€aroruyeckue u
METOAMYECKHUE LIEIH, KOTOPbIe ObUIM OCTaBJIEHBI CTYACHTAMH.

Co3nannple yueOHbIE MyOJMKAIMM, CTYACHTHI MPE3CHTYIOT BO BpEMS IEJIOBOH HIPHI
«QKcnepTr3a NpeACcTaBIECHHBIX MaTepuanoBy». Llenb MaHHON HUrpsl — pacCMOTPETh KaueCTBO
pa3paboTaHHbIX Y4EOHbIX MyOIMKaLMH Ul IeTel, JoKa3aTh WM ONPOBEPrHYTh BO3MOXKHOCTHU
UX UCIIOJIb30BaHUS B paboTe ¢ JOIKOJbHUKAMHU. CTyIeHThl aHAIN3UPYIOT CO3JaHHbIe yueOHbIe
nyOoJIMKauu  JUIs  JIOIIKOJIBHUKOB IO  CIEAYIOIIMM KPUTEPUSM: CaMOCTOATENBHOCTD H
3aKOHYEHHOCTh pa3pabOTOK, OPUTHHAIBHOCTh, COOTBETCTBHE IIeNsM (IIPEACTABICHHBIM B
[IporpaMMax pa3BUTUs JeTei), JOCTYHNHOCTh HPENOCTaBIEHHOW HH(POpPMALUM, HUHTEPECHbIE
3aJjaHus Ui JIeTeH, ydeT MX BO3PAaCTHBIX OCOOEHHOCTEH, KauecTBO O(OpMIIEHHMS: I[BETOBAs
raMMa, 4YeTKOCTh H300paKCHUs, CTWIMCTHYECKAs BBIPA3ZUTEIBHOCTh U opdorpaduyaeckas
IPAMOTHOCTh TEKCTa U T.I. BO BpeMs NpOXOXKIACHUSA NEAArOIMYECKOM IPAKTHKHU, CTYACHTHI,
UCHOJB3YIOT B paboTe ¢ AOMIKOIbHUKAMH JIydllIne yuyeOHble MyOInKaluu.

[IpuBenem mpumMep CTyJCHUECKUX Pa3pabOTOK yueOHbIX MyOIuKaIHii.

PaGouast TeTpamp ans  JeTel  CcTapuiero JAOMIKOJABHOTO Bo3pacta «CKa304HbIE
HpUKIIOUYeHUs» (coctaButenb Bukropus 3.). Pabouas terpans coctout u3 22 crpanul. Ileppas
TUTYJBHBIN JIncT. Ha BTOpOM — NOSIBIISIFOTCS TIaBHBIE Tepou Jlama-IyTelecTBEHHUIA CO CBOUM
napyrom banivaukoMm u npeanararoT pedeHKY OTIPaBUTCS B IyTeLIeCTBUE MO cka3zkaM. /[ sToro
€My He0OXO0/IMMO BBINOJIHATH OIPEIEICHHbIE 3aJaHHsI: IOMOYb CKa30YHBIM IeposM HalTU CBOMX
npy3ei, 0OBECTH KapTUHKHU MO IMYHKTHUPHBIM JIMHUSM, JIOPHUCOBBIBATH BOJIILIEOHBIE CKA30YHbBIE
aTpuOYThI, PACKPACUTh MEPCOHAXKEH, HAWTH OTIMYMUS, NPONTH JAOUPHUHTHL, MPHUIYMaTh
U3MEHEHHMS B CIOXKETe CKa3KH, BbIPE3aTh U CIOXKHTh Ma3ibl U T.1. Pabouas TeTpaab MOXET ObITh
MCIIOJIb30BaHa KakK B TPYIIIOBOM, TaK U B UHIMBUIYaIbHON paboTe ¢ JETbMH, B paMKaxX 3aHATUI
10 XYZ0KECTBEHHO-PEYEBOM NEATEIBHOCTH.

Nudpopmannonssiii Oromnerens «lloncomHyx», raszera Uit JeTed M pojauTenei
(cocraButens I'anunua I1.). ['azeta co3nana Ha Temy «OKUBOTHBINA MHp». B Hell onmyOinKoBaHbI:
3araJIku ¥ CKa3Kd O JKMBOTHBIX, [TO3HaBaTelbHble 3aaHus (Hampumep: «Krto, rae >xuBer?» —
HE00XO0IMMO HAWTH JOMHUK JJIsl KUBOTHOTO; «HeObIBasbliiHa) — HYKHO HaWTU U300paxKeHMUs,
KOTOpbIE HE BIHCHIBAIOTCS B CIOKET OOIIEH KapTUHBI M T.JA.), pa3lien «mMacrepckas» (Io
MPEAJIOKEHHOM 3aroTOBKE JETH, BMECTH C POJWUTEISIMH, JOJDKHBI BBIpE3aTb W CKIIEUTh
MYJIbTUILTMKAIIMOHHOTO NIepcoHaxa — cMmemapuka [InHa), a Takxke pa3MelieHbl 0ObsBICHUS JUIs

poauTenen.
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B pesynbrare MCIONB30BaHUS CTYACHTAMH YYEOHBIX MyOJMKalMidi B paboTe C AEThMHU
JOIIKOJBHOTO BO3pacta BO BPEMs IPOXOXKACHHS IEAarorHyecKoil MPaKTUKH ObLIO 3aMEuYeHO,
YTO JETH MPOSBISUIA 3aHMHTEPECOBAHHOCTh K MYOJHMKALUSM, WM HPABHIKCh IIBETHBIC
WLTFOCTPALMH, © OHU OXOTHO BBITIOJHSIIH Pa3HOOOPa3HbIe, YBICKATCIbHBIC 3a1aHUS.

Takum 00pa3oM, CErofHs OCTPO BCTAeT BOIPOC O IEPeXojlie Ha Ka4eCTBEHHO HOBBIH
YPOBEHb HCIIOJIb30BaHHsI KOMIIBIOTEPHBIX TEXHOJIOTHH B NPO(ECCHOHATBHON eATeIbHOCTH
BOCITUTATENIS, 5TO BHOCUT CBOM TPEOOBAHUS K MOJTrOTOBKE IEAarOrn4YecKuX KaapoB. AHaiu3
UCCJICIOBaHMsI TIOKa3bIBACT, 4YTO HCMoyb30Banue mporpammbl Microsoft Office Publisher
3HAYMTENILHO O0JerdaeT padoTy BOCHHTATENEH, MO3BOJISIET UM JIETKO M OBICTPO CO3laBaTh
KaueCTBEHHBIC, HHTEPECHBIC, 3aHUMATEIIbHbIC yueOHbIe MaTepHalibl Ui aeTei. Mcnonb3oBanue
y4eOHBIX MyONUKalMid B pabOTe C JETbMH, pa3BUBACT Yy HUX: IO3HABATEIbHBIA HHTEPEC,
KpPEaTUBHOCTh, JIOTHYECKOE MBIIUICHHE, IPOU3BOJILHOE BHHMAaHHE, MEJKY0 MOTOPHKY,

CaMOCTOATCIIBHOCTD, YJIYUIIACT YPOBCHb IIOHUMAHUA y‘Ie6HOI71 I/IH(i)OpMaI_II/II/I.
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B3AUMOCBSI3b N30BPASUTEJIbHON U PEUEBOM JEATEJIBHOCTH ¥V IETEN
CTAPHIEI'O JOWKOJBHOI'O BO3PACTA
INTERACTION OF IMAGERY-CREATIVE ACTIVITY AND SPEECH ACTIVITY IN
PRESCHOOLERS
INTERACTIUNEA ACTIVITATII IMAGINATIV-CREATIVE SI ACTIVITATII DE
VORBIRE LA PRESCOLARI

CZU 373.2 + 159.922
bapanosa B.B., xanauar nearorndyeckiux HayK, aCCUCTEHT Kadeapbl TEOPHH U METOIUKU
JOLIKOJIBHOTO 00pa3oBaHus ['ocy1apcTBEHHOTO yUpeKIeHUs
«HO)KHOYKpanHCKUM HAIIMOHAJIBHBIN NIEJarornueCKuii YHUBEPCUTET
umenu K. JI. Ymmackoro», Onecca, Ykpauna

Summary

The article deals with the issue of coherent speech of senior preschool-age children in imagery-
creative activity. Interaction of coherent speech and imagery-creative activity of senior preschool-age
children have been theoretically substantiated and experimentally verified. Environment of this problem
at modern nursery schools are analyzed in the article.
Key words: coherent speech, imagery-creative activity, imagery-creative and speech activity, children of
preschool age, development of coherent speech of senior preschool-age children in imagery-creative
activity.
AHHOTAIINA

B nanHoIi cTaThe paccMoTpeHa pobiaemMa pa3BUTHS CBSI3HOW pedr CPeICTBAME H300pa3uTeIbHON
JESTeIbHOCTH. PacKkphbITa B3aMMOCBS3b PEUCBOI M N300pa3UTEIBHON IEATSIILHOCTEH. Y TOUHEHBI TTOHATHS
«CBSI3HASl PEYb», «H300pa3uTeNbHas JESTEIbHOCThY, «XYIO0KECTBEHHBIM 00pa3», «HU300pa3nuTeNbHO-
peueBast gearesbHOCTHY. IIpoaHann3upoBaHO cocTosHHME HPOOIEMBI B COBPEMEHHOM JOIIKOJIBHOM
00pa3oBaTeIbHOM yUPEXKICHHUH.
KiroueBble ciaoBa: cBsi3HAas peub, H300pasuTeNbHAs JEATEIBHOCTh,  M300pa3HUTENIbHO-peueBas
NeSITeNbHOCTD, JETH IOIIKOJIBHOTO BO3pacTa, Pa3BUTHE CBSI3HOHW peud CPEeACTBaMH H300pa3UTENLHON
JeSITEIIbHOCTH.
Adnotare

Articolul se refera la problema discursului coerent al elevilor varstnici prescolari in activitatea
imaginativ-creativa. Interactiunea activitatii de exprimare coerentd si imaginativ-creativa a copiilor
varstnici de varstd prescolarda a fost fundamentatad teoretic si verificatd experimental. Mediul acestei
probleme la scolile moderne de gradinite este analizat in articol.
Cuvinte cheie: vorbire coerentd, activitate imaginativ-creativa, activitate imaginativ-creativa si de
vorbire, copii de varstd prescolard, dezvoltarea discursului coerent al elevilor de varstd prescolara in
activitatea imagistica-creativa.

N3o0pasurenpHas ACSITENBHOCTh — CIOXKHBIM CHHTETUYECKH BHUJ JAEATEIHLHOCTH, B

KOTOPOM  MPOABIIACTCA  JIMYHOCTDH pe6eHKa n 1104 BJIHMAHHUECM KOTOpOﬁ Pa3BUBACTCA
I/I306pa?>I/ITeJ'IBHa$I JCATCIIBHOCTD pe6eHKa KOTOpass B CBOKO OYEPCAb, TaKXKE BJIMACT Ha

dhopmupoBanue TUYHOCTH pedeHka [1].

10
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[TonudpyHKIMOHANBHOCT N300pa3UTEIBHOM AEATEIBHOCTH OTKPBIBAET BO3ZMOKHOCTH JIJIs
KOMIUIEKCHOTO pPa3BUTHSA JIMYHOCTU peOEHKa, IOCKOJIbKY aKTyalu3upyeT Bce ee c(epbl:
UHTEJJIEKTYaJIbHYIO, AMOLIMOHAIbHO-UYBCTBEHHYIO, MOTHBALIMOHHYIO, COLIMAJIbHO-
KOMMYHHUKATHBHYIO, IOBEICHYECKYIO, IEATEIbHOCTHYIO, Cepbl CO3HAHUS U MOJICO3HAHUS TAKXKe
CIOCOOCTBYET pa3BUTHIO peun, 00Oraiaer clioBapHbli 3anac pe0eHKa 1 00pa3HOCTh peyu.

LlenTpanbHbIM  OOBEAMHUTENBHBIM  (AKTOPOM  H300pa3uUTENbHOM U peuyeBOH
JESITEeIbHOCTEH SBISETCS XYI0’KECTBEHHBIM 00pa3, KOTOPBIM JeTH BOCHPUHUMAIOT B IpOIEcce
O3HAKOMJICHHUSI C MPOM3BEACHUSMHU HMCKYCCTBA M TBOPYECKH OTOOpAXKalOT MX B Pa3HBIX BHIAX
IIPOAYKTUBHOM J1€ATEIILHOCTH.

Xy0’KeCTBEHHBIH 00pa3 — 3TO crneuuUYHbIA U1 UCKYCCTBa CIIOCOO OTOOpaKEHUs U
00001IeHUs ISHCTBUTEIFHOCTH U3 MO3UIMH OMPEACICHHOTO SCTETUYHOTO Hieana B KOHKPETHO-
YYBCTBEHHOH (OpMe >MOIMOHANBHO HachlieHHOW (opme. OH BKIIOYaeT B ce0s Takue
YHUBEpCaJIbHbIE KOMIIOHEHTBI, KaK COZIEp)KaTeJIbHOE COOTBETCTBHE (hopMe, KOMITO3ULMOHHbIE
0COOEHHOCTH, XYA0KECTBEHHAs pPedb IPOU3BEJACHMS Ta CHEHM(PUUHBIN [UIs KaXJ0ro BHIA
HCKYCCTBa cUCTeMy 00pa3HbIX cpeacts [1].

I'. CyxopykoBa [OoIYEpKUBaIIa oM YHKINOHATHHOCTD n300pa3uTenbHON
NeSITeNbHOCTH peOeHKa. YdeHas BblAeInIa Takue (QyHKIMM H300pa3UTEbHOM AeATelbHOCTH
peOeHka: reJOHUCTHYECKas, 3CTETUYECKas, IPOCBETUTEIIBCKAS, BOCIIUTATEbHAS,
KOMMYHHMKATHUBHAs!, COLUAIN3UPYIOIIAsl, SBPUCTUYECKAs, CYIT€CTUBHAS.

CymHOCTh KOMMYHHKAaTUBHOM (YHKIMU H300pa3UTENbHOM  JAEATEIbHOCTH, 3a
I'. CyXxopyKOBOIl,~ OCHOBHOE 3BEHO, KOTOpPOE CBS3bIBAET H300pa3UTEIbHYIO JAEATEIbHOCTh
pebenka ¢ pedyeBoil. KOMMyHUKAaTHBHYIO (DYHKIMIO MEJaror pacCMaTpuBaeT Kak BO3MOXXHOCTHU
M300pa3UTENbHON JAEATEIbHOCTU JUISI OpraHU3alliy pa3jiuydHbIX BUAOB M (opM OOIIEeHHUS,
MOJIETUPOBAHUSL TPOCTBIX M CIOXKHBIX KOMMYHHUKAIlMM B IpoOLleCCe pa3IMYHbIX BHUAAX
1300pa3UTENbHON JESITENbHOCTH: PEOEHOK - Menaror — JeHCTBUTENBHOCTh; MaTepualbl —
peOeHOK; peOeHOK — Mearor — MPoU3BeIeHUs] UCKYCCTBA; peOEHOK — MEAAror — «XyJI0KHHUK» U
T.JI.

Kom0OuHMpoBaHue cucreM KOMMYHHMKAIUI TOMOTaeT peO0eHKY NOJy4YUuTh HEOOXOUMBIiH
OIBIT OOLICHHS,

KomOunmpoBanue cucreM KOMMYHHKAIMKA MOMOTaeT peOeHKY MOITYYUTh HEOOXOIMMBIN
OIIBIT OOLICHUS, TOCKOJIBKY OHU SIBIISIFOTCSI MOJICIISIMU M3 PealbHOW JKU3HU [4].

OpnHOBpeMEHHO B Tpoliecce H300pa3uTENIbHON AeATeIbHOCTH OOIEHHE pPacKphIBAeT

pebeHKa Kak 4jeHa COIIMyMa, KOTOPO€ MPOUCXOIUT TaKMM 00pa3oM: Kak OOCYXIEHHUE CIOKeTa
11
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PUCYHKA WJIN XYI0’KECTBEHHOTO MPOU3BEACHUS (aHAIN3 JETCKUX PadoT, penpoAyKIUN KapTHH);
Kak oOCyXJeHue e, MPOEKTOB B CUTYyallMd BbIOOpa MaTepuana u crocoba u300paskeHus;
oOIICHHE ¢ KBa3U-CYOBEKTOM — IFepOEeM MPOU3BEIACHHS, 0)KUBICHHBIM O0BEKTOM, XYI0KHUKOM.
KomMmyHukaTuBHAsT ~ (QYHKIUS, KOTOpas 3allo)kKeHAa B TENAarorH4ecKyl0  TEXHOJIOTHIO
COIIPOBOXKACHUS N300pa3UTENIbHON AesTenbHoCTH, 3a I.CyXopyKoBOii, co3aaer O6aaronpusTHbIE
YCIIOBUS JJI IPUPOJIHOTO BOCIIUTAHUS M CAMOBOCIIMTAHUA peOeHKa KaK 4eJI0BeKa KyJIbTYpPHI.

B npupomHeix Momensx OOIICHHS, CO3JaHHBIX TIEAaroromM, peOCHOK OCO3HAET
HEOOXOIMMOCTh OBITh BEXKJIMBBIM, BHUMATCIBHBIM K MHEHHUIO JAPYTruX, OOBEKTUBHBIM B
OLICHUBAHUU TBOPYECKUX DPAOOT CBEPCTHUKOB. MIMEHHO Takoe MOBEIEHUE SBISETCS 3aJI0TOM
NpUHATHSA ero B ooOmectBo [4, c.145]. CinenyeTr moa4epkHyTh, YTO HanOoJiee SPKO BhIpaKEHa
B3aUMOCBS3b M300pA3UTENLHON JIEATETbHOCTH HWMEHHO C pEYeBOM, IOCKOJBKY IIpolecc
pHucoBaHMs peOCHOK HAYMHAET TOJIBKO TOT/A, KOTJIa OH OBJIAJIe] POAHOH peubto. M3BecTHO, 4TO
peOCHOK MMEeT BPOKICHHYIO CKIOHHOCTh K HCIOJIB30BAHUIO OOpa3HbIX CHMBOJIOB. OJTa
CKJIOHHOCTh TPOSIBISIETCS U B JETCKOM pPHUCOBaHMHM, KOTOPOE CHMBOJHMYECKH BBICTYNAEeT B
OTOOpaXCHHH PEOCHKOM pEabHBIX MPEIMETOB W 3HAHHMA, KOTOPBIC CIOKWINCH y HETO IOJ
BIMSHUEM pPEYM OKpYyXaromux Jrojaed. OJTHOBPEMEHHO 5TO HE HMMEET HHUYEro OO0IIero ¢
CUMBOJIM3MOM KaK HallpaBJICHHUEM B HCKYCCTBE, KOTOpOE€ JIOMYCKAaeT pealu3alluio
OTIpeIeNIEHHBIX ICTETUYECKUX 3a/1ay.

3apyoexnsie yuenble (K. bromep u JIx. Cemnum), HCHONB3ysh TEPMHH «CHMBOJ»,
MOHUMAIOT €ro KakK YCJIOBHBIA 3HAK, KOTOPbIN, O3Hauyas MpPEIMET WM SBJIEHHWE, HE UMEET
MpsIMOTO TOA00MS, a eCIMUMEeeT, TO B HE3HAUMUTENbHOW CTENeHW. B TOHMMAaHUU YYEHBIX
peOEHOK — CUMBOJIUCT, TOCKOJIBKY OH, U3 Psijia IPUYMH JaXKe U HE MBITACTCA MPUUTH K MTOJHOMY
nmoAo0n0. DTO, C OJHOW CTOPOHBI, SBISETCS «BPOXKICHHOW» TEHIECHIIMEW K HCIOJb30BaHUIO
MPOCTHIX, «CXEMATHUYECKUX» 3aMECTUTENIEH MPEeIMETOB, C JPOTOM CTOPOHBI — 3TO SBJICHHE
CJIOBECHOT'O MBIIIIEHUS, €ro TOHATHMHOW cXeMbl. CXEMaTHYeCKUH PUCYHOK BBIPAXKAET
MBIIIJICHUE, 3HAHUE U CIY>KUT OOJbIlle 0003HAYECHUEM, YeM HM300paKEHHEM B MPSIMOM CMBICIIE
sToro cinoBa.  MccrnenoBaTenu He paccMaTpUBaIM pUCOBAaHUE Kak (pOpMY OBJIAJCHUS 3HAKAMU,
XOTsI UMEHHO 3Ta MpobjieMa U SBISIETCS HanbOoJee aKTyallbHOI B TEOPUH PA3BUTUS JIETCKOM
M300pa3UTEeNbHON JeSTENbHOCTH.

B paborax K. bronepa oxapakTepr3oBaHO HEMPSMOE BIHUSHHUE PEYH Ha JACTCKHI PUCYHOK
(uepe3 ee poib B Pa3BUTHHM JETCKOI'O MBIIIJIEHUS), TO JIPYTME aBTOPBI MPOBOAAT MpPSMbIE

AHAJIOTMHM  MCXKAY Pa3sBUTUCM H306pa3HTeHBHOﬁ ACATCIIBHOCTH MW  PEYbI0, a TaKXe

12
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paccMaTpuBalOT PHUCOBaHWE KakK OCOOCHHBIM BuA peun. Tak, ['. JlykeHC MpOBOAUT Takue
napajuiesid B 3Tanax pa3BUTHs peUd U U300pa3UTENbHON AeITeIbHOCTH:

[lepBblif 3Tanm B pa3BUTUM peud peOeHKa MPOSBISETCS KaK aBTOMATHYECKUH KpUK H
pedIiekTopHbIE WM UMITYJIbCUBHBIC 3BYKH, B PA3BUTUU M300Pa3UTEIbHON JESITEIBHOCTH — KaK
aBTOMaTHyeckas OecliepHas Ma3Hs Ha Oymare;

Bropoii aTan B pa3BUTUHM PEUYH 3aKJIFOUAETCS B KOIMPOBAHUU 3BYKOB, HO 0€3 co/lep KaHus,
JEeTCKUH JerneT. B pucoBanum — peGEHOK pUCYeT KapaKyau Ha OMPEACICHHBIX MECTaX, KOMUPYET
JBUKEHUS PYK APYTOro 4elIOBEKa;

Ha cnenytouiem stane B peun - peOEHOK OHUMAET CJIOBa, HO CaM BBITOBOPUTH HUYETO HE
MOJKET, KpOME CJIOB «MaMay, «mamna». B n3obpasurenbHol AesITeNbHOCTH — peOCHOK MOHUMAET
PUCYHOK, HO €r0 COOCTBEHHOE PUCOBAHUE CBOJIUTHCS K N300PaKEHUIO C IIOMOIIBIO KapaKyJib;

Ha gerBepTom 3Tane peGEHOK MOBTOPSIET CJIOBA MPOCTO KaK 3BYKH, B PHCOBAHHUH 3TOT 3TaIl
BBIPAXKAETCSI TEM, YTO PEOCHOK KOMUPYET UYXKHE PUCYHKU, YTOOBI MOCMOTPETh, KaK MOTYyYUTh
MPaBUJIbHBIN PE3yabTaT, UCIOJIb3Ysl IUHUH.

[1aThIi 3Tan 3aKiaro4aeTcss B TOM, YTO PeOCHOK MCIOJB3YET CJIOBa JJis BBIPAKEHUSI CBOMX
MbIciiell. B pucoBanuu — peGEHOK CO3/1a€T CBOU PUCYHKHU.

Ha mocnennem stane peGeHOK HauWTaeT U3ydaTh IPaMMATUKY U PUTOPUKY. B pucoBanum 310
YK€ BBIpa)XaeTcsl B PUCOBAHUH WJLTIOCTPAINii, N300paKEHUH CLICH U T.1I.

[To muenuro M. JleObeHa, HEOOXOIMMO MPABUIBLHO OLICHUBATH POJIb CIO)KETHOT'O TEKCTa B
CHUMBOJIMKHM JIETCKOTO pHUCYHKA. [[is TOro 4TtoObl PUCYHOK OBLI MPaBUJIBHO IOHST, HENb3s
U3Yy4aTh COCTAaBJISIOLUIME PUCYHKA IO OTAEIBHOCTH — JIMHMIO, IIPOCTPAHCTBO M I1BeT. OHu
CTaHOBSATCS IOHATHBIMU TOJIBKO B COBOKYITHOCTH, IIOCKOJIBKY KaXIbIH U3 3TUX COCTaBJISAIOLINX
OTBETCTBEHHBIN 3a ompeneneHHbll 3¢ (deKT, 00yCIOBICHHBIN MEPBBIM B3IVISIOM Ha PHUCYHOK.
VY4eHblll yTBEPK/IA€T, UTO PUCYHOK sIBIIsIeTCs peubto. OH CPaBHUBAET €r0 C OHATHEM «PacCKa3)
[3.c. 43].

CunpHelMM M Hanbojee BaKHBIM KOMIIOHEHTOM B M300pa3UTENbHOMN AEATeNbHOCTH
SIBJISIETCSL PeYEBast NEATEIBHOCTh B 3CTETUYECKOM ACIIEKTE, YUYUTHIBAsI YHUKAJIBHOCTH €€ POJU B
KHU3HEIESITeNIbHOCTH pebeHKa. Peub mpucyTcTByeT Ha Bcex 3Tamax TBOPUECKOIo Ipolecca: B
ujee, MOUCKE CPEICTB peallu3alid, YTOYHEHHUH, CTUMYJIUPOBAHUHU, HA KOHTPOJIBHOM OJTale
OLICHUBAHHUs — B COOTHOLICHUH IOJy4EHHOIO pe3ysIbTaTa C W3Ha4aJIbHOW UJIECEH.

OMoOLMOHANIbHAsL, OCTETHYECKH OKpallleHHass peub oOoraimaer, HampaslisieT,
CTUMYJIHMPYET HeBepOaJibHbIE TBOPYECKUE MPOSBICHHS peOEHKa, OJHOBPEMEHHO B Ipoliecce

Xy,Z[O)KGCTBGHHOﬁ JACATCIIBHOCTH HPOUCXOOIUT U 06paTHOG IMO3UTHUBHOC BJIMAHHUEC Ha Pa3BUTHC
13
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CBA3HOM MOHOJIOTUYECKOM peuu, JIeKCHKH, B TEpBYI0 odepeAb uepe3 oboraiieHue
XYJ0’KECTBEHHOT0, SMOIIMOHAIBHO-UYBCTBEHHOT'O OIBITA.

NMeHHO 10 3TOMY, B JOWIKOJNBbHOM JuHrBoauaakTuke (A. borym wu H. I'aBpumr)
ONpesesieH MHTETPUPOBaHHBIA  BapUaHT  BbIIICYKAa3aHHbIX  BHUJAOB  JESITEIBHOCTH  —
XYI0’KECTBEHHO-PEUEBYIO JCSITENBHOCTh JETeH JOIIKONBHOrO Bo3pacTa. XYIOXKECTBEHHO-
PEUEBYIO AESITENBbHOCTh JAETEH JOUIKOJIBHOTO BO3pAcTa YUECHbIE MOHUMAIOT KaK CHEelU(pUUEeCKHii
BUJl JIEATEIBHOCTH, B3aMMOCBSA3aHHBI C BOCIPUATHEM, INOHUMAaHUEM U BOCIPOU3BEIECHUEM
COJIEp’KaHUsl XYJO’KECTBEHHBIX IPOM3BEIECHUI B pPa3HbIX BUIAX WIP, TeaTpalu3alusiX, B
MIPOYKTUBHO-ICTETUYECKOM J1eATEeNbHOCTH (MYy3bIKaIbHAsl, H300pa3UTeIbHasl, KOHCTPYKTUBHAS),
KOTOpasi COMPOBOXKIAETCSI 0Opa3HON peublo U B MpOIecce KOTOPOIl UCHOIb3YIOTCS BCE YKAHPbI
XyJ0KecTBeHHOro cioBa. Cpenu BHUAOB XYA0KECTBEHHO-PEUEBOUM JESATEIBHOCTH, KOTOpPBIE
BO3HUKIIM TIOJ BIIMSHHUEM XYAOKECTBEHHOI'O CJIOBA, OIPEAEICHHBl MaKpOJESATEIbHOCTH,
LEHTPOM KaXKIOW M3 HHUX SBISETCS pPeUb — ATO JUTEpaTypHO-peueBas, MY3bIKaJbHO-peueBas,
TeaTpalibHO-peUeBas U U300pa3uTeIbHO-peUEeBas IeATCILHOCTH [2, ¢ 45].

A. borym moxm  u300pa3sUTENbHO-PEUEBOM  JEATEIBHOCTHIO  MOHUMAET  BHUJL
XYJ0’KECTBEHHO-PEUEBOM JESATENbHOCTH, B KOTOPOM peub MOAYMHSAETCS LENU U COAECPKAHHUIO
M300pa3UTENbHON NIeATENbHOCTH peOeHKa Ui ee oOoralieHus, HalpaBlICHUS, CTUMYJISIUN U
KOMMeHTupoBaHus. OOpasbl, CO3aHHBIE CPEACTBAMHU LIBETA, JIMHUU, (OPMBI, KOMIIO3UIIUU
CTaIOT LEIBHBIMHA U 00Jiee KPaCOUYHBIMHU €CIIM OIOCPEAOBaHBI Peubi0. TO, 4ero HET B JETCKOM
PUCYHKE, JOTOJHSETCS U JOPUCOBBIBAETCS PeOEHKOM ¢ momouibio peuu. M HaoGopot,To uTO
peOEHOK HEe MOXKET BBIpa3uTh CIIOBAMU OH IIBITAETCS BBIPA3UTh JKECTAMHU, 3BYKOINOJApaKaHUEM,
KpackaMu, TTIMHOW, KapaHIalllaMy, TBUKCHHUSIMH.

HUcxons w3 3TOro, M300pa3UTEIbHO-PEUEBYIO  AESTENBHOCTh IOHUMAeM  Kak
MHTErPUPOBAHHYIO, XYA0KECTBEHHO-PEUEBYIO IESATEIBHOCTD, B IIPOIIECCE KOTOPOil peOeHOK Mpo
ceOs1 (MM BCIyX) IUIAHUPYET (MOJENIUPYET) MPOLECC U Pe3yibTaT XyJ0KECTBEHHO-00pa3HOTro
co3lMaHusg (MU TIepeleiKd) MpeIMeToB (PUCYHKH, MOJAETKH, JeNKa, anIuIMKamus W T.1.),
UCIOJIb3YS TPU ATOM pa3Hble THUMBI M BHUIBl PEUEBOTO CONPOBOXKIEHUS: MOSICHEHUE,
IJIaHUPOBaHKUE, KOHCTATAILIUIO, PA3MBIIIJIEHUE, OLIEHOYHBIE CYK/ICHUS.

OCHOBHBIMU CTPYKTYPHBIMH KOMIIOHEHTAaMH H300pa3uTeNIbHO-PEUEBON JEATEIbHOCTU
(7000 XyJOKECTBEHHO-PEUEBON  JICATEIBHOCTH) SIBISIETCS BOCIPUATHE, PENPOIYKTUBHAs
JESATENBHOCTh U TBOPYECTBO.

B3anmocBs3p KOMIOHEHTOB M300pa3UTEIbHO-PEUEBOIl JEATEILHOCTH IpE/ICTaBICHa Ha

puc 1.
14
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Bocnouarne

XyaorKecTtBeHHO-

peuesas

KOMMYHUKaUuUA TBopuecTBo

BocnpousseaeHue
Puc 1. Crpykrypa n3o0pa3sure1bHO-pe4eBON AeATEIbHOCTH

H. Bernyruna,  mpociiexxuBasi ~ B3aMMOCBSI3b  MEXIY  BCEMH  KOMIIOHEHTaMH
XyJI0’)KECTBEHHON JI€ATENIbHOCTH, OIpeAeNniia 3aBUCUMOCTb MEXKIY YPOBHEM pPa3BUTHUS
XYyJI0’)KECTBEHHO-3CTETUUECKOTO0 BOCIPUATHS M TBOPUYECKOW JEATEIbHOCTBIO, OTMEYaia, 4TO
XYyIOKECTBEHHbIE 00pa3bl B MX CJIOKHOM TOHHMAaHWU HE MOTYT OBITh BOCIPOHM3BEICHHBIMU
JNETbMHU, y KOTOPBIX HET OIPEIEJICHHOTO YPOBHS BOCHPHSTHS, KOTOpBIE BIIAJICIOT OYEHBb
OTpaHUYCHHBIMH CpeICTBaMH u300pakeHus. M Tombko depe3 COOCTBEHHYIO TBOPYECKYIO
aKTUBHOCTh B M300pa3UTEIbHO-PEUYEBOM ACSITENBHOCTH PEOCHOK JOCTUTAET HYXKHOTO YpPOBHS
XyJI0)KECTBEHHO-3CTETUUECKOTO0 BOCIIPUSITHS.

Hrak, m300pa3urenpbHO-peueBasl ACSITEILHOCTD SIBISICTCS MHOTO ACICKTHOW IO CBOCH
MIPUPOJIC: C OJHOW CTOPOHBI PeUb BIIMACT HA JETCKYH) H300pa3sHTEIBHYIO JEATEIHHOCTh, C
Ipyroit — u3o0pazuTenpHas AeATeIbHOCTh BIMSIET Ha Pa3BUTHE pedH, 0OOraiieHue CIoBapHOTO
3amaca peOeHKa, CBI3HOCTh PeyH.

[lenbto MOMCKOBOrO 3Tama JKCIEPUMEHTa ObUIO OINpeAesieHue COCTOSHUS paboTh
BOCIIUTATENIEH MO PAa3BUTUIO PEYM B TMpoOIeccCe H300pa3UTENbHON AESITEIIbHOCTU JACTeH u
0TOOpakeHHe ero B yueOHO-BOCIIMTATEIbHBIX IIaHaX Ta mporpammax s JIH3.

Metonamu paGoThl ObUTH BBIOpAHBI: aHKETUPOBAHWE BOCHIHTATENEH, aHAIH3 y4eOHO-
BOCITUTATEIbHBIX TJIAHOB, MOCEHIEHUE U aHAJIU3 3aHATUM 110 U300pa3UTEIILHON JACITEIHHOCTH U
Pa3BUTHIO pEUH.

[To pe3ynbpTaTam aHKETUPOBAHUS OKA3aJ0Ch, UTO: PENPOIYKIUH XYA0KECTBEHHBIX KapTHH
WCIONIL3YIOTCS HA 3aHATUSAX BOCHHUTATEISMH TOJNBKO KaK HArJSIAHBIA Matepuan (56 %); st
03HAKOMJICHHUSI C BHUJIaMU MCKYCCTBa, TEXHUKOW PHCOBAHUS, M B MPOIECCE TEMAaTHUYECKUX Oece
(37 %); ne orBeTriiM Ha Bompoc - /% pecnonnenToB. Ha Bompoc: "Kakoe mecto Ber oTBOIMTE

peun JeTel Ha 3aHATHUAX II0 H306pa3HTCJIBHOﬁ I[C}ITCJ'IBHOCTI/I" 13 % PECIIOHACHTOB HE CMOTIJIN
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oTBeTUTh; 23 % - UCHOJB3YIOT peub, HO HE Jaldu OOBACHWIM KakuM oOpazoMm; 18 %
PECIOHJEHTOB CUMUTAIOT, YTO BTOPOCTENEHHOE: IEPBOE MECTO 3aHUMAeT IpaKTHYecKas
NeSITeNbHOCTh JeTeil; 46 % OTMEeTHSM, 4YTO BO BpeMs H300pa3sHTENbHON AEATeNbHOCTH
o0oram@aioT cJIoBapb JeTed, AaKTUBM3HPYIOT peYb JOUIKOJHHHKOB  (IHMAJIOTHYECKYIO,
oncaTenbHyt0). Ha Borpoc: "Mcnonb3yere 11 Bl n300pa3utenbHbI MaTeprall Ha 3aHATHAIX 110
pazBututo peun? Kakum oOpazom?" okazanocs, uro 11% Bocmurareneil He HCHOIB3YIOT
M300pa3sUTENbHBI MaTepuall Ha 3aHATUAX 1O pa3BUTHIO peud; 32% - HUCHONB3YIOT MpH
COCTaBJICHUM OIMCATEJIbHBIX PAcCKa30B KaK BCIIOMOIaTEJIbHOE CPEACTBO AKTUBM3ALMHM PEUU
JIeTeH, P COCTABJIEHUHU JAETbMHU CKa30K.

Ha cnenytomem stane ObUI0 mpoaHalW3UpoBaHO 165 ydeOHO-BOCIIUTATENbHBIX IUIAHOB
Bocnutareneii HukonaeBckoil, Opecckoii Ta PoBeHckoil obnactsax. IlpoBeneHHbI aHanu3
3aCBUCTENBCTBOBAY, YTO HAa 3aHATUSAX MO HW300pa3UTEIHHON NESTENTbHOCTH BOCHHTATEIN
IUTAHUPYIOT TOJBKO pa3BUTHE U (opmupoBaHHE H300PA3UTENBHBIX YMEHUI U HaBBIKOB:
pUCOBaHMUSI, JICTKHU, ANIJIMKAIUU, KOHCTpyUpoBaHui. Hu B OJHOM W3 MpoaHaIM3UPOBAHHBIX
MIaHax He ObUIO yKa3aHO HU CJIOBApHOM paboOThI, HU 3a7a4 MO pa3BUTHIO peun. B 28 mmanax
OBUIO YKA3aHO «YYWTh AaHAJIM3UPOBATH PUCYHKH U TOJAEIKH, KAK U CBOH, TaK U JIPYTUX JETEW»;
«y4UTb Hamepes 00yMbIBaTh KaKOW PUCYHOK (MM MOJAETKY) peOCHOK OYIeT Nenarby; «y4UTh
OLICHHUBATh CBOIO pOOOTY, BHIOMpPATh HAWIYULINN pUCyHOK (mozenky)». Ilpu paccmarpuBanuu
PEeNpOayKINK KapTHH XYAOKHHUKOB HA 3aHATUSAX 10 M300pa3UTEIBHOMN JEATEIHOCTH HE OBLIO
MIPEyCMOTPEHO HU OJJHOW 3aJ1auM 10 Pa3BUTHIO PEUH.

OTHOCHTENBHO 3aHATHH MO PA3BUTHIO PEYH, TO B OTJEJIBHBIX IUIAHAX OTMEYANIOCh: «Y4YHTh
JieTell COCTaBJICHHIO paccKa3oB MO CBOMM pHCyHKam» (18 IUIaHOB); «y4WTh MEpecKas3bIBaTh
pacckasbl K. YimHckoro «YTpeHHue iaydu» Mo CBOUM PUCYHKaM» (8 MIJIaHOB); «y4MTb JAeTei
COCTaBJISITh CKa3KU MO COJIEP)KaHUIO KOJUIEKTMBHOW amIUIMKaluu» (5 IUIAHOB); «y4WUTh JETeH
MIPOAOIIKATh paccka3 Ha TeMy HPEeJIOKEHHYIO0 BOCIMTATENIEM MO TUAAKTUYECKUM KapTHHaM» (1
IUTaH); «oOoramarh CIOBApHBIA 3amac JieTed IO CHOKETY PEenpoAYKLUUH XyJI0’KECTBEHHBIX
KapTuH» (8 I1aHOB).

beimo mocemeno 50 3aHsATHN 1O pa3BUTHIO pedd W S50 3aHATHNA MO H300pa3UTEIBHOU
NESATENBHOCTH.

Ha 3aHsATHS 1O pa3BUTUIO pPeUM TOJIBKO HAa 3 M3 HUX JIE€TU COCTaBJSUIM PACCKa3bl IO
CIOKETaM PENPOAYKLHH XYIOKECTBEHHBIX KAapTHH: COCTABJIEHUE OIMCATENIBHBIX PACCKAa30B 3a
ctoxketoM kaptuHbl WM. Illumkuna «YTpo B cocHoBOoM Oopy» (r. Opecca); cocraBiieHuE

onucarelbHbIX paccka3oB 1o mnoprtperam U. Penmna «babka» u B. CepoBa «JleBouka c
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nepcukamu» (r. PoBHO); cocTaBieHHe CpaBHUTEIBHOrO omMcaHus Mo kaptuHaMm M. JleButana
«3osotas oceHb» u «Mapt» (. Hukoaes).

Ha 3anstuax mo u300pa3uTenbHOM JIESATEIBHOCTH, PEUYEBOE  COMPOBOXKICHUE
MPUCYTCTBOBAJIO B TaKWX BHJIaX: O3HAKOMIICHHE C BUJaMHU HAPOJHO-MPUKIATHOTO HMCKYCCTBA
(cpaBHUTENbHBIE OMHCAHUA) — | 3aHATHE; AaHAU3 PUCYHKOB CBOMX CBEPCTHUKOB (OLICHOYHbIE
cyxaenus) — 15 3ansaTuii; nenka no teme «l'epon ckazok» (pacckasbl MO CIOKETY CKa30k) — 1
3aHSTHE, PUCOBAHHE IO COOCTBEHHOMY 3aMbICTy (TIOSICHEHHE 3allNIAHUPOBAHHOTO PHUCYHKA
nerbMu) — 3 3amsatua. Ha 21 3amatum w3 50 mocemeHHBIX OblIa  TpejcTaBlieHA
HEenocpeACTBeHHas padoTa 1Mo pa3BUTHIO CBSI3HOM peun JeTel JOIIKOIbHOIO BO3pacTa.

Kak Bugum, B mnpaktuke JY3, K COXaJleHUIO, HE JOCTaTOYHO HCIOJb3yeTCs
n300pa3uTenpHas ACSITeIbHOCTh JIETEH JONIKOJILHOTO BO3pacTa Kak 3(QeKTUBHOE CpeacTBO
pa3BuTHs CBI3HOM peun. CreoBaTesIbHO, B COBPEMEHHOM NEAarorn4eckuii mpakTuKe B HATHYUU
MIPOTUBOPEYUE MEXKAY MOTEHIIUAIBHBIMU BO3MOXKHOCTSAMU H300pa3UTENbHON IEATEIbHOCTH KaK
3G (}HEeKTUBHOTO CpeACTBa pPa3BUTUS CBSI3HOM peud JeTell U OTCYTCTBHUEM CIEHHUAIBHOTO
METOAMYECKOTO COMPOBOXK/ICHUS PEUU, BOCIIUTATEIM HE 3HAKOMBI C METOJUKON MCIOJIb30BaHUS

M300pa3UTEIHHON IEATENTFHOCTH KaK CPEICTBA PA3BUTHS CBSI3HON PEyH.
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MOJIYJbHBIE KOHTPOJIbHBIE PABOThI KAK Y®®EKTUBHBIN METO/I
MNEJATOIM'MYECKOI'O KOHTPOJISI KAYECTBA 3HAHUM BYIYIIIUX
BOCIIUTATEJIEN JOIIKOJbHbIX YUEBHBIX YUYPEX/IEHUM
MODULAR TESTS AS AN EFFECTIVE METHOD OF PEDAGOGICAL CONTROL
OF THE QUALITY OF KNOWLEDGE OF FUTURE EDUCATORS OF PRE-SCHOOL
EDUCATIONAL INSTITUTIONS
TESTELE MODULARE CA METODA PEDAGOGICA DE CONTROL A CALITATII
CUNOSTINTELOR VIITORILOR EDUCATORI PENTRU INSTITUTIILE
PRESCOLARE

CzZU 37.013 + 373.2
KynpsiBueBa E.A., kanaunaT ne1arornaeckux HayK, JOIECHT Kadeapsl JONIKOIbLHOM
neaaroruku ['ocynapcrBeHHOro yupexaeHus «HOKHOyKpanHCKUI HallMOHAJIbHBIN

neparorndeckuil yausepcurer umenu K. JI. Ymmnckoro», Onecca, Ykpanna

Summary

The article considers the views of scientists on the essence of the concepts «pedagogical controly,
«modular-rating control», «educational module», «pedagogical control methods». The effectiveness of
the use of modular tests in the pedagogical control of the quality of knowledge of future educators of pre-
school educational institutions is substantiated. The system for assessing control tasks is presented.
Key words: pedagogical control, modular-rating control, future educators, pedagogical control methods,
modular tests, method effectiveness.
AHHOTAUA

B cratbe paccMOTpeHBI B3IVl YUEHBIX HA CYIIHOCTb IOHATUH «I1€1arOTMYECKHA KOHTPOJIbY,
«MOJIYJNBbHO-PEHUTHHIOBBIN KOHTPOJIBY», «Y4eOHBI MOZYNb», «METOJBI IEJAarOornYecKoro KOHTPOJID».
O06ocHOBBIBaeTCS 3PPEKTUBHOCTL MCIIOIB30BAHUS MOAYJIBHBIX KOHTPOJBHBIX PabOT B MEIarornieckom
KOHTpOJIE KauecTBa 3HaHWH OyQyHIMX BOCHHTATENICH JIOIIKONBHBIX ~ YYEOHBIX  yUPEXkKICHHM.
[pencrasieHa cucTeMa OIECHUBAHMS KOHTPOJIBHBIX 3aITaHHH.
KiaroueBble ¢JIOBa: I€aroru4eckKuii  KOHTPOJIb, MOJIYJIbHO-PEUTHHIOBBIM KOHTPOJIb, OyayIlIue
BOCIIUTATENH, METOJIBI TIEJaTOTUIECKOT0 KOHTPOJIS, MOAYJIbHBIE KOHTPOJIbHBIE paboThI, 3PPEKTHBHOCTh
METO/IA.
Adnotare

in articol sunt analizate opiniile savantilor cu privire la esenta notiunilor ,.control pedagogic”,

»control modular-evaluativ”’, ,,modul educational”, ,,metode pedagogice de control”. Este fundamentata
eficienta utilizarii lucrarilor de control modulare in cadrul controlului pedagogic a calitatii cunostintelor
viitorilor educatori pentru institutiile prescolare. Este prezentat sistemul de evaluare a sarcinilor de
control.
Cuvinte-cheie: control pedagogic, control modular-evaluativ, viitorii educatori, metode pedagogice de
control, lucrari de control modulare, eficienta metodei.

I'maBHOV  3amayedl  COBpPEMEHHOM  BBICIICM  IIKOJBI  SIBISETCS  MOATOTOBKA

KOHKypeHTOCHOCO6HI)IX, KOMIICTCHTHBIX CIICIIMaJINCTOB, B TOM YHCJIC — 6}’)IYHII/IX BOCITHTATEIICH
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JIOIIKOJIHBIX YUE€OHBIX YUPEKIACHHH, KOTOpble ObUIM OBl TOTOBBI K MPOQECCHOHATBHON
NESITeIbHOCTH B HOBBIX ycloBUsiX. DOpMUPOBAaHME JMYHOCTH TAaKOrO CHEIHaMCTa TpedyeT
HOBBIX MOJXOJIOB K YCOBEPIICHCTBOBAHUIO I€/IarOTMYECKOr0 MPOIECcCa B BBICHICH IIKOJIE.
OOpazoBaTeNbHBIA MPOIECC B BBICHIMX YYEOHBIX YUPEKACHHUSX OCYIIECTBISICTCS B TaKUX
(dbopMmax: yueOHbIe 3aHATHS, CAMOCTOATEIbHAs paboTa, MpakTUYeCKas MOArOTOBKA, KOHTPOJIbHbBIE
MeporpusTusi. B Hacrosimiee BpeMss OCOOEHHO OCTPO IIOCTAaBJIEH BOMNPOC IOBBIIICHUS
3((HEKTHBHOCTH OpraHU3al[MU IEJarormuecKoro KOHTPOJS KadecTBAa 3HAHWMA CTYJACHTOB B
BBICIIUX YYCOHBIX YUPESIKICHUSIX Y KPAUHBI.

Pa3nble acnekThl nccienyeMoi HaMu IpOOJIEMbl U3yYalld COBPEMEHHbIE OTEUECTBEHHBIE
U 3apyOeKHbIE YUCHBIE!

- MPUHITAIIBI, METOABI, GOPMBI, TPEOOBAHMSI K OpPraHU3AINN MEAArOTHISCKOT0 KOHTPOJIS
yaeOHoi aesrenbHOCcTH cTyneHToB (B. becnanbko, T. HayroBa, O. Epmosa, O. Konnparbesa,
B. Opteiackuii, B. Pucc, /[. Pomanenkosa, M. XoMrok u ap.);

- (yHKIUU TEJarormyeckoro KOHTPOJs KaudecTBa 3HaHuil cTyaeHtoB (U. boOpyco,
B. Bouapnukosa, ®@. Jlomuun, B. 3acnyxentok, U. 3Bapsry, 3. Kyuep, I'. Llexmuctpona u ap.);

- UCTIOJIb30BaHUE TECTOBOTO KOHTPOJIS OlleHMBaHus 3HaHui crynentoB (H. I'pounynn, O.
Wsnuesa, H. Kacapym, O. Kacsapym, M. Oneitnuk, U. IleryxoBa, H. Turapenko, B. Illapxo,
A. Dcaynos, A. SIMKOBBIH U 1Ip.);

- KpUTEpUUM M BUABl OlICHMBaHMs 3HaHUM cTyaeHToB (A. Bepxona, O.I'upHbli,
P. Kpupomamnosa, B. [Tononckuii, M. Homianos u ap.);

- MOJYJTbHO-PEUTHHIOBBIH  KOHTPOJb  YCHEHIHOCTH CTyIAeHToB  (A. be3HocHok,
H. I'manymuna, B.Tonosenkun, O. lyoosuk, O.MBanmosa, B. Haraes, O. Cunopko,
N. Xaputonosa u ap.).

CyIiecTBYIOT pa3Hble B3IVISIIBI YYEHBIX K OMPENCTCHUIO TOHATUS «IIeIarorMuecKuit

KOHTPOJIb». B tom YHUCJIC, UCCIICAOBATCIIN TPAKTYIOT JaHHOC IMOHATUC CIICAYIOIHUM 06pa30M:

- COBOKYITHOCTb JIEHCTBUH, MO3BOJISIONIMX BBISIBUTh KAaUECTBEHHBIE U KOJIWYECTBEHHBIE
XapaKTepUCTUKH PE3yJIbTaTOB O0YUYEHHUs], OLIEHUTh, KAK OCBOCH CTYACHTaMH MaTepHal yueOHOH
porpammsl [2, c. 3];

- IeSTEIbHOCTh NMPENOAABATEINS NN CaMOT0 CTYAEHTa, B KOTOPOH pean3yercsl IpoBepKa,
OLICHUBAHME U y4eT Pe3yIbTaTOB Y4eOHO-TI03HABATEIBHOM JEATEIbHOCTH CTYICHTOB B IIpoIiecce

YCBOEHUS JaHHOTO Kypca [7, c. 8];
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- 00s13aTeIbHOE METOANYECKOE CPEACTBO, pealu3yeMoe IPErnoAaBaTeleM B y4eOHOM
B3aUMOJICHCTBUU € OOY4arOIIMMUCS B MHTEpPECAaX aKTHMBHOI'O YIPABICHHSI MU COOTBETCTBYIOIIEH
KOPPEKIMH ero 00y4eHus 10 3aJaHHON yueOHo# qucuuiuimae (4, c. 8].

Haubonee ymauyHbIM cuuMTaeM omnpeAeseHHe dToro moHsATHs B. OpTeiHCKUM:
NeIarOTMYECKU KOHTPOJIb — CHUCTEMa IIPOBEPKH Ppe3yJbTaToB OOyuYeHHs U BOCIUTaHUSA
cTyaeHToB. KOHTpO/ib, Kak IWAAKTUYECKOE IOHSTHE, IPEICTABISAET COOOH COBOKYNHOCTb
OCO3HAHHBIX JCUCTBUI, HANpaBIEHHBIX Ha TOJy4YE€HHE CBEJACHUH OO0 YpOBHE YCBOCHUS
OTIENbHBIMU CTYAEHTAaMU IPOIPAaMMHOIO0 MaTepuasa, OBJIAJEHUS TEOPETHUUECKUMU U
IIPAaKTUYECKMMU 3HAHMSIMH, HABBIKAMM M YMEHHUSIMH, KOTOpble HEOOXOAMMBI B Ipolecce
BBITIOJIHEHUS 3aJ]aHui TTpo(heccoHaIbHOM AesTenbHOCTH [ 8, ¢. 273].

OcHOBHBIMU (YHKIMSAMH KOHTpOJS 3HaHWA W ymeHuil cryaentoB O. KonaparneBa
CUMTAET AMArHOCTHYECKYIO, y4eOHYI0, BOCIHMTATEIbHYIO, Pa3BHBAIONIYI0 W MOTHBAI[MOHHO-
crumyaupytomyto [7, c. 9]. Llenbto KOHTposs yueOHOH AeATENIbHOCTU SBJISIETCS ONpeAeIeHHUE
cTerneHu c(hOpMUPOBAHHOCTH TEOPETUYECKUX U MIPAKTUYECKUX KOMIIETECHLIUH CTY/IEHTOB BY30B.

Nurtepecubim sBisiercst noaxon O. EpmioBoli K ONpeeNeHHI0 MPUHIMIIOB KOHTPOJIA
y4eOHOH  JesATeNbHOCTH CTyAeHToB. OOmMe NPUHIMIBI —MEJIarorHyeckoro  KOHTPOJIS
(peryJsipHOCTb, Ha/leKHOCTb, CIPABEIIMBOCTh U IJIACHOCTb, BAJIUIAHOCTb, CBSI3b KOHTPOJS C
oOpa3oBaHueM, OOy4yeHMEM U BOCHUTAHHEM M [Jp.) aBTOP JAONOJHSET HCHXOJOTHYECKUM
MIPUHITUIIOM, OCHOBBIBAIOIIUMCS HA TOTOBHOCTH CyOBEKTOB y4eOHOTO IMpolecca K MpOBEIEHUIO
KOHTpOJISI; TNPUHLHMIIOM JOBEPUTEIBHOCTH, MPEANONAaraloliiM YBA)KEHHE BCEX YYACTHHKOB
mporecca KOHTPOJS JpYr K JApYyry; HpUHLUMIOM OOBEIMHEHHOCTH, Oa3upyroUIMMcsS Ha
MOJTyYEeHUH COBOKYIHOCTH JAaHHBIX Pe3yJbTaTOB KOHTPOJS U3 Pa3HBIX MCTOYHHUKOB (BHEIIHUH
KOHTPOJIb, PE3YJIbTaThl KOHTPOJIBHBIX CPE30B 3HAHUM, OT3BIBBI CTYJIEHTOB Maphl ApYT 0 Apyre) [4,
c. 13-14].

T. JlayroBa mozapaszaenser negarorudecCKuil KOHTpO/Ib Ha IPEIBAPUTEIbHBIN, TEKYLIUH,
pyOexHBIN, UTOTOBBIN [2, c. 3]. B. OpThIHCKUI JOMONHSAET BUABI MEJATOTMYECKOTO KOHTPOIS

B3aMMOKOHTPOJIEM U CAaMOKOHTpoJieM [8, c. 276].

Opno#t w3 QopM Megarornyeckoro KOHTPOJIS KauecTBa 3HAHWM CTYJEHTOB B
COBPEMEHHBIX BBICIINX YUCOHBIX YUPEKICHUAX SBISICTCS MOTYJIbHO-PEHTHHTOBAs
cuctema oreHuBaHus. [Ipobiema peTMHra paccMaTpuBaeTcsl B pab0oTaxX TaKMX OTEUYECTBEHHBIX

u 3apyOexHbIX wHcchenoBateneld, kak A. besnoctok, U. bormanosa, B. bonmap, M. Bnacko,

20



Journal of Psychology. Special Pedagogy. Social Work (PSPSW)
e-ISSN: 1857-4432, p-ISSN: 1857-0224, Volume 47, Issue 2, 2017,
(http://psihologie.upsc.md)

Psychology and Special Education Faculty

“lon Creanga” State Pedagogical University from ChiSinau

B. I'onosenkun, B. l'onpammvur, O. WMBanmona, B. KacmapoB, B. Ko3zakos, E. JIuzyHosa,
Hx. Paccen, E. Cepreesa, I1. Cukopckuit, O. Ycrumenko, I1. FOusBuuene u np.

O. MBannoBa moa MOAYJIBbHO-PEUTUHTOBOM CHCTEMON OOyYeHHs TOHHMMAET TaKYIO
y4eOHYI0 TEXHOJIOTHIO, KOTOpas IO3BOJSET OPraHW30BBIBATH TOJHOE YCBOCHHE 3HAHUU I10
ONpeeNICHHbIM MpEeAMETaM 3a MOAYJIbHBIM MPUHIMIIOM, C TOCIEAYIOUUM pPEUTHHTOBBIM
MOJIBITOXKUBAHUEM PE3YJBTATOB 32 CEMECTP, I'OJl U BECh MepHOJ 0O0ydeHHs. YUeOHBbIH MOIYib
paccMaTpUBaeT Kak 3aBEPIICHHBII aBTOHOMHBIA MH(POPMALMOHHBINA OJIOK Kypca, 3aHATHUS, TEMBI,
KOTOPBIM OTIMYAETCSl MHTETpallied TUIAKTUICCKH aJalTHPOBAHHBIX IEJICH, IPUHITUIIOB, (OpM,
METOJIOB, CPEJCTB O00y4YEeHHsI, Pa3BUBAIOIIUM XapaKTepoM Y4eOHO-BOCIHMTATEIBHOIO Mpollecca,
OpUEHTUPOBAHHOTO Ha (OPMUPOBAHUE y CTYJEHTOB YMEHHI U HABBIKOB CaMOCTOSTEIbHOCTH,
YTO TPEAyCMaTPUBAET CO3/JaHHE HAYYHBIX IMPOEKTOB, ILIEJEBHIX IMPOrpaMM, MUHH-Y4YEOHUKOB,
METOAMYECKUX PpPEKOMEHAAIMi. B aBTOPCKOM IIOHMMAaHMM PEUTHHI — WHIWBUIYAJIbHBINA
YHCIIOBOM MOKAa3aTelb yueOHOU NESTENIbHOCTH CTYACHTA, KOTOPBIM YUUTHIBAET PE3yIbTaThl €ro
oOyueHus 10 BCEM BUJAM 3aHATUN U CAaMOCTOSATEIbHON PabOThI 10 KOHKPETHOM JUCIMILTUHE Ha
MPOTSHKEHUH CEMECTpa, yueOHOro roja, nepuoaa ooydenus [5, ¢. 8-9]. MoaynbHO-pEeHTUHTOBBIIA
KOHTpPOJIb — TMOATalHBIM KOHTPOJIb YCIEIIHOCTU CTYJIEHTOB IO YYE€OHBIM MOIYISIM C
BBIBEJICHUEM MHJIUBUAYaJIbHOTO peitunra [1, c. 16].

B cucreme MoaynbpHO-PERTUHIOBOTO KOHTPOJISI BAXKHOE MECTO MPHUHAJJICKUT METOIaM U
rpueMaM KOHTPOJIA.

[Tonq mnemgarormyeckuMyd METOJAaMU KOHTPOJSI KauecTBa Y4YEOHOM JIESITEIbHOCTH
JI. PoMaHeHKOBa TMOHHMMAEeT CIOCOOBI JEATENPHOCTH TMpenojaBaTesss U OOydaroluxcs, ¢
MTOMOIIBI0 KOTOPBIX OMpEENeTcss pe3yIbTaTUBHOCTh Y4eOHO-TIO3HABATENbHOMN NEsSTEIbHOCTH,
BBISIBJISIETCS] YPOBEHb YCBOEHUS yueOHOoro Matepuana [9, c. 123].

B. OpThIHCKHIT paccMaTpUBaeT METO/ABI MEIArOrMUYeCKOT0 KOHTPOJISI KaK COBOKYITHOCTH
MIPUEMOB U CIIOCOOOB MEAArOTUYECKON NTUArHOCTUKU d()PEeKTUBHOCTH yueOHO-TI03HABATEIHHOU
JeSITeIbHOCTH CTYJIEHTOB 00eCTIeYnBaTh MOJHYIO U COAEPKATEIbHYI0 HH(OPMAILIMIO O TEUEHUHU
TUIAKTAYECKOTO TIpoliecca B YUECOHBIX YUPEKICHUSAX, €0 JCHCTBEHHOCTH U PE3YJIbTATUBHOCTH.
OCHOBHBIMU METOJIaMU TIPOBEPKHU YCIEUTHOCTH CTYACHTOB B TUIAKTHUYECKOM IPOIIECCE aBTOP
CUMTAaeT KOCBEHHOE HaONIO/ICHHe, YCTHBIM OMpOC, MPOrPaMMHUPOBAHHBIM  KOHTPOIb,
KJIACCUYECKHE MMChMEHHBIE pabOoThl, TUJAKTUYECKUE TeCTHI [§, ¢. 278].

[Ipeacrasnsier uaTepec npeaoxenue M. XoMoKk Hapsay ¢ TPaAUIMOHHBIMU METOJaMU

neaarorudeCKoro KOHTPOJIA HUCIIOJIB30BaTh KOHTPOJIBHBIC HHTCPAKTUBHBIC HUI'pOBLIC
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IIPAKTUYECKHE 3aHATHUS, IJI€ KaUeCTBO 3HAHMM CTYICHTOB IPOBEPSETCS B MPOLIECCE PEIICHUS
MU pa3Hoo0Opa3HbIX 3aaHuii B urpoBoit popme [10].

3aMeTUM, UYTO U3 COBPEMEHHBIX METO/OB I€arOrMu4ecKoro KOHTPOJS BCE-TAKU
HanOoJIbIIee PEANOYTEHHE OTJACTCS YICHBIMH Pa3HbIM BHJIaM TECTHPOBAHUSI.

H. Kacapym, O. KacapyM cuutaroT TeCTOBbIE METOAMKHM HAWITYYLIMM UHCTPYMEHTOM JUIs
[€IarOrMYeCKO  IMarHOCTUKM  y4eOHBIX JIOCTMKEHUH CTYJEHTOB. ABTOpBl IPEIJIararT
KJIaCCU()MKALMIO TECTOBBIX 33JaHUM, COCTOAILIYI0O W3 JIBYX OCHOBHBIX TPYII: 3aKpbITbIE U
OTKpBITHIE [6].

A. SIMKoBbIII 000CHOBBIBACT 11€71€COO0PA3HOCTh Pa3pabOTAHHOM TEXHOJIOIUU TECTOBOIO
KOHTPOJISL Y4eOHBIX JOCTM)KEHUH OyAyIlMX COLUAIbHBIX I1€AaroroB. YUYEHBIH omnpeaesser
MeIarOrMYECKUE YCIOBUS PUMEHEHUSI TEXHOJIOTUU TECTOBOTO KOHTPOJIS B MPO(HECCHOHATEHON
MIOAr0TOBKE Oyaylux OakajgaBpoB IO colalibHOM nenaroruxe [11].

A.DcaynoB mnpeanaraeT METOJIUKY pa3pabOTKU TECTOBBIX 33JaHUN ISl KOHTPOJIA
YYEOHBIX JOCTHKEHHH CTYJEHTOB-arpapHUKOB MPU W3YYEHUH MUMHU CIELUAIBbHBIX TEXHHUUECKUX
JTMCUUIUIAH, CYUTAET TECThI HauboJiee paclpOCTPAaHEHHBIM U HAYYHO OOOCHOBAaHHBIM METOJOM
MeJaroru4ecKoro KOHTposs [3].

AHanu3 Hay4yHoO-Tearornyeckon aureparypsl [1-11] cBuaerenbcTByeT O TOM, 4TO B
MOCJIeTHUE TO/ABbl YJENseTcs 3HAuUUTEeNIbHOE BHHMaHHE MpolsieMe IMeAaroruyeckoro KOHTPOJIs
KauyecTBa 3HAHUMU CTYJIEHTOB BBICIIUX Y4EOHBIX yupexaeHuil. Bmecre ¢ TeM, elie He10CTaTOuHO
W3YYEHHBIMHU SBIIIOTCS BOMNPOCHl OpraHM3allMyd II€Iaroru4ecKoro KOHTPOJIS YCHEHIHOCTH
y4eOHBIX JOCTIKEHHH Oyaymmx OakajaBpOB JOIIKOJIBHOTO 0oOpa3oBaHusA. B cBsizu ¢ 3TuM
BO3HHUKAET MOTPEOHOCTh pa3pabOTKH COBPEMEHHBIX A(PPEKTHUBHBIX METOAOB IEIarornyeckoro
KOHTpOJISI KayecTBa 3HAHUM OyIylIUX BOCIHTATENIEH TOIIKOJIBHBIX YYEOHBIX YUPEKACHUN NpU
M3Y4YEHUH MU eIarorH4ecKuX JUCHMILIMH B Ipoliecce NpodhecCuoHaNbHON MOATOTOBKH.

Ilenb cTaTbu — Ha OCHOBE TEOPETHYECKOI'O OCMBICIEHHS HCCIeTyeMOi MpoOieMsbl
00OCHOBATh  11€1€CO00Pa3HOCTh HUCIOJIb30BAaHUS MOAYJBHBIX KOHTPOJBHBIX paboT Kak
3¢ (HeKTUBHOIO METOjia NMeAarorn4eckoro KOHTPoJIs KayecTBa 3HAHWM OyAyIIMX BOCIUTATENeH
JIOLIKOJIBHBIX YYEOHBIX YUPEXKACHUN, MPEAOCTaBUTh HEKOTOPhIE MPAKTUUYECKUE PEKOMEHIAluu
10 UX COCTABJICHUIO U UCIIOJIB30BaHUIO B MOYJIbHO-PEHTHHIOBOM cUCcTeME O0yUSHHS.

He ymansisi 3HaUMMOCTH TECTHPOBAHUS B KOHTPOJE YYEOHBIX JOCTHKEHHMH CTYIEHTOB,
IpeajgaraéM TaKoOd COBPEMEHHBIM METOJ IEJaroruuyeckoro KOHTPOJIsSl Kak MOAYJIbHbIE
KOHTpPOJIbHBIE PA0OTHI C 3aJaHUSIMH UYEThIpeX ypoBHEH cioxHocTH. [lokaxkeM 3¢ (deKTUBHOCTh

HUX HCIHOJB30BaHUA B MNCAArOri4€CKOM KOHTPOJIE Kad€CTBa 3HAHWH 6y}1yHII/IX BOCITHTATEIICH
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JOLIKOJIBHBIX YYEOHBIX YUPEKICHHUM MpH U3ydeHUH UMM y4ueOHO#M mucruruinbbl «llemaroruka
JOLIKOJIbHASI.

Vyebnas  aucturmumHa  «llemaroruka — JOIIKOJbHAsH) — SIBISETCS  HOPMATUBHOM,
MpernoaeTcs CTyACHTaM JHEBHOU PopMBbI 00yUeHHS Ha (PaKyIbTETE NOMIKOIBLHOM MEeIaroruky U
nicuxoJiorun Ha Il xypce Ha npoTsbkeHuu 3 u 4 cemectpa yueOHoro roaa. Llenpio npenogaBanus
JAaHHOW JUCHUMIUTUHBI SIBISIETCS TMpEeJOoCTaBieHHe OyayllUM I[efaroraM IO JIOIIKOJIbHOMY
o0Opa3oBaHMI0 0a30BBIX TEOPETUYECKHX 3HAHWUN 00 OCOOEHHOCTSIX TEIaroruvecKoro mporecca
mo OOydYeHWI0O © BOCIUTAHUIO JI€TeH JOIMIKOJLHOTO BO3pacTa Kak TMpeaMera HX
npodeccuoHaNbHOM  AESITENTbHOCTH, €ro COJAEP)KaHUS M OpraHu3alMd B COBPEMEHHOM
JIOLIKOJIBHOM Y4EOHOM YUPEKICHHUH.

OcHOBHBIMU  3aJjauaMH  MpenojaBaHusi  y4deOHou  gucturuimHbl  «llemaroruka
JOIIKOJIbHAS)  SIBJISIIOTCS:  OCO3HAHME POJM  TEJAarorukd  JIOIMIKOJIBHOW B CHUCTEME
npodeccnoHanbHOM TMOATOTOBKM COBPEMEHHOIO CHEeluanucTta B 00JacTh  JOLIKOJIBHOTO
o0Opa3oBaHus U ero Mpo(hecCUOHATBFHOU AESITENTbHOCTH; KOHKPETU3AIUS COJAEP>KAaHUS CHUCTEMBI
MeJJarOTHYECKUX TMOHATUNA COOTBETCTBEHHO CHENU(UKE MEJaroruku JOUIKOIBHOM; OCO3HAHUE
OCOOCHHOCTEH OpraHM3alMH IeJarorm4ecKoro Mporecca ¢ JSThbMH JIOMIKOJIBLHOTO BO3pacTa U
(hakToOpoB, KOTOpBIE UX 00YCIABIMBAIOT; O3HAKOMJICHUE C HANPABICHUSMH, LIENSIMH, 33a4aMH,
COJIEp’)KaHUEM U CPEJICTBaMU BCECTOPOHHETO pa3BUTHs JeTed JOILIKOJIBHOTO BO3pacTa B
YCIIOBUSAX TIEarOTHYECKOro Ipollecca JOMIKOJBHOTO YUeOHOrO YYPEKICHUS, pa3BHTHE
MeJarOTHIECKOTO MBIIICHUS CTYJCHTOB.

B pesynbrare mszydenus yueOHo¥ nucuuruinnbl «llemaroruka momkonbHas» Oymyiue
BOCIIUTATENU JIOIIKOJIBHBIX YU4€OHBIX YUPEKACHUN MOIKHBI 3HATh: MpeIMeT M OCOOEHHOCTH
MEJJarOTUKK JIOIIKOJIbHOW KaK HayKu M TEOpHH MpodeCcCHOHATBHOW MesATEeIbHOCTH IeIarora
JIOTIIKOJIBHOTO 00pa30BaHMs; OCHOBHBIC MOHATHUS MEIaTOTUKH JIOITKOJIHHOM U UX Crieruduueckoe
coJiep>KaHue; OCHOBHBIE HANIPABIIEHUS Pa3BUTHS peOEHKa JOIIKOJIBHOTO BO3pacTa; 0COOCHHOCTH
OpraHM3alliil  TEeJaroru4eckoro mporecca B JOMIKOJIBHOM  Yy4eOHOM  yUpEKIEHUHU;
MeJarorHYecKue TOAXOAbl K BOCIHTAHUIO peOEHKa U OCOOECHHOCTH OpraHU3aIldé 3TOTO
mporiecca Ha Pa3HBIX BO3PACTHBIX ATarax JOMIKOJBHOTO JETCTBA; IMEJAarorH4ecKue OCHOBBI
OpraHM3aIK U COJEPKAHUS UTPOBOM NIEATEIHHOCTH JOMIKOILHUKOB; (POPMBI B3aUMOICHCTBUS
JIOLITKOJIBHOTO Y4eOHOTO YUPEXKJIEHHUS, CEMbU M IIKOJIBI B BOCIUTAHUU PEOCHKA JOUIKOJIBHOTO
BO3pacTa; CTPYKTYpPY U MOKa3aTelId TOTOBHOCTH peOeHKa K 00yUEHUIO B IIKOJIE.

CtyaeHThl JODKHBI OBIIAJETh CICAYIOIIMMU YMEHUSAMH W HaBBIKAMHU: TPUMEHSTh

TCOPCTUYCCKUEC 3HAHUA IJId aHalln3a U KJ'IaCCI/ICbI/IKaHI/II/I SIBIICHHI JOHIIKOJIBHOT'O O6p2130BaHI/I$I BO
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BpeMs N€aroruuyecKoi NMPaKTHKH, BBIIOJIHEHUS KYpPCOBBIX M MAarucTepcKux padoT, yuyeOHBIX
IIPOEKTOB; XapaKTepU30BaTb M OOOCHOBBIBATH BBIOOP NPUHIMIOB, (GOPM U METOAOB
OpraHU3aIH MEeJarorHIecKoro Mporecca B JOIIKOJIbHOM YUeOHOM YUPEKICHHH B 3aBUCUMOCTH
OT €ro HaIlpaBJICHUs, LIEJIM U OCHOBHBIX 33/]a4; aHAJIU3UPOBATh PE3YJIbTAThl MEAArOrHYECKOro
nporecca 1o 00y4eHHUro, BOCIIUTAHUIO U Pa3BUTHIO JE€Tel JTOLIKOJIBHOIO BO3pacTa, 00001maTs u
MHTEPIPETHPOBATH UX; Pe(IEKCUPOBATh U OLCHUBATh COOCTBEHHBIE JOCTHKEHHUSI 110 OBJIAJICHUIO
TeopHen IpopecCHOHATBHON I TENFHOCTH MeAarora 1o JOUIKOJIFHOMY 00pa30BaHUIo.

Ha wusyuenme yueOHol nucrumunabsl «llegaroruka momikonpHas» paboueit y4ueOHOM
IpOrpaMMoil IIPEeIyCMOTPEHO TaKO€ pacHpeiesieHHMEe BPEMEHM Ha BUIbI YYEOHBIX 3aHATHM:
ayJIMTOPHBIX YacoB — 44 yaca (00beM JIeKIui — 24 Jaca, npakTudeckux 3ansatuil — 20 gaco). Ha
CaMOCTOSITENIbHYIO pPa0OTy CTYAEHTOB OTBOAUTHCS 91 wyac. BugoM HTOroBoro KOHTpPOJIS
SIBJIIETCS IK3AMEH.

C penpl0 OPOBEpPKM KadecTBa IENAarorMYecKMX 3HAHUM CTYIEHTOB IO y4eOHOM
mucuuiuinHe «[lenaroruka JoUIKogbHAs» HaMHU ObUIM pa3paboTaHbl MOJAYJbHbIE KOHTPOJIbHBIE
paboTBl C 3aJaHUSIMH PA3HOTO YPOBHS CIOYKHOCTH, KOTOpBIE CUMTAeM LEIeCOO0pa3HbIM
IIPOBOAUTh Ha pPYOEKHOM KOHTpPOJIE 3HAHMW. OTOT BHJ KOHTPOJISL HCIIOJIB3yeTCs Ha
OIpeJICIECHHOM pyOeXe M COCTOUT B OINpPENeIEHUU YPOBHS M 0ObEMa OBJIAJICHUS 3HAHUSAMHU U
YMEHUSMH B KOHLIE U3YUEHHs! ONPENETIEHHOTO COAEPIKATENIbHOTO MOAYIs. PyOesKHbIi KOHTPOJIb
OCYILIECTBIISIETCS B MPOLIECCE IUIAHOBBIX MPAKTUYECKUX 3aHATHH. Llenapio pyOeKHOro KOHTpPOJIsS
SBJIAETCS TIOJyYeHUE OOBEKTUBHBIX pPE3yJIbTaTOB YUEOHBIX JIOCTHIKEHUH CTYAEHTOB 3a
KOHKPETHO YCTaHOBJICHHBIH OTPE30K BpEMEHH y4eOHOT0 Mpolecca.

Jlist IpOBEPKH YCHEIIHOCTH YUeOHBIX TOCTHKEHUN CTYJEHTOB 0 y4eOHOW JUCIUIIIIMHE
«[lemaroruka [ONIKOJbHAS» COCTaBIEHO 35 BapUaHTOB KOHTPOJBHBIX paboOT, KOTOpbIE
OXBAaTBhIBAIOT BCE TEMbI YETHIPEX COJAEPKATEIbHBIX MOJyJel yuyeOHON aucuuIUIMHbL «OO0mue
OCHOBBI JIOIIKOJIBHOM mnenaroruku» (6 BapuaHToB), «llegarormueckue OCHOBBI OpraHHU3aLUU
UTPOBOM JEATENBHOCTH JOUIKOJIBHUKOB» (8 BapuaHTOB), «OCHOBHbBIE HAIpaBIICHUsS pPa3BUTHUSA
pebeHKa JOLIKOJIBHOIO BO3pacTa M NPUHLHUIBI OpraHM3alMM IEeAaroruyeckoro mpolecca B
JIOLIKOJIBHOM y4eOHOM yupexjaeHuu» (12 BapuaHTOB), «B3aumonelcTBHe IOLIKOIBHOIO
y4eOHOr0 y4pexJeHHUs,, CEMbU M IIKOJIBI B Pa3BUTHU M BOCIHUTAHWU peOEHKa JOIIKOJIHHOTO
Bo3pactay (9 BapuanToB). KoanuecTBo BapuaHTOB MOJIYyJIbHON KOHTPOJIBHOM pabOTHI 3aBUCHUT OT
o0beMa yueOHO0ro MaTepuasia KaxJI0ro COAEP)KaTeIbHOTO MOAYJIS — YeM OOJIbIlie B HEM TEM,

TeM 00JIbIIIe BAPHAHTOB KOHTPOJIbHBIX PadoT.
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Kaxxnprit BapaHT KOHTPOJIBHON pabOThl COEPIKUT YETHIPE 3aIaHMs Pa3HOU CII0KHOCTH
Ha pa3Hble YPOBHU YCBOCHHMSI COACPIKAHMS ONIPEIEICHHOTO MOZYJIS:

1 3aganue (1 ypoBeHb) — TECTOBBIM KOHTPOJIb (M3 MPEIJIOKEHHBIX OTBETOB HYXKHO
BbIOpATh MPaBUIIBHBIN);

2 3anaHue (2 ypoBEHb) — XapaKTEpUCTHKA OCHOBHBIX MOHATHHA y4eOHOW IUCLMILIMHBI,
000CHOBaHUE UX COJEPIKAHUS;

3 3amanne (3 ypoBeHb) — YMEHHME aHaJU3UPOBATh, CPABHUBATH, JOKa3bIBATh,
apryMEeHTHUPOBATh Pa3Hble NO3ULUH, TOUKH 3PEHUS, TIOXObL;

4 3ananue (4 ypoBeHb) — YMEHHME TBOPYECKH MCIIOJIb30BaTh 3HAHUSA B TUIMYHBIX
CUTyalUsIX.

[IpuBenemM npumep OJHOTO W3  BapUAHTOB MOJIYJIbHOW KOHTPOJIBHOW pPabOThI U3
MoAyJpHOTO cpe3a Ne 1:

Bapuant Ne 3
1. Kak camocrositenbHas 00JacTh Hay4yHO-IIEAArOrMUECKUX 3HAHUN JOMIKOJIbHAS I€Jaroruka
BBIJICJIMIIACH H3:

A). ®unocoduu Bo Bropoit monoune X YII cronerus;

b). O6uieit ncuxonoruu Bo Bropoit nonosure XYIII cronetus;

B). O6mieit nexaroruku B epBoi nosioBuHe XIX cronerus;

I'). ®usnonoruu B nepByi noja0BUHE XX CTOJETHSL.

2. PackpoiiTe NoHATHE «IOLIKOJIbHAS NIEAArOTUKa» U C(hOPMYIHPYITE €ro OCHOBHBIE IPU3HAKH.
3. IlpuBeauTe M ONMIINTE IPUMEPBI, KOTOPBIE JOKA3BIBAIOT, UTO JOIIKOJIbHAS MEJAaroruka — 3To
HayKa.

4. [lpunymaiite cka3ky O JOLIKOJIBHOM Me1aroruke.

KoHnTponbHble paboThl OJHOTO W3 BapHaHTOB (4 MOAYNBHBIX Cpe€3a) BBIMOIHSIIOTCS
CTY/IEHTOM B TeTpaau o0bemoM 12 mucroB. CTyaeHTaM mpeocTaBisercs: o0pasen ohopMIIeHUs
TUTYJBHOM CTPAaHULBI, TJ€ YKa3blBa€TCs IIOJIHOE HA3BaHME BBICIIETO YYEHOI'O 3aBEICHMS,
Ha3BaHMe (akynbrera, Kadeapbl, Ha KOTOPOW Mpernojaercs JaHHas ydyeOHas JUCIHUILIMHA,
(dbamMunusi, UMs, OTYECTBO CTY/AEHTA, KOTOPHIE BBIMOJIHSAET MOIYJIbHYIO KOHTPOJIbHYIO padoTy,
mmdp Tpynmnsl, (GaMHIMIO, HMs, OTYECTBO IIperojaBaTelis, KOTOpble OyaeT IpOoBEpsTh
KOHTPOJIbHYIO paboTy.

Ha oGpaTHO#l cTopoHe TeTpaau pa3Meliaercss Tadnuua, riae CTYIASHT yKa3blBaeT HOMEp
COJIEPKaTEIbHOTO MOJYJIs, HOMEp BapHaHTa KOHTPOJBHOM pabOThl, KOTOPYIO OH BBIIOJHSET.

[IpenomaBaTeny MPOCTABISIET JaTy MPOBEPKHM BapuaHTa KOHTPOJIBHOM padOTHI, OIEHKY
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(kauecTBeHHYI0O W B 0Oayutax) W CBOI moaAnuch. [Ipu mpoBepke mpernojaBareib OICHUBACT
BBINOJIHEHUE CTYAEHTOM Ka)KJOr'0 3a/laHus B Oaljiax, €ClIM HY)KHO — IUILET CBOM 3aMEyaHMsl.
[Torom cymmmupyer Oayuibl 3a BCe BBINOJIHEHHBIC 3aJaHUS W IMPOCTABISET OOIIYIO OLEHKY.
CryneHT mocie O3HAaKOMJIEHHsI C BBICTABJICHHOW OLIGHKOHW M 3aMEUYaHUSIMHU IPENoJIaBaTells
CTaBUT CcBOX noxanuce. Ha nepBoil cTpaHune TeTpagu YKas3blBa€TCA JaTra IIPOBEICHUS
MOJIyJIbHON KOHTPOJIbHON PabOThl, HOMEP COAEPKATEILHOTO MOYJIsl, II0 KOTOPOMY IPOBOAUTCS
KOHTPOJIb 3HAHUN U HOMEp BapuaHTa KOHTPOJIbHON paboThl. CTYAEHT JOJDKEH Mepenucarb Bce
3aJjaHdsg BapuaHTa B TeTpalb M MOXKET BHIOMpaTh MOPSIOK BBINOJHEHHUs 3aaaHuil. Bcero
IIPOBOJUTCS 4 MOJYJBHBIX Cpe3a M0 JaHHOM y4eOHOW NUCLUIUIMHE, TO €CTh CTYAEHT MUIIET 4
BapUaHTa MOAYJIBHOM KOHTPOJBHOW paloThl (II0 OJHOMY BAapHaHTy M3 KaKJOI0 MOJYJIbHOI'O
cpesa).

MonynpHas KOHTpOJIbHAsE pa0doTa TPOBOJUTCS B ayAUTOPUH, HA IJIAHOBOM
IIPAaKTUYECKOM 3aHITHUH, BpeMs €€ IpoBeAeHHs — akajgemuyeckas mnapa (1 wac 20 muH.).
CTpykTypa BapuaHTOB MOJYJbHOM KOHTPOJBHOH pabOThl, JaThl MX IPOBEAEHUS, KPUTEPUU
OLICHMBAHUS, CHCTEMa OLICHUBAHUS KOHTPOJIBHBIX 3aJaHUM (KaXJ0€ M3 4eThlpeX 3aJaHuii
OLICHUBAETCS OTJENIFHO), CHCTEMa OIICHMBAHUS MOIYJIBHOH KOHTPOJBHOW paboThl B 00IIEM
Obuln pa3paboTaHbl HAMU M JOBEAEHBI O CBEICHUS CTYIEHTOB €lle J0 Hayajla H3Yy4eHUs
JAHHOM yueOHOM TUCIUIUIMHBIL.

Hamu Oputn pa3paboraHbl Takue OOIIME KPUTEPUW OICHWBAHUS 3aJaHUN MOIYJIbHOU
KOHTPOJIbHOM paboThl Mo yueOHoM aucturuinHe «[lemarornka IOMIKoONIbHAS»: MOTHOTA 3HAHUH,
rMOKOCTh  3HaHMH, CHUCTEMAaTHYHOCTh 3HAHUHM, OIpeleNeHue MPUUYMHHO-CIIEICTBEHHBIX
3aBUCHUMOCTEHM, OCO3HAHHOCTb 3HAHWM, TBOpUeckui mnoaxon. Cucremoll OLEHUBaHUSA
KOHTPOJBHBIX  3aJaHUMl  KaXJOro  BapHaHTa  MOJYJIbHOM  KOHTPOJIBHOM  paboThl
MIPEAYCMATPUBAIIOCH, YTO:

- 3a NpaBWIBHBIA OTBET Ha | 3ajaHue JOOOr0 BapHaHTa MOAYJIBHOM KOHTPOJIbHOM
paloThI cTyaeHT noiyyaer 1 6asmr;

- 32 IPaBWIBHBIM OTBET Ha 2 3ajJaHue JO0ro BapuaHTa MOJYJIbHOM KOHTPOJBHOM
paboThI CTYIEHT MOXKET MOIYy4UTh 1-2 Oasa;

- 3a NpaBWIBHBIA OTBET Ha 3 3aJaHue JIIOOOr0 BapHaHTa MOAYJIBHOM KOHTPOJILHOU
paboThI CTYIEHT MOXET MOTY4YHTh 1-2-3 Ganna;

- 3a NpaBWIBHBIA OTBET Ha 4 3ajaHue JIOOOr0 BapHaHTa MOAYJIBHOM KOHTPOJILHOU

paboTHI CTYICHT MOKET MONTyduTh 1-2-3-4 Oaa.
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Bapuanus 6amioB 3aBUCHUT OT KauecTBa BBIMOJHEHHS] CTYACHTOM OIpEAesIEHHOTO
3a/laHusl. 3a MpaBUIIbHBIE OTBETHI HA BCE YETHIPE 3a/1aHUs KOHTPOJIBHOM PabOTHI CTYIEHT MOKET
noiy4yuTh oT 4 10 10 Ganios.

beuta Ttakke paspaboraHa oOmias cHUCTEeMa OLIEHUBAaHHS KOHTPOJBHOH pabOTHI MO
OTIpeICICHHOMY COJIEP)KAaTEIbHOMY MOJYINIO: CTYACHTHI, KOTOpble HaOpamu B cymme §-9-10
0a/IoB — MOJIYy4alOT OLIEHKY «OTJIMYHO» (BBICOKHN YpOBEHb OLICHMBAHHUS KauecTBa 3HAHUN);
HaOpaBiue 5-6-7 OaJIOB — «XOPOIIOY (JOCTATOYHBIM YPOBEHBb OIEHUBAHUS KA4eCTBA 3HAHUN);
HaOpaBmue 2-3-4 0amia —«yIOBICTBOPUTEIHLHO» (CPEIHHI ypPOBEHH OIICHMBAHHS KauecTBa
3HaHW); HaOpaBmme 1 Oamn — «HEYAOBIETBOPUTENIBbHO» (HU3KHI YpPOBEHb OLIEHWBAHUSA
KauecTBa 3HAHMM). 3a MpaBUIIbHBIE OTBETHl HA BCE 3aJaHUS 4-X MOIYJIbHBIX CPE30B CTYJICHTHI
MoryT HaOpath oT 16 6aiioB (MUHUMANIBEHO) 10 40 6ayUIOB (MAKCUMAIIBHO).

BBenenue B cucremMy OICHMBAaHUS MOMAYJIBHBIX KOHTPOJBHBIX pabOT OuYeHb
3aMHTEPECOBAJIO CTYIEHTOB, OCOOCHHO — HAJIMYKE B KaXK/IOM BapuaHTe 3aJaHUi pa3HOM CTEeleHU
CII0)KHOCTH, BO3MOXKHOCTH BBIOOpa TOpPSAKA U KOJIWYECTBA BBIMOJHEHUS 3aJaHUM (CTYIEHTHI
ObUIN 3apaHee 03HAKOMJICHBI C CHCTEMOM OLIEHUBAHMSI KKIOTO 33aHNs), HATMYHE TBOPYECKOTO
3aJlaHusl, KOTOPOE OLIEHUBAJIOCh CAMbIM OOJIBIIMM KOJIMYECTBOM OalJIOB U J1aBajlO BO3MOXHOCTh
KaKJIOMY CTYACHTY MPOSIBUTH ce0s Kak OyayIiero npodeccuoHana.

CTyneHThI CTald OTBETCTBEHHEE TOTOBUTHCS K BBIIIOTHEHUIO MOJIYIBHBIX KOHTPOJIBHBIX
paboT, MOSBUIICS WHTEpeC K M3Y4YCHHIO y4deOHOW mucuuiumHbl «llemarormka JOIMIKOIBbHAS,
KeJlaHne K  CcaMoOOpa30BaHHMIO UM CaMOYCOBEPIIEHCTBOBAHMIO.  3aMHTEPECOBABIINCH
BBITIOTHEHUEM 3aJJaHUil Pa3HOW CTEMEHU CIOKHOCTH, OyaylIMe BOCHUTATENH OBLTH HACTOIBKO
YBJIEYEHBI, YTO HE 3aMEYalld, YTO MPOXOJAT OMpPEAESICHHbIN 3Tall MeAaroruueckoro KOHTPOJIA.
Jlaxke cample TACCUBHBIE CTYJAEHTHI aKTUBU3UPOBAIWCH, MBITAIUCH BBITOJHUTH KaK MOXXHO
Oonpiie 3amaHui. Hu 118 KOro He CEKpeT, YTO MPOBEACHHE OOBIYHBIX KIACCUYECKUX
KOHTPOJBHBIX pAOOT BCET/Ia CBSA3BIBAETCS Y CTYJICHTOB C BOJTHEHUEM, YIMOIIMOHALHBIM CTPECCOM.

JInst moATBEpKAEHUSI MO3UTUBHBIX PE3YJIbTAaTOB BHEJIPEHUS MOIYJbHBIX KOHTPOJIBHBIX
paboT B MenaroruyecKuid KOHTPOJIb KauecTBa 3HaHUU 1o ydeOHou aucuuruinHe «llegaroruka
JIOLIKOJIbHAS», MBI B KOHTPOJIbHOM TpYIIIE MPOBOJIMIN CO CTYJIE€HTaMH OOBIYHBIE KJIACCUYECKHE
KOHTPOJbHBIE Pa0OTHl ¢ OJHOTHITHBIMHU 33JaHUSIMU OJUHAKOBOTO YPOBHS CIIOKHOCTH IOCIIE
M3YYECHHUS KaXKIOTO MOAYNs. Pe3ynpTaThl KOHTPOJIS YpPOBHS MPUOOPETEHHBIX CTYACHTAMU
3HaHUW 3a 4 MOMYNIBHBIX Cpe3a MOATBepAUIH A(P(HEKTUBHOCTh HCIOJB30BAHUS MOIYIBHBIX

KOHTPOJbHBIX padoT.
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[To pe3ynpTaTam mepBOro MOJIYJIBHOTO Cpe3a BHICOKUN YPOBEHb OIICHMBAHHS KauecTBa
3HaHUU B sKcriepuMeHTanbHou rpymme (OI7) cocraBnser 10%; B xontponsHoM rpymme (KI') —
5%; nocTaTo4YHbIA ypOBEHb OlleHMBaHMs KadecTBa 3Hanuil B DI — 20%, B KI' — 15%; cpennuit
ypOBeHb olleHMBaHus kKadecTBa 3HaHUM B D" — 50%, B KI' — 55%, Hu3KUN ypOBEHb OIICHUBAHUS
kadecTBa 3HaHuH B DI — 20%, B KI" — 25%.

1o pe3ynbraram BTOpOro MOAYJIBHOIO Cpe3a, COOTBETCTBEHHO — 15% u 5%, 25% u 15%,
45% n 55%, 15% un 25%.

Ilo pe3ynpraTam TpPETbEro MOAYJIBHOIO Cpe3a, COOTBETCTBEHHO — 25% u 10%, 35% u
10%, 35% u 60%, 5% u 20%.

[To pe3ynpTaTaM 4eTBEpPTOro MOAYJIBHOIO cpe3a, cOOTBETCTBEHHO — 35% u 10%, 40% u
15%, 25% u 60%, 0% (B OI" HE ocTaIOCh CTY/IEHTOB C HU3KUM ypoBHEM) U 15%.

Takum 00pa3oMm, MBI CUHMTaeM, YTO MOJYJbHBIC KOHTPOJBHBIC PAOOTHI SIBIISIOTCS
3¢ (HEeKTUBHBIM METOJOM MEIarori4eckoro KOHTPOJIA KadecTBa 3HaHUN OyAyIIMX BOCIUTATENeH
JOLIKOJIbHBIX YYEOHBIX YUPEKICHUH, HMMEIOT OOoJbIIMe BO3MOKHOCTH [IJISl BBISBICHUS
TBOPYECTBA KaK CTYJACHTA, TaK W IMpenojaBatelis (P COCTABJICHUHM WM WHTEPECHBIX 3a/JaHUN
Pa3HOTO YPOBHS CIIOXKHOCTH).

B mpouecce moAroTOBKM U BHIMOJHEHHS 3a/laHUN MOJYJIbHOW KOHTPOJBHOW pabOThHI y
CTYICHTOB BbIpa0aThIBAETCS TMPUBBIYKA COCPEIOTAYUBATHCS, MBICIUTh CAMOCTOSITENBHO,
pa3BUBaeTCA BOOOpaXeHHWE, MaMsiITh, MNPOPECCHOHATBHOE MENarorudeckoe MBIIUICHHE,
KPUTHUYECKOE MBIIUICHUE, TBOPUYCCKOE MBINUICHHUE, HHTEPEC K MeJarormueCKUM 3HAHUSIM.

BBenenne MoayIpHBIX KOHTPOJIBHBIX paOOT JIeJaeT CUCTeMY OIleHHBaHUS Ooyiee THOKOM
U OOBEKTHBHOW, OOECTeYMBAET COPEBHOBATEILHOCTh OOYUEHHS M 3I0POBYI) KOHKYPEHIIHIO
MEXTy CTYJACHTaMHU B O0OyUCHUH.

[lepciekTuBy pajibHENIIEr0 M3y4EHUS 3TOM MHOIOTPAHHON MpOOJIEMBbI CUHUTAaEM B
pa3paboTke >PPEeKTUBHBIX HETPAAUIIMOHHBIX METOJIOB OIEHMBAHUS KAauyeCTBa IEJaroruuyecKux

3HaHUH OyqyIIMX BOCIUTATENEN JOMIKOIbHBIX YIEOHBIX YUPEIKICHUH.

Jlureparypa:
1. Besnocrok O. O. Cucrema MOAYITHHO-PEUTUHTOBOTO KOHTPOIIO YCIINIHOCTI CTYACHTIB:
aBTOped. muc. Ha 3100yTTs HayK. CTyNeHs KaH[. nen. Hayk: cren.13.00.04. «Teopist i MeToauka
npodeciitnoi ocBiTiy/ Onexcannp OnexciioBuu besnocrok. — K., 2001. — 19 c.
2. HayrtoBa T. A. TpeGoBaHus K OpraHH3allMd TEAArOTHYECKOTO KOHTPOJS M OICHUBAHUIO

crynentoB/ T. A. JlayroBa// CO. HayuHbIX TpyaoB «COBEPIICHCTBOBAaHWUE KOHTPOJISI 3HAHUU,
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DEZVOLTAREA INTERESELOR OCUPATIONALE iN CONDITII
EXPERIMENTALE LA VARSTA ADOLESCENTA
DEVELOPMENT OF OCCUPATIONAL INTERESTS IN EXPERIMENTAL
CONDITIONS IN ADOLESCENT AGE

CZU 159.922
Boiangiu Carmen, drd. UPSC ,,Jon Creanga”, Slatina, Romania

Summary

In this paper, we present results of the experiment and control formative research conducted in
the development of occupational interests in adolescent age. There are described the main elements of the
formative program and achieved results by the subjects in the experimental group and the control group in
the control experiment that allowed us to demonstrate the effectiveness of psychological interventions
elaborated and implemented in the research.
Key words: adolescence, developing occupational interests, experimental group, control group,
psychological intervention.
Adnotare

In acest articol prezentim rezultatele experimentului formativ si de control realizat in cadrul
cercetarii problemei dezvoltarii intereselor ocupationale la varsta adolescentd. Sunt descrise elementele
principale a programului formativ realizat si rezultatele obtinute de subiectii din grupul experimental si
cel de control in cadrul experimentul de control care ne-au permis sa demonstrdm eficacitatea
interventiilor psihologice elaborate si implementate in cadrul cercetarii.
Cuvinte cheie: varsta adolescenta, dezvoltarea intereselor ocupationale, grup experimental, grup de
control, interventii psihologice.

Cercetarea constatativa, rezultatele obtinute si concluziile formulate ne-au permis sa

conchidem ca in randul adolescentilor din ciclul liceal, exista un procent de 16,34 % (42 elevi)
din adolescentii testati (257 elevi), ca avand interese ocupationale nedefinite (cu un grad slab de
definire) si un procent de 38,91 % (100 elevi) cu interese ocupationale mediu definite.

Acesti adolescentii manifestda nehotarare in alegerea cursurilor de urmat in sistemul
educational, dar si a profesiilor pe care doresc sa le urmeze. Toate acestea pot conduce la alegeri
nepotrivite profilului de personalitate, insatisfactii in munca, scaderea stimei de sine si a
increderii in fortele proprii, ineficienta in activitatea desfasurata.

In cercetarea noasta formativa ne-am orientat asupra profilului pedagogic, filiera
vocationala, ce prezintd un procent de 12,79 % al adolescentilor cu interese nediferentiate si un
procent de 32,55 % al adolescentilor cu interese mediu diferentiate. Elevii profilului pedagogic,
apartinand filierei vocationale, in perioada liceului sunt pregatiti pentru o cariera didactica, dar
descopera pe parcurs ca acest domeniu de activitate nu li se potriveste sau ar dori sa-si
aprofundeze pregatirea prin studii superioare, dar nu sunt hotarati pe ce discipline si de aceea nu

stiu ce activitate vor sa urmeze dupa terminarea ciclului liceal. Acestia nu-si cunosc interesele ce
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corespund calitatilor personale, sunt derutati si influentabili, facand astfel, alegeri nereusite
privind continuarea studiilor sau a profesiilor de urmat.

Astfel, pornind de la rolul intereselor ocupationale ale adolescentilor am realizat un
program de interventie psihologica cu caracter formativ.

Interventia psihologica reprezinta un sistem de mijloace, metode, procedee si tehnici
psihologice, care urmareste dezvoltarea intereselor ocupationale, atat prin autocunoastere, cat si
prin dezvoltarea personald a adolescentilor, in vederea alegerii unei profesii concordante cu
structura personalitdtii fiecaruia.

Paralel am organizat si un program de activitati educative, activitati de practica
pedagogica, avand ca scop dezvoltarea unor aptitudini speciale. VVorbim aici de aptitudinea
pedagogica ce implicd patru tipuri de competentd: competentd psiho-morald, competentd
profesional stiintifica, competenta psiho-pedagogica si competenta psiho-sociala.

Programul formativ a fost elaborat avand ca baza teoria lui Holland si teoria lui Super, ce
pun accent pe sistemul de interese, inclus in structura personalitatii, ce directioneaza orientarea
profesionala si un traseu al carierei ce conduce la satisfactie personald, dar si teoria lui Ginzberg,
Ginsburg, Axelrad si Helma, ce realizeaza o periodizare in procesul de alegere vocationala.

Construirea si implementarea unui program psihologic formativ in vederea obtinerii unei
influente pozitive privind definirea, dezvoltarea intereselor ocupationale prin identificarea si
constientizarea calitatilor personale cu rol determinant in procesul alegerii unei profesiuni
congruente cu structura personalitdtii adolescentului, constituie obiectivul general al acestui
studiu.

Obiectivele specifice ale interventiei psihologice sunt urmatoarele:

- dezvoltarea capacitatii de autocunoastere, identificaind si constientizand calitatile
personale necesare in procesul decizional privind optiunea vocationala a adolescentilor;

- dezvoltarea abilitatii de identificare a alternativelor ocupational/profesionale in
conformitate cu tipurile de interese (dominant, dar si secundar 1 si 2), constientizand
barierele ce pot aparea pe parcursul traseului;

- cresterea stimei de sine, a increderii in fortele proprii, dezvoltarea abilitatii de a lua
decizii, cu asumarea responsabilitatii, elemente esentiale in dezvoltarea personalitatii
adolescentului;

- identificarea, stimularea, structurarea competentelor specifice, ce conduc la formarea si

dezvoltarea aptitudinii pedagogice.
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Ipoteza pentru aceasta parte a cercetdrii noastre este presupunerea ca prin interventii
psihologice experimentale special organizate este posibila influenta pozitivd in dezvoltarea
intereselor ocupationale si procesul de autodeterminare profesionala la varsta adolescenta.

Lotul experimental

Studiul formativ a fost realizat pe un lot de 24 de subiecti cu varsta cuprinsa intre 16 si 18
ani (media 17 ani), elevi din cadrul Colegiului National VVocational ,,Nicolae Titulescu”, Slatina,
Olt, apartinand profilului pedagogic impartit in grupul experimental (12 subiecti) si grupul de
control (12 subiecti).

Criteriul de selectie a subiectilor in aceste grupuri a fost gradul de diferentiere al
intereselor ocupationale. Au fost selectati subiecti cu grad de diferentiere slab, adica profiluri
nediferentiate si grad de diferentiere mediu, respectiv profiluri mediu definite. Pentru
echilibrarea celor doud grupe, am avut in vedere gradul de diferentiere, dar si gradul de
congruenta si gradul de consistenta al intereselor ocupationale. Prelucrarea statistici a
rezultatelor pentru acesti 24 de subiecti ne-a permis sa constatam ca intre rezultatele subiectilor
din grupul experimental si cel de control nu exista diferente statistic semnificative la faza
experimentului de constatare. Acest fapt ne permite sd vorbim despre omogenitatea grupurilor
formate.

Variabile

Variabila independenta utilizata in acest studiu este programul de interventie ce cuprinde
douad parti: una psihologica si alta pedagogica (practica pedagogica).

Variabila dependentd a reprezentat-0 interesul ocupational, respectiv nivelul de
dezvoltare a intereselor ocupationale la adolescenti.

Programul de interventie psihologica

Realizarea interventiilor psihologice s-a efectuat intr-un interval de cinci luni, sustinandu-
se saptamanal o sedinta, cu durata de doua ore, totalizand in final saptesprezece sedinte.

Programul de interventie psihologica prezinta urmatoarele etape:

1. Etapa de relasionare si cunoastere in grup, cdt si autocunoastere personald (3 activitati)
presupune stabilirea contactului dintre adolescenti, cat si autocunoasterea acestora. Activitatile
desfasurate in aceastd etapd au permis adolescentilor sd identifice caracteristicile personale,
valorile ce-i conduc in viata si cele dupa care isi orienteaza munca. S-a urmarit crearea unei
ambiante bazata pe respect, incredere, ajutor reciproc si comunicare deschisa, in care fiecare

participant sa se simta apreciat si valoros.
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2. Etapa de intervengie (12 activitati) a urmarit atingerea obiectivelor formulate. Aceasta
parte a programului cuprinde tehnici si exercitii ce conduc spre identificarea intereselor
ocupationale ale adolescentilor, cu accent pe definirea, dezvoltarea acestora, pe optiunea
profesionald concordantd cu interesele subiectilor, cu personalitatea acestora, dar si pe
dezvoltarea personala ce conduce la cresterea stimei de sine, increderea in fortele proprii,
dezvoltarea capacitatii de a stabili scopuri, a capacitatii de a lua hotarari si de a face fata
dificultatilor intampinate de adolescenti in procesul optiunii profesionale.

3. Etapa consolidarii si evaluarii eficientei programului in ansamblu (2 activitati) s-a
efectuat prin:

- consolidarea activa a capacitatilor, prin utilizarea acestora In practicd, in activitatea
adolescentilor (din familie, scoald, grup de prieteni);

- discutarea rezultatelor in grup, elaborand concluzii comune;

- aprecierea activitatii desfasurate de grupul de adolescenti, prezentand, cat mai concis,
concluzia finala (vezi anexa, activitatea nr. 16 — activitatea nr. 17).

Activitatile din cadrul programului de interventie prezintd o anumitd structurd ce
cuprinde urmatoarele etape:

1. Etapa introductiva (7-10 minute), prin activitatile propuse urmareste stabilirea contactului
dintre adolescenti, captarea atentiei, crearea unei dispozitii pozitiva, prin activitati distractive si
scurte, cat si o forma de relaxare. Aceste tehnici au rolul de a familiariza participanti cu subiectul
activitatii propuse.

2. Etapa de interventie psihologica (90-100 minute) cuprinde exercitii si tehnici ce urmaresc
realizarea obiectivelor formulate pentru etapa de reconstructie a programului de interventie
psihologica, la elaborarea unor modele comportamentale pozitive, eficiente, ce permit
adolescentilor depasirea dificultatilor de orice fel si obtinerea succesului, alegerea profesiei in
concordanta cu interesele ocupationale ale adolescentilor, atingerea vocatiei prin dezvoltarea
intereselor ocupationale, dar si eliminarea emotiilor si comportamentelor negative.

3. Etapa finala (7-10 minute) presupune incheierea sedintei, printr-un rezumat scurt, realizat
sistematic de catre fiecare participant.

Fiecare activitate a avut o structura completata conform temei propuse, folosind material
specific, vast, explicatii corespunzatoare, exercitii conform temei alese. S-au folosit fise de lucru,
dar si foi cu informatii, distribuite pentru fiecare adolescent.

Paralel s-a realizat si un program de practica pedagogica.
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In plan practic, o componenti importanta a pregatirii didactice, din cadrul programului de
formare a cadrului didactic o reprezinta practica pedagogica.

Practica pedagogica din liceele pedagogice isi propune urmatoarele competente specifice:

1. Interpretarea scolii ca organizatie sociala; specificul unitatilor de invatamant prescolar si
scolar; documente scolare, structuri de organizare si functionare;

2. Operarea cu informatiile de la disciplinele de specialitate si integrarea lor in analiza si
interpretarea situatiilor educative specifice iInvataimantului prescolar si primar;

3. Proiectarea, conducerea si evaluarea activitatilor didactice realizate cu scolarii mici si cu
prescolarii;

4. Analiza critic-constructiva si autoevaluarea calitatii proiectelor didactice si a lectiilor
realizate;

5. Aplicarea unor metode, tehnici si instrumente adecvate de cunoastere a scolarilor mici, a
prescolarilor si a grupurilor de elevi in vederea tratarii diferentiate si a consilierii acestora;

6. Participarea la activitatile de dezvoltare institutionala si la activitatile metodico-stiintifice
derulate in scoala;

7. Colaborarea cu membrii comunitatii scolare si cu familiile copiilor.

Pentru realizarea acestora se desfdsoara urmatoarele categorii ale activitdtii de practica
pedagogica:

» Cunoasterea generala a gradinitei si a scolii; participarea la activitati ce au ca obiectiv

dezvoltarea institutionala ( 20%),

» Observarea activitatilor didactice ce se desfasoara atat in gradinita, cat si in scoald, a
comportamentului prescolarilor, dar si a scolarilor mici, cét si implicarea unele activitati

din institutiile scolare dar si extragcolare (25%),

» Proiectarea, conducerea, evaluarea activitatilor didactice desfasurate in invatamantul

prescolar, dar si in invatamantul scolar (55%).

Practica pedagogica ofera suficiente ocazii de valorificare a cunostiintelor teoretice si a
capacitatilor invatate. Este cea care dezvolta abilitatile si competentele specific, pe care trebuie
sa le detind cei ce vor sa urmeze o carierd didactica.

In cadrul colegiilor si liceelor pedagogice, pentru profilul pedagogic existi in planurile
cadru disciplina pregatire practica de specialitate cu un numar de 3 ore/sdptamana pentru clasele
a I1X-a si a X-a si 4 ore/saptamana pentru clasele a Xl-a si a Xll-a. Activitatea de practica
pedagogicd se realizeaza pe grupe cu 6-8 elevi/grupd, repartizati la grupe/clase de aplicatie.

Fiecare practicant realizand un numar de 5-6 activitati/lectii pe semestru.
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Astfel am programat elevilor participanti la programul de interventie psihologica,
sustinerea de activitati didactice (la gradinita si la scoald), in fiecare saptamana, la discipline
diferite, in ziua programatad activitdti de pregdtire practica de specialitate din unitate (lunea
pentru clasa a Xl-a si joia pentru clasa a XllI-a).

Activitatea practica presupune elaborarea unui proiect didactic, ajutati de cadrele
didactice de la grupele/clasele de aplicatie si sustinerea activitatii proiectate, asistata de acelasi
cadru didactic, intreaga activitate fiind coordonata de profesorul de pedagogie.

Elevii trebuie sda se informeze privind continutul stiintific al temei repartizate (din
planificarile cadrelor didactice de la grupe/clase de aplicatie), dar si privind aspectele didactice si
metodice de desfasurare a activitatilor sau lectiilor din sistemul de invatamant.

Prin dublarea activitatilor practice (a celor de proiectare, conducere si evaluare) s-a
urmadrit accentuarea formarii si dezvoltarii aptitudinii pedagogice.

Activitatile practice s-au efectuat conform programarii, fiind analizate in ziua desfasurarii
acestora.

Prezentarea si interpretarea rezultatelor dezvoltarii intereselor ocupationale la varsta
adolescentei, in conditii experimentale

Dupa ce programul de intervenrie elaborat a fost implementat am reaplicat probele
privind interesele ocupationale, din etapa constatativa a cercetarii noastre: Self-Directed Search
(SDS, Chestionarul de Cautare Auto-Directionatd) si Chestionarului de Evaluare a Intereselor
(CEl), in vederea sesizarii efectului produs de acest program de dezvoltare a intereselor
ocupationale. Analiza datelor obtinute de adolescenti va fi realizata prin compararea si
evidentierea diferentelor obtinute intre: adolescentii grupului de control/retest si adolescentii
grupului experimental/retest; intre adolescentii grupului experimental/test si adolescentii
grupului experimental/retest; intre adolescentii grupului de control/test si adolescentii grupului
de control/retest, astfel urmarindu-se paralel evolutia grupului experimental, comparativ cu
evolutia grupul de control.

Vom compara rezultatele celor doud grupuri: grupul experimental si grupul de control,
dupa implementarea programului de interventie, pentru a evidentia efectul produs de acest

program.

35



Journal of Psychology. Special Pedagogy. Social Work (PSPSW)
e-ISSN: 1857-4432, p-ISSN: 1857-0224, Volume 47, Issue 2, 2017,
(http://psihologie.upsc.md)

Psychology and Special Education Faculty

“lon Creanga” State Pedagogical University from ChiSindu

Experimentul de control - SDS

40.25
0 2073 gp184 276
2434 23.75 29% 75.08
- 17. 7% 17.42
20 12.17
ull
GRUP EXPERIMENTAL GRUP DE CONTROL
ETipulrealist MTipul investigativ Tipulartistic  ®Tipul social Tipulintreprinzitor Tipul conventional

Fig. nr. 1. Experimentul de control — SDS: rezultate grup experimental/grup de control

In experimentul de control prin intermediul chestionarului SDS au fost obtinute
urmatoarele rezultate (fig. 1):

Pentru tipul realist, subiectii din grupul experimental prezinta o valoare medie de 24,34,
iar cei din grupul de control, o valoare medie de 12,17. Utilizand testul U Mann-Whitney am
constatat ca pentru grupul experimental > R = 86,5, iar pentru grupul de control ) R =213,5, U
=135,5, p < 0,05, diferente statistic semnificative pentru tipul de interese realist.

Pentru tipul investigativ, subiectii din grupul experimental prezinta o valoare medie de
29,75, iar cei din grupul de control, o valoare medie de 17,75. Utilizand testul U Mann-Whitney
am constatat ca pentru grupul experimental > R = 105, iar pentru grupul de control )’ R =195, U
=117, p < 0,05, diferente statistic semnificative pentru tipul de interese investigativ.

Pentru tipul artistic, subiectii din grupul experimental prezinta o valoare medie de 34,34,
iar cei din grupul de control, o valoare medie de 22,25. Utilizand testul U Mann-Whitney am
constatat ca pentru grupul experimental )’ R = 91, iar pentru grupul de control )} R = 209, U =
131, p < 0,05, diferente statistic semnificative pentru tipul de interese artistic.

Pentru tipul social, subiectii din grupul experimental prezinta o valoare medie de 40,25,
iar cei din grupul de control, o valoare medie de 27,67. Utilizand testul U Mann-Whitney am
constatat ca pentru grupul experimental )’ R = 87, iar pentru grupul de control ), R = 213, U =
135, p < 0,05, diferente statistic semnificative pentru tipul de interese social.

Pentru tipul intreprinzator, subiectii din grupul experimental prezinta o valoare medie de
31,84, iar cei din grupul de control, o valoare medie de 25,08. Utilizand testul U Mann-Whitney
am constatat ca pentru grupul experimental > R = 120,5, iar pentru grupul de control ) R =
179,5, U =101,5, p > 0,05, diferente statistic semnificative pentru tipul de interese intreprinzator.

Pentru tipul conventional, subiectii din grupul experimental prezinta o valoare medie de

23,75, iar cei din grupul de control, o valoare medie de 17,42. Utilizand testul U Mann-Whitney
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am semnalat ca pentru grupul experimental > R = 115,5, iar pentru grupul de control ) R =
184,5, U = 107, p = 0,05. Deci, sunt prezente diferente statistic semnificative, pentru tipul de
interese conventional.

In concluzie, rezultatele obtinute indicd faptul ci subiectii grupului experimental
manifesta pentru tipurile de interese realist, investigativ, artistic, social si conventional interese
dezvoltate la un nivel mai inalt decat cei din grupul de control.

VVom prezenta rezultatele, la chestionarului SDS, pentru tipul de interese dominant, tipul
de interese secundar 1 si tipul de interese secundar 2.

Experimentul de control - SDS
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36
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Fig. nr. 2. Experimentul de control — SDS: rezultate grup experimental/grup de control

in experimentul de control, la chestionarului SDS, avem urmatoarele rezultate:

Pentru tipul dominant, subiectii din grupul experimental prezinta o valoare medie de
42,84, iar cei din grupul de control, o valoare medie de 29,92. Utilizand testul U Mann-Whitney
am constatat ca pentru grupul experimental )’ R = 83,5, iar pentru grupul de control )| R =216,5,
U = 138,5, p < 0,05, diferente statistic semnificative, pentru tipul de interese dominant. Scorurile
mari obtinute la tipul dominant, de catre subiectii grupului experimental demonstreaza faptul ca
acesti subiecti prezinta interese dominante mai dezvoltate decat cei din grupul de control.

Pentru tipul secundar 1, subiectii din grupul experimental prezinta o valoare medie de 36,
iar cei din grupul de control, o valoare medie de 26,67. Utilizand testul U Mann-Whitney am
constatat ca pentru grupul experimental >’ R =101, iar pentru grupul de control ), R =199, U =
121, p < 0,05, diferente statistic semnificative pentru tipul de interese secundar 1. Si aici,
subiectii grupului experimental prezinta interese secundare 1 (a doua litered a codului) mai
dezvoltate decat cei din grupul de control.

Pentru tipul secundar 2, subiectii din grupul experimental prezinta o valoare medie de

31,50, iar cei din grupul de control, o valoare medie de 22,42. Utilizand testul U Mann-Whitney
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am constatat ca pentru grupul experimental > R =101, iar pentru grupul de control > R =199, U
=121, p < 0,05, diferente statistic semnificative pentru tipul de interese secundar 1. Subiectii
grupului experimental manifesta interese secundare 2 (a treia litered a codului) mai dezvoltate
decat cei din grupul de control.

Deci, rezultatele obtinute indica faptul ca subiectii grupului experimental manifesta
pentru tipurile de interese dominant, secundar 1 si secundar 2 interese mai dezvoltate in
comparatie cu subiectii din grupul de control.

Pentru gradul de consistenta, gradul de diferentiere si gradul de congruenta, rezultatele, la

chestionarului SDS, sunt urmatoarele:

Experimentul de control - SDS
10
2292 18.42
20
3 5.08 267 3.84
0 | I

GRUP EXPERIMENTAlG 3. 4111 de consistentd  MGradul de{%ﬂ"é['e:'i’;%e‘:’ I.‘ITPQ{,;‘}A‘dul de congruenti

Fig. nr. 3. Experimentul de control — SDS: rezultate grup experimental/grup de control

In experimentul de control prin chestionarul SDS am obtinut urmatoarele rezultatele:

Pentru gradul de consistenta, subiectii din grupul experimental prezinta valoareca medie
egala cu 3, iar cei din grupul de control, o valoare medie egala cu 2,67. Prin utilizarea testului U
Mann-Whitney am constatat ca pentru grupul experimental )’ R = 126, iar pentru grupul de
control ' R = 174, U = 96, p > 0,05, nu sunt diferente statistic semnificative pentru gradul de
consistenta.

Pentru gradul de diferentiere, subiectii din grupul experimental prezintd valoarea medie
egald cu 22,92, iar cei din grupul de control, o valoare medie egald cu 18,42. Prin utilizarea
testului U Mann-Whitney am constatat ca pentru grupul experimental ) R = 94, iar pentru
grupul de control Y, R =206, U = 128, p < 0,05, diferente statistic semnificative, pentru gradul
de diferentiere. Scorurile ridicate ale gradului de diferentiere demonstreaza faptul ca adolescentii
grupului experimental manifesta interese bine definite, bine dezvoltate comparativ cu cei din
grupul de control. Sunt persoane previzibile, cu profiluri diferentiate, ce realizeaza alegeri stabile
si urmaresc cariere stabile.

Pentru gradul de congruenta, subiectii din grupul experimental prezintd valoarea medie

egala cu 5,08, iar cei din grupul de control, o valoare medie egala cu 3,84. Prin utilizarea testului
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U Mann -Whitney am constatat ca pentru grupul experimental > R = 98,5, iar pentru grupul de
control Y R = 201,5, U = 123,5, p < 0,05, diferente statistic semnificative, pentru gradul de
congruenta. Concordanta, compatibilitatea existentd intre profilul intereselor si profilul
ocupatiilor preferate este mai mare (accentuata) la subiectii grupului experimental comparativ cu
cei din grupul de control.

Adolescentii grupului experimental isi cunosc bine profilul intereselor, dar si al calitatilor
personale, cunosc abilitatile necesare ocupatiei preferate si realizeaza alegeri concordante cu
profilul personalitatii, urmaresc realizarea vocatiei, prezintd o imagine buna despre sine, o stima
de sine crescuta, iau decizii rationale in interes propriu, gandesc pozitiv si au incredere in fortele
lor, isi propun scopuri pe termen lung si realiste, realizabile.

In urma aplicarii chestionarului CEI in experimentul de control, am obtinut urmitoarele

rezultate:
Experimentul de control - CEI

20 1765841
. 15 34 14.1%5-25

’ 11.34
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Fig. nr. 4. Experimentul de control — CEI: rezultate grup experimental/grup de control

Pentru tipul realist, subiectii din grupul experimental prezinta o valoare medie de 12,67,
iar cei din grupul de control, o valoare medie de 6,08. Utilizand testul U Mann-Whitney am
constatat ca pentru grupul experimental ), R = 81,5, iar pentru grupul de control Y’ R =218,5, U
= 140,5, p < 0,05, diferente statistic semnificative pentru tipul de interese realist. Astfel,
adolescentii grupului experimental prezintd interese de tip realist mai dezvoltate decat cei din
grupul de control.

Pentru tipul investigativ, subiectii din grupul experimental prezintd o valoare medie de
15,34, iar cei din grupul de control, o valoare medie de 11,34. Utilizand testul U Mann-Whitney
am constatat ca pentru grupul experimental > R = 102,5, iar pentru grupul de control ) R =
197,5 U = 119,5, p < 0,05, diferente statistic semnificative pentru tipul de interese investigativ.
Adolescentii grupului experimental prezintd interese de tip investigativ mai dezvoltate decat cei

din grupul de control.
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Pentru tipul artistic, subiectii din grupul experimental prezinta o valoare medie de 17,67,
iar cei din grupul de control, o valoare medie de 14,17. Utilizand testul U Mann-Whitney am
constatat ca pentru grupul experimental >’ R = 102, iar pentru grupul de control > R =198, U =
120, p < 0,05, diferente statistic semnificative, pentru tipul de interese artistic. Si aici
adolescentii grupului experimental prezinta interese de tip artistic mai dezvoltate decat cei din
grupul de control.

Pentru tipul social, subiectii din grupul experimental prezinta o valoare medie de 18,41,
iar cei din grupul de control, o valoare medie de 15,25. Utilizand testul U Mann-Whitney am
constatat ca pentru grupul experimental Y’ R = 99,5, iar pentru grupul de control > R =200,5, U
= 1225, p < 0,05, diferente statistic semnificative pentru tipul de interese social. Astfel,
adolescentii grupului experimental prezinta interese de tip social mai dezvoltate decat cei din
grupul de control.

Pentru tipul intreprinzator, subiectii din grupul experimental prezintd o valoare medie de
14,08, iar cei din grupul de control, o valoare medie de 12,17. Utilizand testul U Mann-Whitney
am constatat ca pentru grupul experimental ' R = 139, iar pentru grupul de control Y R =161, U
=83, p > 0,05, nu sunt diferente statistic semnificative pentru tipul de interese intreprinzator.

Pentru tipul conventional, subiectii din grupul experimental prezintd o valoare medie de
10,75, iar cei din grupul de control, o valoare medie de 6,25. Utilizand testul U Mann-Whitney
am constatat ca pentru grupul experimental > R = 104,5, iar pentru grupul de control } R =
195,5, U = 117,5, p < 0,05, diferente statistic semnificative pentru tipul de interese conventional.
Astfel, adolescentii grupului experimental prezintd interese de tip conventional mai dezvoltate
decat cei din grupul de control.

In concluzie, rezultatele obtinute indici faptul ci subiectii grupului experimental
manifesta pentru tipurile de interese realist, investigativ, artistic, social si conventional interese
mai dezvoltate, decat cei din grupul de control. Prin intermediul experimentului formativ am
reusit sa influentam pozitiv procesul de dezvoltare a intereselor ocupationale la subiectii din
grupul de control.

Adolescentii grupului experimental isi cunosc bine codul personal al intereselor,
competentele de care dispun, au o gandire pozitiva si incredere in fortele lor, isi Stabilesc bine
scopurile si prioritatea acestora.

Prezentam rezultatele, la chestionarului CEI, pentru tipul de interese dominant, tipul de

interese secundar 1 si tipul de interese secundar 2.
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Fig. nr. 5. Experimentul de control — CEI: rezultate grup experimental/grup de control

In experimentul de control la chestionarului CEI am obtinut urmatoarele rezultate:

Pentru tipul dominant, subiectii din grupul experimental prezintd o valoare medie de
19,25, iar cei din grupul de control, o valoare medie de 17. Utilizand testul U Mann-Whitney am
constatat ca pentru grupul experimental ) R = 95,5, iar pentru grupul de control >, R =204,5, U
= 126,5, p < 0,05, diferente statistic semnificative pentru tipul de interese dominant. Rezultatele
mari obtinute de subiectii grupului experimental la tipul dominant demonstreaza faptul ca,
acestia prezintd interese dominante mai dezvoltate decat cei din grupul de control.

Pentru tipul secundar 1, subiectii din grupul experimental prezintd o valoare medie de
17,83, iar cei din grupul de control, o valoare medie de 15,17. Utilizand testul U Mann-Whitney
am constatat ca pentru grupul experimental )’ R = 93, iar pentru grupul de control >, R =207, U
= 129, p < 0,05, diferente statistic semnificative, pentru tipul de interese secundar 1. Si aici,
subiectii grupului experimental prezinta interese secundare 1 (a doua literd a codului) mai
dezvoltate decat cei din grupul de control.

Pentru tipul secundar 2, subiectii din grupul experimental prezinta o valoare medie de 16,
iar cei din grupul de control, o valoare medie de 12,42. Utilizand testul U Mann-Whitney am
constatat ca pentru grupul experimental )’ R = 97, iar pentru grupul de control >, R =203, U =
125, p < 0,05, diferente statistic semnificative pentru tipul de interese secundar 1. Subiectii
grupului experimental manifestd interese secundare 2 (a treia literd a codului) mai dezvoltate
decat cei din grupul de control.

Deci, rezultatele obtinute indicd faptul ca subiectii grupului experimental manifesta
pentru tipurile de interese dominant, secundar 1 si secundar 2, interese mai dezvoltate, decat
subiectii grupul de control.

Adolescentii grupului experimental manifesta cunoastere a codului personal al intereselor,
cunosc abilitatile personale, reusesc analiza S.W.O.T., au scopuri bine definite si pot lua decizii

rationale.
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Compararea rezultatele obtinute de grupul experimental in experimentul de constatare si
cel de control indica faptul ca subiectii grupului experimental manifestd interese mai dezvoltate
pentru toate tipurile de interese, dupa implementarea programului de interventie. Au fost
obtinute diferente statistic semnificative in toate comparatiile realizate prin folosirea testului
Wilcoxon la rezultatele obtinute prin ambele chestionare administrate.

Tabelul 1. Rezultatele grup experimental: experimentul de constatare /experimentul de control

Tehnica Scale > R+ >R- Wilcoxon P
SDS A | Tip realist 78 0 0 0,01
Tip investigativ 78 0 0 0,01
Tip artistic 78 0 0 0,01
Tip social 78 0 0 0,01
Tip Intreprinzator 78 0 0 0,01.
Tip conventional 78 0 0 0,01
SDS C | Tip dominant 78 0 0 0,01
Tip secundar 1 78 0 0 0,01
Tip secundar 2 78 0 0 0,01
Grad de consistenta 6 0 0 0,01
Grad de diferentiere 78 0 0 0,01
Grad de congruenta 55 0 0 0,01
CEI A | Tip realist 66 0 0 0,01
Tip investigativ 78 0 0 0,01
Tip artistic 66 0 0 0,01
Tip social 78 0 0 0,01
Tip Intreprinzator 78 0 0 0,01
Tip conventional 78 0 0 0,01
CEI C | Tip dominat 66 0 0 0,01
Tip secundar 1 78 0 0 0,01
Tip secundar 2 78 0 0 0,01

Compararea rezultatelor obtinute de grupul de control in experimentul de constatare si in
experimentul de control.

Tabelul 2. Rezultatele grup control: experimentul de constatare / experimentul de control

Tehnica Scale Experimentul | Experimentul Wilcoxon P
de constatare de control
>R >R
SDS A | Tip realist 46 32 32 0,05
Tip investigativ 45 19 19 0,05
Tip artistic 55 23 23 0,05
Tip social 63,5 25 2,5 Nu sunt d.s.s.
Tip intreprinzator 75,5 25 25 Nu sunt d.s.s.
Tip conventional 38 28 28 0,05
SDS C | Tip dominant 76 2 2 Nu sunt d.s.s.
Tip secundar 1 75,5 2,5 2,5 Nu sunt d.s.s.
Tip secundar 2 54 12 12 Nu sunt d.s.s.
Grad de consistenta 1 0 0 Nu sunt d.s.s.
Grad de diferentiere 30,5 5,5 55 Nu sunt d.s.s.
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Grad de congruenta 75 2 2 Nu sunt d.s.s.
CEI A | Tip realist 22 33 22 0,05
Tip investigativ 31,5 13,5 13,5 Nu sunt d.s.s.
Tip artistic 47 19 19 0,05
Tip social 36 30 30 0,05
Tip intreprinzator 50 5 5 Nu sunt d.s.s.
Tip conventional 27,5 38,5 27,5 0,05
CEIC | Tip dominat 38,5 16,5 16,5 0,05
Tip secundar 1 48 30 30 0,05
Tip secundar 2 34 11 11 Nu sunt d.s.s.

In acest caz constatim la inele scale diferente statistic semnificative iar in alte cazuri lipsa
diferentelor statistic semnificative in rezultatele grupului de control in experimentul de
constatare si cel de control. Cresterea rezultatelor la unele scale de la experimentul de constatare
la cel de control se datoreaza, in viziunea noastra, influentelor din partea procesului instructiv-
educativ. Subiectii care au fost selectati pentru grupul de control in timpul desfasurarii
experimentelor formative nu au fost izolati, exclusi din procesul de instruire. Ei isi continua
studiile la ore, in cadrul practicii pedagogice ceea ce a determinat progresul in rezultate. In
acelasi timp mentionam faptul ca comparatiile prezentate de noi in experimentul de control intre
rezultatele obtinute de subiectii din grupul experimental difera statistic semnificativ la toate
scalele, la toate tipurile de interese de rezultatele subiectilor din grupul de control. Acest fapt ne
permite sa concluzionam ca experimentele formative, interventiile psihologice organizate si
realizate cu elevii din grupul experimental au determinat modificarea, schimbarea, dezvoltarea
intereselor ocupationale mult peste nivelul rezultatelor obtinute de adolescentii din grupul de
control. Programul formativ ce a cuprins programul de interventie si practica pedagogica pe care
elevii din grupul experimental l-au urmat, a condus la dezvoltarea intereselor adolescentilor
pentru toate tipurile: realist, investigative, artistic, social, Intreprinzator si conventional, dar in

special a tipurilor dominant, secundar 1 si secundar 2.
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VALIDAREA UNUI MODEL MOTIVATIONAL AL ABANDONULUI SCOLAR
PE POPULATIA ROMANEASCA
VALIDATION OF A MOTIVATIONAL MODEL OF DROPOUT ON
ROMANIAN STUDENTS

CZU 37(498)
Loredana Mihdileasa, drd. la Facultatea de Psihologie si Stiinte ale Educatiei
Universitatea ”Alexandru loan Cuza”, Iasi

Summary
Considering the intention to validate a motivational model of dropout on Romanian students and
undergraduate students, the model proposed by Hardre & Reeve [4] was the starting point for this study.
Therefore, using structural equation model (SEM), the most part of hypothesis proposed by Hardre &
Reeve were confirmed on Romanian population. Thus, the students with high perception on teacher
autonomy support obtained higher score to self-determination motivation and perceived competence, and
the high level of motivation lead to a low intention to dropout. In addition, perceived competence predicts
expectance school performance, which in turn predicts the intention of dropout.
Keywords: dropout, self-determination motivation, motivational model, SEM
Adnotare
Avand in vedere intentia de a valida un model motivational al abandonului scolar pe populatia
romaneasca de elevi si studenti, am pornit de la modelul propus de Hardre si Reeve [4]. Prin urmare,
utilizind modelul ecuatiilor structurale (SEM), am constatat ca cea mai mare parte a ipotezelor propuse
de Hardre si Reeve se confirma si pe populatia romaneasca. Astfel, elevii si studentii care percep
sprijinul autonomiei acordat de catre profesori vor avea un nivel mai ridicat al motivatiei de auto-
determinare si al competentei percepute, iar nivelul crescut al motivatiei va duce la scaderea intentiei de a
abandona studiile. De asemenea, competenta perceputd prezice performanta scolara asteptatd, care la
randul ei prezice intentia de a abandona studiile.
Cuvinte cheie: abandon, motivatie de auto-determinare, model motivational, SEM

1. Cadrul teoretic al cercetarii

Motivatia reprezinta un factor esential in persistenta si succesul academic al studentului.
Experientele de succes ale studentului motivat, care are o atitudine pozitiva si persista in
sarcinile provocatoare, sunt datorate motivatiei. Succesul academic presupune necesitatea
studentului de a-si regla motivatia, comportamentul si cognitia [5].

Desi rata abandonului este determinata de multi factori, o orientare motivationala a
invatarii are un impact puternic asupra persistentei si a succesului academic. Chiar daca elevii au
note si rezultate la teste adecvate, aspectele motivationale si atitudinale pot contribui la
imposibilitatea obtinerii unei diplome de absolvire a studiilor [5].

Hardre si Reeve [4] au propus un model motivational al abandonului scolar. Pornind de la
modelul propus de Vallerand si colaboratorii sai [12], cercetatorii mentionati, au introdus in
modelul lor, efectul performantei scolare asupra intentiei de abandon a elevilor. Introducand

performanta scolara in modelul lor ca si predictor al abandonului scolar, cercetdtorii au
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beneficiat de lucrari anterioare care au ardtat ca perceptia auto-determinarii si a competentei
prezic performanta scolara [12,9].

Potrivit lui Hardre si Reeve [4], elevii devin mai angajati in sarcinile scolare atunci cand
activitatile instructionale sunt interesante, relevante pentru existenta lor, si dacda le pun in
evidenta competenta. Astfel, perceptiile cu privire la auto-determinare si competenta, constituie
resursele pentru motivatia internalistd a studentilor care determind persistenta in sarcinile
scolare. Un rol important 1n perceperea competentei si a auto-determinarii il joaca sprijinul oferit
de profesori in dezvoltarea autonomiei [8].

Exista abordari umaniste ale motivatiei care pun accentul pe dezvoltarea unei relatii
puternice student — profesor, precum si a unui climat pozitiv la clasa. Tratand studentul in primul
rand ca pe o persoana si apoi ca pe un student, profesorii pot furniza recompense pozitive
neconditionate studentilor. Asigurand un climat pozitiv la clasa, este de asteptat ca studentii sa
invete si s creada ca pot invita. In plus, daci profesorii vad experientele de invatare din punctul
de vedere al studentilor, acestia din urma vor avea de castigat prin cresterea auto-intelegerii si
increderii in sine [5].

Hardre & Reeve [4] au concluzionat ca dropoutul nu reprezinta doar o problema legata
de realizare, ci una legatd de motivatie. Acestia recunosc importanta unor constructe
motivationale suplimentare, nu numai cele legate de motivatia de auto-determinare, competenta
perceputa, motivatia intrinsecd, instrumentald, internalista.

Demers empiric
1.1.  Obiectivele si ipotezele studiului
In aceasti parte a studiului intentionim si replicim pe populatia romaneasci modelul

motivational al abandonului scolar propus de Hardre si Reeve [4], model detaliat anterior.

Motivatia de auto-
determinare

Sprijinul autonomiei ; | o
acordat de profesori Per ormanta ntentia de a
Scolara persista
X

[ Competenta perceputa ]

Fig. 1 Modelul motivational propus pentru a explica intensia de abandon scolar a
elevilor din mediul rural (Sursa: Hardre & Reeve, 2003)
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Astfel, conform celor prezentate in figura 1, cei doi propun ipotezele:
I.  Sprijinul autonomiei de catre profesori perceput va prezice indirect intentia de abandon,
prin efectul sdau asupra motivatiei de auto-determinare si a competentei percepute
Il.  Motivatia de autodeterminare si competenta perceputd vor prezice direct intentia de
abandon
I1l.  Motivatia de autodeterminare si competenta perceputa vor prezice direct performanta
scolara
IV. Chiar daca performanta academica prezice direct intentia de abandon, motivatia de
autodeterminare si competenta perceputa vor explica o variantd semnificativa in intentia
de abandon scolar.
In cele ce urmeazi vom incerca si verificim daci aceste ipoteze se confirmi si pe
populatia roméneasca de elevi si studenti.
1.2.  Lotul investigat
Cercetarea s-a realizat pe un lot de 455 de elevi si studenti din Romania. Dintre acestia,
264 urmeaza studii liceale, iar 191 studii universitare. Elevii participanti la studiu sunt in clasa a
IX-a, inscrisi la licee din Targu Neamt si Suceava, iar dintre studenti cea mai mare parte sunt
inscrisi la universitatile din lasi (141), restul apartinand de centre universitare din Brasov (29),
Cluj (13), Baciu (6) si Bucuresti (2). In ceea ce priveste genul subiectilor, 217 sunt de genul
masculin si 238 de genul feminin. Varsta medie a subiectilor este 19 ani, fiind cuprinsa intre 14
si 30 de ani. Referitor la profilul de studii 303 dintre respondenti urmeaza un profil real, iar 152
sunt la profil uman.
1.3.  Procedura
Setul de chestionare a fost dat spre completare elevilor din clasa a 1X-a, atat online (prin
Google Forms), cat si sub forma hartie — creion. Studentii au completat on-line, prin intermediul
unui formular Google. Chestionarele au fost completate in perioada octombrie 2016 — ianuarie
2017, elevii fiind asigurati de confidentialitatea raspunsurilor. La finalul acestora este o sectiune
care vizeaza aspectele socio-demografice: genul, varsta, anul de studii, profilul studiilor, forma
de invatamant.
1.4.  Instrumente utilizate
a. Sprijinul autonomiei perceput acordat de profesori
Pentru evaluarea sprijinului oferit de catre profesori am utilizat scala propusa de Hardre
& Reeve (2003), scala care contine 8 itemi preluati din Learning Climate Questionnaire

(LCQ, [13]). Chestionarul analizeaza climatul de invatare raportat la sprijinul oferit elevilor
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de catre profesori/ instructori. Coeficientul de consistentd interna obtinut in prezentul studiu
este 0=.883.
b. Motivaria de auto-determinare

Pentru testarea motivatiei de auto-determinare am utilizat Academic Self Regulation
Questionnaire adaptat de Hradre si Reeve [4]. Chestionarul incepe cu afirmatia: ”Motivul
pentru care merg la scoala este...”, urmata de afirmatii care reprezinta diferite motive pentru
care elevii merg la scoala reprezentate printr-o scala Lickert de 7 trepte. Trei itemi evalueaza
motivatia extrinsecd, trei itemi vizeaza reglarea identificata, patru itemi — lipsa motivariei de
auto-determinare. In plus, am addugat un factor propus de Hardre & Reeve [4] — valoarea
perceputd a educatiei — care contine trei itemi (”Valorizez activitatile si munca legate de
scoalda”, ”Este foarte clar pentru mine cat de valoros si de folositor, pentru cariera mea, este
ceea ce invat la scoald”, ” Cele mai multe informatii pe care le invat la scoala sunt foarte
valoroase”). Pentru acest instrument am obtinut un coeficient de consistenta interna a=.739.
c. Competensa perceputa

Pentru a evalua competenta perceputa am utilizat Activity Feelings States Scale [14]. Este
o scald de tip Licket in 7 trepte care face referire la modul in care se simte elevul/ studentul
atunci cand este implicat in activitatile si sarcinile legate de scoald. In cercetarea noastra ne
intereseazd competensa perceputa, factor care contine trei itemi, iar coeficientul de
consistenta interna a=.820.
d. Performanya scolard anticipata

Aceasta scala este preluata din studiul realizat de Hardre si Reeve [4] si contine trei itemi:
“In termeni de performanti scolari, mi astept si ma descurc bine.”, ”In termeni de
performanta scolara, ma astept sa ma descurc mai bine decat colegii mei.” si ”Asteptarile
mele cu privire la succesul in carierd sunt foarte ridicate.” Pentru scala care evalueaza
performanya scolara asteptata, coeficientul de consistenta interna este 0=.738.
e. Intensia de a persista versus abandona studiile

Acest instrument contine 3 itemi preluati din studiul lui Hardre & Reeve [4]: ”Uneori am
in vedere sd abandonez scoala”, “Intentionez sd abandonez sCoala”, ”Uneori ma simt
nesigur(d) cu privire la continuarea studiilor, an dupi an”. In plus am adaugat un item
inversat: “’Indiferent de obstacole, voi finaliza studiile”. Astfel, coeficientul de consistentd

interna obtinut este 0=.807.
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15. Rezultate

Pentru a verifica validitatea modelului preluat din studiul lui Hadre si Reeve, am utilizat
Modelul ecuatiilor Structurale, prin intermediul programului IBM SPSS AMOS 20. Astfel,
pentru modelul initial, indicii de potrivire au fost sub limita minima acceptata (y2 = 102,546,
d=3, p<0.000, root mean square error of approximation (RMSEA) = 0.270 (intervalul: .227 -
.316)), goodness of fit index (GFI) =.923, adjusted goodness of fit index (AGFI) =.616, obtinand,

prin urmare, un model slab, reprezentat in figura ce urmeaza.

Motivatia de

@ autodeterminare

Intentia de abandon

Performanta scolara

Sprijinul autonomiei
astoptata

acordat de profesori

\ Competenta
perceputa

2 Modelul motivational propus de Hardre si Reeve (2003) verificat pe populatia romaneasca de

Fig.

elevi si studenti

In urma analizei indicilor de potrivire, si tinind cont de indicii de modificare sugerati, am
obtinut un model puternic (y2 = 2.770, d=2, p=,250, root mean square error of approximation -
RMSEA=0.029 (intervalul: .000 - .102)), goodness of fit index (GFI) =.998, adjusted goodness
of fit index (AGFI) =982, model reprezentat ulterior, in figura 3.
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Fig. 3 Modelul motivational valid rezultat pe populatia romaneasca de elevi si studenti
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In tabelul nr. 1 sunt expuse datele comparative cu privire la modelul initial testat si
modelul rezultat, date care arata ca cel de-al doilea model este mai puternic si valid. Se observa
ca, in cazul celui de-al doilea model, indicii de potrivire sunt peste pragul minim acceptat (>.90),
fiind indreptatiti sa luam in considerare cel de-al doilea model.

Tabelul 1. Indicii de potrivire pentru modelele motivationale verificate

Model Model
initial final
Y2 106.219 2.770
CFlI .863 999
RMSEA 270 .029
NFI .861 .996
RFI .535 981
IFI .864 999
TCI 543 .995

In urma analizei modelului ecuatiilor structurale, in cele ce urmeazi vom evidentia
interpretarea datelor si verificarea ipotezelor.

Referitor la ipoteza 1, se observa ca sprijinul autonomiei acordat de profesori prezice
indirect intengia de a abandona studiile, prin efectul sau asupra motivariei de autodeterminare (/3
= 0.494, p<0.000) si asupra competensei percepute (5 = 0.165, p<0.000). Astfel, ipoteza este
confirmata.

Observam ca ipoteza 2 potrivit careia motivasia de autodeterminare si competensa
perceputa prezic in mod direct intenfia de a abandona studiile se confirma partial. Astfel, am
obtinut o relatie directd semnificativa intre motivasia de autodeterminare si intenfia de a
abandona studiile (5 = - 0.465, p<0.000). Efectul competensei percepute asupra intengiei de a
abandona studiile este nesemnificativ (5 = - 0.074, p=0.144), din acest motiv, in cel de-al doilea
model a fost eliminata aceasta relatie (vezi figura 3).

Ipoteza 3 se confirma si in studiul de fata, in sensul ca motivasia de auto-determinare
prezice direct performansa scolara asteptata (8 = 0.456, p<0.027) si existd un efect direct
semnificativ al competenzei percepute asupra performansei scolare asteptate (5 = 0.498,
p<0.000).
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De asemenea, putem constata ca si cea de-a patra ipoteza este confirmata pe populatia

romaneasca, intrucat exista un efect direct semnificativ al performansei academice asupra
intenriei de a abandona studiile (5 = - 0.242, p<0.000).

Comparativ _cu modelul initial, in cadrul acestuia din urma, existda douad relatii
suplimentare intre variabile. Am identificat, asadar, o relatie directd semnificativa intre motivatia
de autodeterminare si competenta perceputa (f = 0.456, p<0.000), precum si o relatie directa si
semnificativa intre performansa scolara asteptata si sprijinul autonomiei acordat de catre
profesori (5 = 0.126, p<0.003).

Discurii si concluzii

Cea mai mare parte a ipotezelor formulate de Hardre si Reeve [4] in modelul
motivational se confirma si pe populatia romaneasca. Astfel, elevii si studentii care percep
sprijinul autonomiei acordat de catre profesori vor avea un nivel mai ridicat al motivatiei de
autodeterminare si al competentei percepute, iar nivelul crescut al motivatiei va duce la scaderea
intentiei de a abandona studiile. De asemenea, competenta perceputa prezice performanta scolara
asteptata, care la randul ei prezice intentia de a abandona studiile.

Vallerand si Bissonnette [11] au realizat o cercetare, prin intermediul careia au aplicat o
serie de instrumente care masoard motivatia intrinseca, patru stiluri de motivatie extrinseca
(reglarea externa, introiectia, identificarea si integrarea), precum si lipsa de motivatie fata de
activitatile economice, pe un grup de 1042 de elevi in primul an de liceu. La sfarsitul
semestrului, au fost identificati elevii care au persistat in continuarea studiilor si cei care au
renuntat la studii. Rezultatele arata ca cei care au persistat in continuarea studiilor au raportat la
inceputul semestrului un grad mai ridicat al motivatiei intrinseci, al identificarii si al integrarii,
precum si un nivel mai scazut al lipsei motivatiei fata de activitatile academice, comparativ cu
elevii care au abandonat studiile. Au fost identificate si diferente de gen, in sensul ca elevele sunt
motivate intrinsec mai mult comparativ cu elevii de gen masculin [11].

Lavigne, Vallerand, si Miquelon [6] au propus un model motivational al persistentei in
stiintele educatiei, prin care au presupus ca sprijinirea autonomiei elevilor de catre profesorii de
stiinte, influenteaza pozitiv auto-perceptia elevilor cu privire la autonomia si competenta lor.
Aceste perceptii au, la randul lor, un impact pozitiv asupra motivatiei de auto-determinare, care
contribuie la intentia elevilor de a continua studiile si de a urma o cariera in domeniul stiintelor.

Atunci cand elevii au profesori care le sprijind autonomia [4], acestia raporteaza un nivel
crescut al motivayiei de auto-determinare [1,12], dar si al competengei [10]. Exista studii care

argumenteaza faptul ca motivasia de auto-determinare si competenfa perceputa prezic
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performanta scolara [3,7]. Perceptiile cu privire la auto-determinare si competenta, constituie
resursele pentru motivatia internalista a studentilor care determina persistensa in sarcinile scolare
[4].

Asadar, rezultatele obtinute sunt confirmate si de studiile care au vizat studierea legaturii
dintre factorii motivationali, suportul social (acordat de profesori, parinti) si abandonul scolar.
Un rol important in perceperea competensei si a auto-determinarii il joaca sprijinul oferit de
profesori in dezvoltarea autonomiei. Astfel, mediul care sprijind nevoia elevilor pentru
competenta si auto-determinare constituie un mediu care sprijina autonomia elevilor [8].
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MECANISMELE DE COPING LA STUDENTII CU ANXIETATE
COPING MECHANISMS IN STUDENTS WITH ANXIETY
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Summary

The article presents the results of a theoretical experimental study in which was studied the
problem of coping mechanisms in students with anxiety. The research was conducted on a number of 149
students. The experimental results prove the folowing differences: in the level of development of anxiety
in boys and girls; in coping mechanisms in boys and girls; in coping mechanisms in students from
different faculties; in coping mechanisms in students with high and low anxiety level etc.
Key words: anxiety, coping, students, coping mechanisms.
Adnotare

In articol sunt prezentate rezultatele unui studiu teoretico experimental in care a fost studiati
problema mecanismelor de coping la studentii cu anxietate. Cercetarea a fost realizatd pe un numar de
149 de studenti. Rezultatele experimentale obtinute elucideaza diferentele: in nivelul de dezvoltare a
anxietatii la baieti si fete; in mecanismele de coping la baieti si fete; in mecanismele de coping la studenti
de la diferite facultati; in mecanismele de coping la studenti cu anxietate Tnaltd si scazuta s.a.
Cuvinte cheie: anxietate, coping, studenti, mecanisme de coping.

In perioada actuald anxietatea reprezintid una dintre cele mai abordate teme de citre
psihiatri, psihologi, neurologi, filozofi, sociologi, psihoterapeuti. Printre numerosii cercetatori ce
s-au consacrat studierii anxietatii putem mentiona A. Freud, A. Adler, C. G. Jung, K. Horney, A.
Ellis, A. Beck, S. Freud, P. Janet, D. W. Winnicott, F. Rieman, S. Pavilanis, R. Cattell, V. Frankl,
C. Rogers, O. Fenichel, E. Fromm, G. Andrews, M. Creamer, R. Crino, C. Hunt, L. Lampe, A.
Page si multi altii. Iar printre cercetatorii romani si moldoveni putem enumera pe lu. Racu, I.
Racu, I. Dafinoiu, I. Holdevici, A. Draghici, M. Faina, A. Crivoi, U. Schiopu, A. Bélan, M.
Grigoroiu, M. I. Mihaela, P. Popescu-Neveanu si altii.

Interesul fatd de mecanismele de coping este in crestere, un numar mare de cercetdri au
fost realizate de catre R. S. Lazarus, S. Folkman, B. A. Balgiu, M. Shirazi, S. lonescu, M. M.

5

Jacquet, C. Lhote, B.C. Long, C.J. Haney, O. Stamatin, L. Ciobanu si altii.

Scopul cercetirii consta in evidentierea mecanismelor de coping si specificul acestora la

studentii cu anxietate.
Ipotezele cercetarii:

1. Exista diferente statistic semnificative dintre nivelul de anxietate la fete si nivelul de

anxietate la baieti;
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b)

baieti.

. Existd diferente statistic semnificative dintre mecanismele de coping utilizate de cétre

baieti si fete;

. Studentii de la facultatea de arte plastice si design tind sa recurgd mai mult la copingul

activ si stilul adaptativ, in comparatie cu studentii de la facultatea de psihologie si
psihopedagogie speciala.

Exista corelatie dintre mecanismele de coping si anxietate;

. Existd diferente statistic semnificative dintre mecanismele de coping utilizate de cétre

studentii cu anxietatea inalta si cei cu anxietate scazuta,

. Persoanele cu un nivel 1nalt de anxietate utilizeaza stilul defensiv de distorsionare a

imaginii.
Bazele conceptuale ale lucrarii le-au constituit urmatoarele conceptii psihologice:

Teoriile referitoare la anxietate (I. Holdevici, R. May, R. Cattell, Ch. Spielberger, M.

Creamer).

Teoriile referitoare la mecanismele de coping si de aparare (R.S. Lazarus, S. Folkman, S.
Freud, A. Freud, O. Fenichel, S. lonescu).

Esantionul cercetirii este constituit din 149 de studenti, dintre care 117 fete si 32 de

e Metodele de investigatie:
Scala de coping COPE (Carver si colaboratorii, 1989);
Chestionar R.S. (Reactie la stres);
Chestionarul DSQ-60 (Crasovan si Maricutoiu);
Scala de anxietatea Spielberger (STAI — Stait Trait Anxiety Inventory);
Scala de anxietate Cattell.
e Statistice
testul ,,t-student™;
metoda calcularii coeficientului de corelatie ,,Bravais — Pearson”.

Chestionarul COPE a fost elaborat de Carver si colaboratorii sai in 1989. Chestionarul
identifica 14 mecanisme de coping. Este constituit din 53 de intrebari, unde raspunsul
este ales pe o scald de la 1 la 4, cifra 1 inseamna - nu fac acest lucru, 2 — rareori fac acest
lucru, 3 — uneori fac acest lucru, 4 — deseori fac acest lucru. Cotarea se realizeaza prin

insumarea scorului de la fiecare cei cate 4 itemi ce corespund fieciruia din cele 14
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mecanisme de coping. Cele 14 mecanisme de coping sunt: 1) coping activ, 2)
planificarea, 3) acceptarea, 4) negarea, 5) eliminarea activitatilor concurente, 6) retinerea
de la actiune, 7) cautarea suportului social-instrumental, 8) descarcarea emotionala, 9)
pasivitatea comportamentald, 10) cautarea suportului social-emotional, 11)
reinterpretarea pozitiva, 12) orientarea spre religie, 13) recurgerea la alcool/medicamente,
14) pasivitate mentala.

Chestionar R.S. (Reactie la stres) prezintd o serie de strategii /tactici de depasire a
situatiilor stresante pe care le evalueaza in functie de frecventa cu care sunt utilizate de
catre subiect. Chestionarul este constituit din 48 de intrebari, subiectul alege raspunsul pe
o scald de la 1 la 6, unde 6 inseamna foarte frecvent, 5- frecven, 4- uneori da, 3- uneori
nu, 2- rar, 1- niciodata. Chestionarul identificd 8 stiluri de abordare si depasire a
stresului, acestea fiind: activism, planificare, suport social-instrumental, suport social-
emotional, comportament de compensare, acceptare, negare, re-interpretare pozitiva.
Chestionarul DSQ-60 (Crasovan si Maricutoiu) a fost elaborat de Thygesen si
colaboratorii sai in 2008 si reprezintd varianta prescurtatd a chestionarului original
realizat de Bond ce cuprindea 81 de itemi. Versiunea DSQ-60 masoara 30 de mecanisme
de aparare din DSM IV, fiecirui mecanism {ii revin cate 2 itemi. Chestionarul de
asemenea permite si diagnosticarea stilurilor defensive, dupa modelul trifactorial: stilul
distorsionarii imaginii, stilul de reglare afectiva si stilul adaptativ.

Scala de anxietatea Spielberger (STAI — Stait Trait Anxiety Inventory) reprezinta un
instrument de masurare a anxietatii stabile si reactive, elaborat de Ch. Spielberger. Scala
este consituitd din 40 de itemi si este format de doua scale separate: anxietatea stabila si
anxietatea reactivd. Fiecare scald are cate 20 de itemi, iar pentru fiecare item sunt 4
variante de raspuns: 1 - deloc, 2 - putin, 3 — destul, 4 — foarte mult. Prelucrarea
rezultatelor se relizeaza in baza urmatoarei formule AS = X1 — X2 +35, unde in cazul
scalei anxietdtii X1 este suma cifrelor bifate de subiect (formularul 1) la intrebarile: (3, 4,
6, 7, 9, 12, 13, 14, 17, 18); iar X2 — suma cifrelor bifate de subiect (formularul 1) la
intrebarile: (1, 2, 5, 8, 10, 11, 15, 16, 19, 20). Anxietatea stabila se calculeaza dupa
aceeasi formula: AS = X1 — X2 +35 unde X1 este suma cifrelor bifate de subiect
(formularul 2) la intrebarile: (22, 23, 24, 25, 28, 29, 31, 32, 34, 35, 37, 38, 40); iar X2 —
suma cifrelor bifate de subiect (formularul 2) la intrebarile: (21, 26, 27, 30, 33, 36, 39).
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Interpretarea rezultatelor: pina la 30 puncte — anxietate scazuta; 31-45 puncte — anxietate
moderatd, mai sus de 46 puncte — anxietate ridicata.

5. Scala de anxietate Cattell a fost elaborata de R. Cattell si este constituita din 40 de itemi.
Scala permite obtinerea unei note generale de anxietate, de asemenea permite si obtinerea
unei note la anxietatea voalatd (rezultatul itemilor 1-20) si la anxietatea manifestata
(rezultatul itemilor 21-40). In cazul cercetrii respective am luat nota totala de anxietate,
suma punctelor obtinute pentru cei 40 de itemi. Potrivit scalei anxietatea generald este
datorata tendintei de culpabilitate (O), slabiciunii eului (C), lipsei de securitate sociala
(L) sau stimuldrii excesive a tendintelor care nu pot sa se descarce (Q4).

Rezultatele obtinute, privind nivelul de manifestare a anxietatii la studentii din lotul

experimental, sunt prezentate in figura 1.1.

14%
(20 studenti

B Nivel de anxietate scazut Nivel de anxietate medin MW Nivel de anxietate inalt

Fig. nr. 1.1 Distributia rezultatelor privind nivelul de anxietate la studentii care au fost supusi
experimentului

Conform datelor obtinute 60% din studentii testati au un nivel de anxietate scazut. Acesti
studenti au un grad redus de tensiune si neliniste cu privire la problemele intrapersonale si
interpersonale. Sunt caracterizati ca fiind echilibrati emotional si psihic, fard simptome
psihofiziologice. 14% din studenti au un nivel mediu de anxietate ceea ce ne indica faptul ca
acestia manifestd anxietate in raport cu anumite situatii, cum ar fi vorbirea in public,
interactiunea cu oamenii din jur, in special cu necunoscutii, traiesc senzatii de disconfort si
anumite activitati. lar 26% din studenti au un nivel inalt de anxietate, care se manifesta prin
simptome psihosomatice. Deobicei aceste persoane sunt in majoritatea timpului sub tensiune,
neliniste si incordare, avand ganduri irationale. Au o un grad inalt de estimare a unei amenintari
iminente sau a unui pericol iminent, real sau imaginar, ceea ce provoaca senzatia de insecuritate
si ingrijorare. Anxietatea pe care o trdiesc 11 impiedica sa se bucure deplin de viata, duc un stil de

viata inautentic si intampina dificultati de interactiune sociala.
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Rezultatele mentionate anterior sunt luate in baza scalei de anxietate Cattell, care

coreleaza semnificativ cu rezultatele de la scala anxietatii stabile Spielberger (Tabelul 1.1).

Tabelul 1.1. Corelatia dintre scala de anxietate Cattell si scala anxietatii stabile Spielberger

Scalele

Coeficientul de corelatie

Pragul de semnificatie

Cattell/ Spielberger

r=0,808

p<0,001

In continuare ne propunem si examinim si si comparam media nivelului de anxietate la

baieti si fete (fig. 1.2).

2
0

;-JI

Fete

Baieti

H Fete

B Baieti

Fig. nr. 1.2. Diferentele valorilor medii la variabila ,,anxietate” pe intregul esantion de

studenti, in functie de sex (fete — /17, baieti — 32)

In cadrul cercetirii am fost interesati si identificim daca existi diferente statistic

semnificative intre nivelul de anxietate la baieti si nivelul de anxietate la fete. In urma compararii

acestor doud loturi, am utilizat metoda parametrica testul t-student si am obtinut diferente

statistic semnificative la pragul de semnificatie p=0,05. Ipoteza conform careia exista diferente

statistic semnificative dintre nivelul de anxietate la fete si nivelul de anxietate la baieti a fost

confirmata.

O N B~ O ®
I}

14 13.28 13.21

12.14 12.11 12.08

11.04 10.97 10.86

10.25 g g5 962

Fig. nr. 1.3. Mediile mecanismelor de coping pe intreg esantionul
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Observam in fig. 1.3 cd@ cea mai 1naltd medie (13,38) a fost obtinutd la mecanismul de
coping — reinterpretare pozitiva, ceea ce ne vorbeste despre faptul ca studentii tind sa extraga un
beneficiu chiar dintr-o situatie indezirabild sau cu consecinte nefaste; de asemenea acest
mecanism are drept scop reducerea distresului si anxietatii. Urmatorul mecanism este
planificarea (13,31) ceea ce presupune ca studentii isi orienteaza gandirea spre pasi si modalitati
de actiune pentru rezolvarea problemelor cotidiene sau a celor intrapersonale cu care se
confrunta. Al treilea mecanism (12,14) este suportul social-instrumental ce ne indica tendinta de
a solicita sfaturi, informatii, ajutor material necesar in actiunile de ameliorare a situatiei. Alaturi
de mecanismul respectiv se pozitioneaza si copingul activ (12,11) care vizeaza actiunile concrete
ce urmdresc Inlaturarea stresului sau ameliorarea efectelor sale.

Acceptarea (12,08) se refera la una dintre cele doud situatii: acceptarea realitatii
factorului amenintator, in vederea actionarii asupra lui si/sau acceptarea faptului ca nu se poate
face nimic pentru ameliorarea situatiei. Urmatorul dupa medie (11,04) este eliminarea actiunilor
concrete, aceastd strategie vizeazd distragerea sau evitarea de la problema, pentru cautarea
solutiilor rezolvarii ei. Retinerea de la actiune (10,98) — masoara opusul tendintelor impulsive si
premature de a actiona chiar daca situatia nu o permite; este o forma de coping activ in sensul
focalizarii pe stresor, dar in acelasi timp, o strategie pasivd, pana in momentul cand
circumstantele vor permite actiunea.

Tabelul 1.2. Diferentele statistice n functie de gen la mecanismele de coping

Media f. | Media b. t »P”
1. Descarcare emotionala 9,88 8,66 2,6864, p=0,001
2. Suport social-emotional 11,29 9,28/ 3,5591| p=0,001
3. Orientarea spre religie 10,65 8,78 2,2451] p=0,003
12 9 8% 1129 1065
10
8
6 EFete
4 w Biieti
0
Descécrcare emotionali Suport social-emotional Orientarea spre religie

290,

Fig. nr. 1.4. Valorile medii in functie de gen la scalele ,,descarcare emotionald”; ,,suport

social-emotional”; ,,orientarea spre religie”, in functie de gen
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Dupa cum putem vedea in tabelul 1.2 si fig. 1.4 diferente statistic semnificative au fost
constate la trei mecanismele de coping, in functie de gen. Am obtinut diferente statistic
semnificative intre fete si baieti la strategia de descarcare emotionald, p=0,01. Acest rezultat ne
indica faptul ca exprimarea afectelor si emotiilor negative este metoda prin care fetele isi reduc
tensiunea, distresul, nelinistea, anxietatea etc. Am identificat diferente statistic semnificative la
mecanismul suport social-emotional, p=0,01. Deci fetele tind mai mult sa solicite intelegere,
compasiune sau suport moral de la cei din jur, acesta fiind o forma de coping focalizat pe emotie.
La fel exista diferente statistic semnificative, p=0,05 la strategia de orientare spre religie. Potrivit
acestui rezultat fetele tind mai mult sa apeleze in momentele nesigure la ajutor din partea
divinitatii. Putem spune ca fetele sunt mai mult centrate pe mecanisme ce presupun obtinerea

sustinerii celor din jur, descarcarea emotiilor si apelul la divinitate in cazurile dificile.

30

%\}Q < B fete Hbiieti

Fig. nr. 1.5. Mediile comparative a stilurilor de abordare a stresului in functie de gen
In urma comparirii mediilor reactiei la stres intre fete si baieti am stabilit diferenta
statistic semnificativa, p=0,05 doar la activism. Acest rezultat ne indica faptul ca in situatiile de
stres baietii tind mai mult sa recurgd la actiuni concrete, care au in vedere Inlaturarea factorului
stresor sau ameliorarea lui. Activismul se caracterizeaza ca o forma de actiune constienta, de
intensificare a efortului in vederea ameliorarii sau ajustarii tensiunii interioare. Baietii fiind mai
mult centrati spre actiune, tind sa gaseasca solutii concrete de depasire a situatiilor dificile cu

care se confrunta in viata cotidiana.
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Stilul distorsionarea Stilul reglare afectiva Stilul adaptativ
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Fig. nr. 1.6. Mediile comparative a stilurilor defensive in functie de gen

In cadrul esantionului studiat predomina stilul adaptativ, urmat de stilul de distorsionare a
imaginii si a celui de reglare afectiva. In urma comparirii mediilor stilurilor defensive in functie
de gen, am obtinut diferente statistic semnificative, p=0,01 la stilul adaptativ, valoarea medie a
fetelor fiind de 60,44, iar a baietilor 69,88. Rezultatul respectiv ne indica faptul ca baietii
folosesc mai mult stilul adaptativ, care este constituit din mecanisme de aparare care permit mai
usor adaptarea la situatiile dificile, printre aceste mecanisme mentionam umorul, reprimarea si
sublimarea. Astfel prin umor se accepta o situatie conflictuald, prin reprimare se indeparteaza din
constiinta conflictul, iar prin sublimare pulsiunea este indreptata spre o activitate creatoare.

In continuare au fost examenate stilurile de abordare a stresului si stilurile defensive

intre studenti

28
27
26
25
24
Activism
E F de arte plastice s1 design u F. de psihologie si psihopedagogie speciala

Fig. nr. 1.7. Valorea medie la variabila ,,activism” la studenti, in functie de facultate
In urma comparirii stilurilor de abordare a stresului intre subiectii de la facultatea de
psihologie si psihopedagogie speciala si cei de la facultatea de arte si design am stabilit diferente
statistic semnificative, p=0,05 la variabila activism. Dupa cum putem observa in fig. 1.7 valoarea
medie la variabila activism a studentilor de la facultatea de arte plastice si design este de 27,61,

iar a celor de la facultatea de psihologie si psihopedagogie speciald este de 25,86. Rezultatele
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denota faptul ca subiectii de la facultatea de arte plastice si design folosesc activismul atunci
cand se confruntd cu o situatie stresanta. Acesti subiecti tind mai mult sa recurga la actiuni
concrete, care au In vedere inlaturarea factorului stresor sau ameliorarea lui, spre exemplu
combat stresul prin diferite metode cum ar fi: pictura, desenul, sculptura etc. La celelalte

variabile nu s-au obtinut diferente statistic semnificative intre studentii de la aceste facultéti.

80 6994

= F arte plastice s1
design

Stilul distorsionarea Stilul reglare atectiva Stilul adaptativ
1maginii

Fig. nr. 1.8. Mediile comparative a stilurilor defensive in functie de facultate
Stilul defensiv predominant in cadrul esantionului este cel adaptativ; am identificat si
diferenta statistic semnificativa, p=0,01 intre facultati la stilul adaptativ. Subiectii de la facultatea
de arte plastice si design au un scor mai inalt la stilul adaptativ, cu o medie de 69,94, ceea ce
denota faptul ca acestia folosesc mecanisme de aparare precum umorul, reprimarea si sublimarea.
Potrivit teoriile psihodinamice sublimarea pune pulsiunea (sursa anxietatii) in slujba unui
raspuns creativ.

Tabelul 1.3. Corelatia dintre anxietate si mecanismele de coping (Corelatia Bravais-Pearson)

Variabilele Coeficientul de corelaiwie | Pragul de semnificaroie
Anxietate / Coping activ -0,347 p=0,01
Anxietate / Negare 0,362 p=0,01
Anxietate / Descarcare emotionala 0,513 p=0,01
Anxietate / Pasivitate comportamentala 0,366 p=0,01
Anxietate / Reinterpretare pozitiva -0,467 p=0,01
Anxietate / Pasivitate mentala 0,256 p=0,02

In conformitate cu rezultatele prezentate identificim 3 corelatii pozitive intre anxietate s

negare (r=0,362; p=0,01); anxietate si descarcare emotionala (r=0,513; p=0,01); anxictate si
pasivitate comportamentalda (r=0,366; p=0,01) si 2 corelatii negative intre anxietate si coping

activ (r=-0,347; p=0,01); anxietate si reinterpretare pozitiva (r= -0,467; p=0,01).
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Tabelul 1.4. Corelatia dintre anxietate si stilurile de abordare a stresului (Corelatia

Bravais-Pearson)

Variabilele Coeficientul de corelarwie | Pragul de semnificaroie
Anxietate / Activism -0,335 p=0,01
Anxietate / Planificare -0,338 p=0,01
Anxietate / Comportament de compensare 0,447 p=0,01
Anxietate / Re-interpretare pozitivr -0,334 p=0,01

Am stabilit un coeficient de corelatie pozitiva dintre anxietate si comportament de
compensare (r=0,447; p=0,01). Acest rezultat exprima faptul ca impreuna cu cresterea anxietatii
se intensifica si comportamentele de compensare, precum: mancatul obsesiv-compulsiv, anorexia,
bulimia, izolarea sociala sau implicarea obsesiva in relatii etc.

De asemenea am stabilit un coeficient de corelatie negativa dintre anxietate si activism
(r=-0,335; p=0,01), ceea ce presupune ca implicarea in activitati diminueaza anxietatea. La fel si
corelatia negativa dintre anxietate si reinterpretare pozitiva (r= -0,334; p=0,01) ne comunica
ideea ca tendinta de a vedea latura pozitiva a situatiilor negative scade din intensitatea anxietatii.

Tabelul 1.5. Corelatia dintre anxietate si stilurile defensive (Corelatia Bravais-Pearson)

Variabilele Coeficientul de corelawie | Pragul de semnificaroie
Anxietate / Stilul distorsiondrii imaginii 0,529 p=0,01
Anxietate / Stilul de reglare afectiva 0,306 p=0,01
Anxietate / Stilul adaptativ -0,279 p=0,01

Am stabilit corelatii pozitiv semnificative intre anxietate si stilul distorsionarii imaginii
(r=0,529; p=0,01); intre anxietate si stilul de reglare afectiva (r=0,306; p=0,01). De asemenea am
constatat corelatie negativa intre anxietate si stilul adaptativ (r=-0,279; p=0,01).

Coeficientul de corelatie pozitiv obtinut intre anxietate si distorsionarea imaginii (r=
0,529; p=0,01) exprimd faptul ca odata ce stilul de distorsionare a imaginii creste, cu atat se
intensifica si nivelul de anxietate. Potrivit lui S. lonescu stilul de distorsionare a imaginii
cuprinde trei mecanisme de aparare: clivajul, idealizarea primitiva si omnipotenta insotita de
depreciere. De asemenea potrivit lui acest stil defensiv este folosit de persoane cu dificultati

cronice in stabilirea unor relatii mature cu cei din jur [50, p. 60].
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Coeficientul de corelatie intre anxietate si stilul de reglare afectiva (r=0,306; p=0,01) ne
aratd o relatie dintre aceste doud variabile. Stilul de reglare afectiva este compus din urmatoarele
mecanisme de aparare intelectualizarea, disocierea, izolarea si fantasmarea. Rezultatul respectiv
indica faptul ca stilul de reglare afectivd nu diminueaza anxietatea, ci din contra ar putea sa o
intensifice.

Constatarea unei corelatii negative intre anxietate si stilul adaptativ (r= -0,279; p=0,01)
ne comunica faptul cd daca cresc scorurile la stilul adaptativ, scad cele la anxietate. Deducem
ideea ca stilul adaptativ poate sd scada din intensitate anxietatea. Stilul adaptativ este considerat
nivelul matur al functionarii defensive, si el include: sublimarea, autoobservarea, umorul,
anticiparea, autoafirmarea. Aceste mecanisme de aparare mature ajutd persoana sa-si controleze
conflictul intern si extern. Umorul reflecta capacitatea de a accepta o situatie conflictuala, in asa
mod se diminueaza tensiunea, iar prin sublimare, potrivit psihanalizei, pulsiunea (sursa anxietatii)
contribuie la procesul creativ.

Tabelul 1.6. Diferentele statistice la mecanismele de coping in functie de nivelul de

anxietate (nivel scazut de anxietate — 90 subiecti, nivel inalt de anxietate 39 subiecti)

M. niv. | M. niv.

scazut de | inalt de

anxietate | anxietate t »p”
1. Coping Activ 12,68 10,77 -9,84810| p=0,01
2. Planificarea 13,57 12,41 -18,72784| p=0,01
3. Acceptare 12,36 11,59 4,10927| p=0,01
4. Negare 7,66 9,15/ 3,04163| p=0,05
5. Retinerea de la actiune 10,86 11,08 -2,90037| p=0,05
6. Suport social-emotional 10,46 11,59 -5,91591 p=0,01
7. Reinterpretare pozitiva 14,01 11,95/ -3,38562| p=0,01
8. Pasivitate mentala 9,52 10,41 4,61566| p=0,01
9. Comportament de compensare 16,84 19,77 -4,04315| p=0,01

Rezultatele din tabelul 1.6 reprezinta diferentele statistic semnificative la mecanismele de
coping intre subiectii cu nivel scazut de anxietate si cei cu nivel inalt de anxietate. Prelucrarea
statistica a datelor releva ca au fost obtinute diferente statistic semnificative la urmatoarele
variabile: coping activ (p=0,01), planificare (p=0,01), acceptare (p=0,01), negare (p=0,05),
retinere de la actiune (p=0,05), suport social-emotional (p=0,01), reinterpretare pozitiva (p=0,01),

pasivitate mentala (p=0,01), comportament de compensare (p=0,01).
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Fig. nr. 1.9. Valorea medie la variabila ,,coping activ” la studenti, in functie de nivelul de anxietate
Studentii cu nivel de anxietate scazut au o valoare medie mai mare, de 12,68, la coping-ul

activ, decat cei cu nivel de anxietate inalt cu o medie de 10,77. De asemenea in urma compararii

acestor doua loturi am obtinut diferente statistic semnificative la p=0,01. Subiectii care utilizeaza

aceastd strategie se implicd mai mult in actiuni concrete de inlaturare a factorului anxiogen.

Copingul activ este un mecanism constient si eficient in ameliorarea si reducerea anxietatii, acest

lucru 1l vedem si in urma rezultatului obtinut la comparare.

14 13.57

B M. mv. scazut de anxietate

B M. mv. inalt de anxietate

Planificarea

Fig. nr. 2.1. Valorea medie la variabila ,,planificare” la studenti, in functie de nivelul de
anxietate
Studentii cu nivel scazut de anxietate au la variabila planificare o valoare medie mai
inalta de 13,57, pe cand cei cu nivel Tnalt de anxietate au o medie de 12,41. Iar in urma calcularii
valorii medii au fost obtinute rezultate statistic semnificative, p=0,01 la mecanismul — planficare,
intre categoriile de studentii cu nivel 1nalt de anxietate si cei cu nivel scazut. Din acest rezultat
deducem ideea ca persoanele cu nivel scazut de anxietate tind sa-si orienteze modul de gandire in
baza unor pasi si modalitati de actiune care i-ar ajuta la rezolvarea problemelor cu care se

confrunta, fie ele interpersonale sau intrapersonale.

12.5
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EM. niv. gcizut de anxietate
5 .. .
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Acceptare

Fig. nr. 2.2. Valorea medie la variabila ,,acceptare” la studenti, in functie de nivelul de

anxietate
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de coping — acceptarea, comparativ cu cei ce au un nivel inalt de anxietate (11,59). De asemenea
in urma compararii acestor doua loturi am obtinut diferente statistic semnificative la p=0,01.
Persoanele ce utilizeazd acest mecanism tind s accepte realitatea factorului amenintator, sa
caute modalitati de solutionare sau sa accepte faptul ca situatia respectiva nu poate fi schimbata.
Tindem sa spunem ca persoanele ce folosesc acest mecanism de coping au un nivel de anxietate

mai scazut.
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D
—
n

M. mv. scazut de anxietate

M. miv. inalt de anxietate

Negare

Fig. nr. 2.3. Valorea medie la variabila ,,negare” la studenti, in functie de nivelul de
anxietate
Studentii cu un nivel inalt de anxietate au obtinut o valoare medie mai inalta (9,15), la
mecanismul de coping — negarea, fata de cei ce au un nivel de anxietate scazut (7,66). lar in urma
compararii acestor doua loturi au fost obtinute diferenta statistic semnificativa la p=0,05.
Negarea este opusul acceptdrii, strategia de coping descrisa anterior. Persoanele care folosesc
negarea refuza sa accepte factorul anxiogen, il ignora ca si cum nu ar exista, nu ar fi real.
Negarea reprezinta evitarea constientizarii unor aspecte ale realitatii externe greu de infruntat

pentru subiect.
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Retinerea de la actiune

Fig. nr. 2.4. Valorea medie la variabila ,,retinerea de la actiune” la studenti, in functie de

nivelul de anxietate
Studentii cu nivel de anxietate inalt au o medie mai inalta la strategia - retinere de la
actiune, avand o valoare medie de 11,08, iar cei cu nivel scazut de anxietate au o valoare medie
de 10,86. Important este de mentionat faptul ca la aceasta variabila s-a obtinut diferenta statistic

semnificativa, p=0,01, intre studentii cu nivel inalt de anxietate si cei cu nivel scazut de anxietate.
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Retinerea de la actiune este opusul coping-ului activ, acest mecanism presupune faptul ca
persoanele care il utilizeaza prefera sa nu actioneze in situatiile stresante, iar fiind o strategie
pasiva nu se centreazd pe diminuarea sau lichidarea factorului stresor. Astfel persoanele care
folosesc acest mecanism de coping continud sa se simta anxiosi deoarece aceastd strategie nu

scade din intensitate anxietatea.
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Fig. nr. 2.5. Valorea medie la variabila ,,suport social-emotional” la studenti, in functie
de nivelul de anxietate
Studentii cu nivel de anxietate inalt prezinta o valoare medie mai ridicata (11,59), pentru
scala de coping - cautarea suportului social emotional, in comparatie cu studentii ce au un nivel
scazut de anxietate (10,46). La acest mecanism a fost obtinuta diferenta statistica semnificativa
intre cele doua loturi, p=0,01. Persoanele ce utilizeaza aceasta strategie tind sa solicite intelegere,

compasiune sau suport moral de la prieteni, rude, colegi, pentru a diminua stresul si anxietatea.
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Pasivitate mentala

Fig. nr. 2.6. Valorea medie la variabila ,,pasivitate mentala” la studenti, in functie de
nivelul de anxietate
Subiectii cu nivel inalt de anxietate au o medie mai inalta (10,41), la mecanismul de
coping — pasivitatea mentala, comparativ cu cei ce au un nivel scizut de anxietate (9,52). In urma
compararii acestor doud loturi am obtinut diferente statistic semnificative, p=0,01. Persoanele ce
utilizeaza aceasta strategie evita confruntarea cu problema, pasivitatea mentald are loc prin
imersia in alte activitati: vizionarea de filme sau spectacole, vizitarea prietenilor, practicarea
sporturilor etc.; este tendinta opusa suprimarii oricaror activitati. Desi persoana incearca sa

,fugd” de anxietate, totusi ea persista, deci acest mecanism de coping este ineficient.
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Reinterpretare pozitiva

Fig. nr. 2.7. Valorea medie la variabila ,,reinterpretare pozitiva” la studenti, in functie de

nivelul de anxietate
Studentii cu nivel scazut de anxietatea tind mai mult sa recurga la reinterpretari pozitive.
Au fost obtinute rezultate statistic semnificative, p=0,01 la mecanismul de coping —
reinterpretare pozitiva, intre categoriile de studentii cu nivel inalt de anxietate si cei cu nivel
scazut. Persoanele cu nivel scazut de anxietate tind sa extraga beneficii chiar si in cele mai
dificile situatii, astfel isi reduc tensiunea si anxietate si totodatd invata din experienta, chiar si

dacd experienta este una negativa, insotita de anxietate, stres, neliniste etc.
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Fig. nr. 2.8. Valorea medie la variabila ,,comportament de compensare” la studenti, in
functie de nivelul de anxietate
Studentii cu nivel inalt de anxietate tind sd aibd un comportament de compensare, avand
o valoare medie de 19,77, in comparatie cu acei studenti care au un nivel scazut de anxietate,
avand o valoare medie de 16,84, diferentd statistic semnificativa, p=0,01. Comportamentele de
compensare sunt caracterizate ca fiind: mancatul obsesiv-compulsiv, anorexia, bulimia, izolarea
sociald sau implicarea obsesiva in relatii etc. Persoana simte un vid interior, care necesita a fi
umplut cu afectiune, iar cand acest lucru nu se intampld compensarea are loc prin alte moduri.
Totusi acest comportament este ineficient, deoarece nu diminueaza anxietatea.
Tabelul 1.7. Diferentele statistice la stilurile defensive in functie de nivelul de anxietate

(nivel scazut de anxietate — 90 subiecti, nivel inalt de anxietate 39 subiecti)

M. niv. scizut de M. niv. inalt de
anxietate anxietate t »p”
Stilul distorsionarea imaginii 44,64 57,13 -4,94701 | p=0,01
Stilul reglare afectiva 37,47 41,79 -2,03153 | p=0,05
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Stilul adaptativ 64,98 55,95 3,71861 | p=0,01

Rezultatele din tabelul 1.7 reprezinta diferentele statistic semnificative la stilurile
defensive intre subiectii cu nivel scazut de anxietate si cei cu nivel inalt de anxietate. Observam
ca au fost obtinute diferente statistic semnificative la toate 3 variabile: distorsionarea imaginii
(p=0,01), reglarea afectiva (p=0,05), stilul adaptativ (p=0,01). Am stabilit ca in cazul studentilor
cu nivel scazut de anxietate predomind stilul adaptativ, cu o valoare medie de 64,96, iar la
studentii cu nivel inalt de anxietate predomina stilul distorsionarii imaginii cu o valoare medie de
57,13.

In continuare ne propunem sa analizim fiecare stil si sa constatim cum el se manifesta in

dependenta de nivelul de anxietate.
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Fig. nr. 2.9. Valorea medie la variabila ,,distorsionarea imaginii” la studenti, in functie de
nivelul de anxietate
Studentii cu nivel de anxietate inalt prezinta o valoare medie mai ridicata - 57,13, la stilul
de distorsionare a imaginii in comparatie cu studentii ce au un nivel scazut de anxietate, Cu 0
valoare medie de 44,64, diferente statistic semnificative, p=0,01. Studentii anxiosi adoptd mai
mult acest stil defensiv, care este compus din urmatoarele mecanisme de aparare: clivajul
sinelui/obiectului, idealizarea primitiva si omnipotenta insotita de depreciere. Acest stil este
considerat nivelul imatur al functionarii defensive, ceea ce impiedica stabilirea relatiilor cu cei

din jur. In psihopatologie acest stil se asociazi cu tulburirile de personalitate de tip narcisic.
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Stilul reglare afectiva

Fig.nr. 3.1. Valorea medie la variabila ,,reglarea afectiva” la studenti, in functie de

nivelul de anxietate
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Studentii cu nivel inalt de anxietate au o medie mai inalta (41,79), la stilul de reglare
afectiva, diferenta statistic semnificativa, p=0,05. Concluzionam ca la studentii cu anxietate
inaltd predomind mai mult acest stil. Reglarea afectivd este considerat nivelul mediu de
functionare defensiva si este compus din urmatoarele mecanisme de apdrare intelectualizarea,

disocierea, izolarea si fantasmarea.

70
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65 -
60 - 5505 m M. mv. scazut de anxietate
55 | m M. miv. inalt de anxietate
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Stilul adaptativ

Fig. nr. 3.2. Valorea medie la variabila ,,stil adaptativ” la studenti, in functie de nivelul
de anxietate
Studentii cu nivel de anxietate scazut prezinta o valoare medie mai ridicata (64,98), la stilul
adaptativ, in comparatie cu studentii ce au un nivel inalt de anxietate (55,95), diferente statistic
semnificative, p=0,01. Studentii cu nivel de anxietate scazut adopta mai frecvent acest stil
defensiv, care este considerat si nivelul cel mai matur al functionarii defensive. Stilul adaptativ
este compus din 5 mecanisme de aparare: sublimarea, autoobservarea, umorul, anticiparea,

autoafirmarea.

Concluzii:

1. Din 149 de studenti 90(60%) au nivel de anxietate scazut; 20 de studenti (14%) au nivel
mediu de anxietate ceea ce ne indica faptul ca acestia manifesta anxietate in raport cu
anumite situatii; 26% 39 de studenti (26%) au nivel inalt de anxietate, care se manifesta prin
simptome psihosomatice.

2. Intre nivelul de anxietate la baieti si la fete am stabilit diferente statistic semnificative, p
=0,05, fetele sunt mai anxioase decat baietii.

3. Am obtinut diferente statistic semnificative intre fete si baieti la strategia de descarcare
emotionala, p=0,01. Acest rezultat ne indica faptul ca exprimarea afectelor si emotiilor
negative este metoda prin care fetele isi reduc tensiunea, distresul, nelinistea, anxietatea etc.
Am stabilit diferenta statistic semnificativa la p=0,05 la activism. Astfel in situatiile de stres
baietii tind mai mult sa recurgd la actiuni concrete, care au in vedere inlaturarea factorului

stresor sau ameliorarea lui. De asemenea am obtinut diferente statistic semnificative la
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mecanismul suport social-emotional, p=0,01. Fetele tind mai mult sa solicite intelegere,
compasiune sau suport moral de la cei din jur, acesta fiind o forma de coping focalizat pe
emotie. La fel constatam diferente statistic semnificative, p=0,05 la strategia de orientare
spre religie. Potrivit acestui rezultat fetele tind mai mult sd apeleze In momentele nesigure la
ajutor din partea divinitatii. Deci putem spune ca fetele sunt mai mult centrate pe mecanisme
ce presupun obtinerea sustinerii celor din jur, descarcarea emotiilor si apelul la divinitate in
cazurile dificile, iar baietii tind mai mult sd recurga la activitati concrete de inlaturare a
anxietatii.

. In cadrul esantionului predomina stilul adaptativ, urmat de stilul de distorsionare a imaginii
si a celui de reglare afectiva. Iar in urma compararii stilurilor defensive in functie de gen, am
obtinut diferente statistic semnificative, p=0,01 la stilul adaptativ. Rezultatul respectiv ne
indica faptul ca baietii folosesc mai mult stilul adaptativ, comparativ cu fetele.

. In urma comparirii stilurilor de abordare a stresului intre subiectii de la facultatea de
psihologie si psihopedagogie speciala si cei de la facultatea de arte si design am stabilit
diferente statistic semnificative, p=0,05 la copingul activ; am identificat diferenta statistic
semnificativa, p=0,01 intre facultati la stilul adaptativ. Potrivit rezultatului obtinut subiectii
de la facultatea de arte plastice si design au un scor mai inalt la stilul adaptativ, ceea ce
denota faptul ca acestia folosesc mecanisme de aparare precum umorul, reprimarea si
sublimarea.

. Am stabilit corelatii pozitive intre anxietate si negare; anxietate si descarcare emotionala;
anxietate si pasivitate comportamentala; anxietate si comportament de compensare si 2
corelatii negative intre anxietate si coping activ; anxietate si reinterpretare pozitiva.

. Corelatii pozitive au fost obtinute intre anxietate si stilul distorsionarii imaginii; anxietate si
stilul de reglare afectiva si corelatie negativa a fost stabilita intre anxietate si stilul adptativ.

. Au fost obtinute diferente statistic semnificative la mecanismele de coping intre studentii cu
nivel scazut de anxietate si cei cu nivel inalt de anxietate. Studentii cu nivel scazut de
anxietate utilizeazd urmatoarele mecanisme de coping: copingul activ, planificarea,
acceptarea, reinterpretarea pozitiva. Subiectii cu nivel Tnalt de anxietate utilizeaza negarea,
retinerea de la actiune, suportul social-emotional, pasivitatea mentala si comportamentul de
compensare.

. Diferente statistic semnificative au fost obtinute si la stilurile defensive. Studentii cu nivel
inalt de anxietatea utilizeaza stilul distorsionarii imaginii si stilul de reglare afectiva, iar

studentii cu nivel scazut de anxietate recurg la stilul adaptativ.
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B3AMMOCBA3b TNYHOCTHbBIX XAPAKTEPUCTUK U CTPECCA
Y BOEHHOCJIYXKAIIIUX B YCJIOBUSAX CJOYKEBHOM JESTEJIBHOCTA
INTERRELATION BETWEEN PERSONAL CHARACTERISTICS AND STRESS
AT THE MILITARY PERSONNEL IN THE CONDITIONS OF MILITARY SERVICE
RELATIA DINTRE CARACTERISTICILE DE PERSONALITATE SI STRES LA
PERSONALUL MILITAR IN CONDITIILE INDEPLINIRII SERVICIULUI MILITAR
CZU 159.9

Kpackoeckasa Banepus, ookmopanm, KI'TIY um. « . Kpsanes»
Paky Kanna, ookmop xabunumam ncuxonozuu, npogheccop Mono. I'V

Summary

This article presents the results of study on the stress and personality characteristics of military
personnel (adaptive abilities (neuropsychic stability, moral normality, communicative abilities),
personality accentuation and depressive state). In the ascertaining experiment, it was found that military
personnel with a high level of stress have a low level of adaptive abilities (neuropsychic stability, moral
normality, communicative abilities), a manifestation of personal accentuation and the presence of a
depressive state. For young soldiers with low levels of stress, a high level of adaptive abilities
(neuropsychic resistance, moral normality, communicative abilities), absence of personal accentuation
and depressive states is characteristic.
Keywords: stress, adaptive abilities, neuropsychic stability, moral normativity, communicative abilities,
personality accentuation, depressive state.
AHHOTAIINA

B ILaHHOﬁ CTaTbC MNPCACTABJIICHbBI PE3YJbTATBI HCCICAOBAHUA O CTPECCC W JIMYHOCTHBIX
OCOOCHHOCTSIX BOEHHOCIY)KAIIUX (aJalTUBHBIC CIIOCOOHOCTH (HEPBHO-TICHXUYECKAsl YCTONYUBOCTD,
MOpaJjibHas1 HOPMAaTHUBHOCTb, KOMMYHUKAaTHBHLIC CHOCO6HOCTI/I), AKICHTYallU JIMYHOCTU U ACHPCCCUBHOC
COCTOSIHI/IG). B KOHCTAaTUPYIOMIEM SKCIICPUMCHTC OBLIO YCTAHOBJICHO, YTO Y BOCHHOCIIYXXAIIUX C 6bICOKUM
Ypoenem cmpecca HaOIOMACTCS HU3KUM YPOBEHb aalTHBHBIX CIIOCOOHOCTEH (HEPBHO-TICUXHUUYECKOM
YCTOWYMBOCTH, MOPAIBbHOW HOPMATHBHOCTH, KOMMYHHMKATHUBHBIX CIIOCOOHOCTEH), TpOSIBICHHE
AKICHTYAallUU JIMYHOCTHU U HAJIMYIUC ACTIPCCCUBHOI'O0 COCTOSHUS. I[J'IH MOJIOABIX COJIAAT C HU3KUM YpPO6HEM
cmpecca  XapaKT€pPeH BBICOKHH  ypOBEHb  aJalTHBHBIX  CIIOCOOHOCTEH  (HEPBHO-TICHXMYECKOM
YCTOﬁqHBOCTH, MOpaHLHOﬁ HOPMAaTHUBHOCTH, KOMMYHHUKATHUBHBIX CHOCO6HOCT€I>'I), OTCYTCTBUC
AKICHTYallUU JIMYHOCTU U ACTIPECCUBHBIX COCTOSIHHUH.
KuaroueBble cjioBa: CTpecc, aJanTHBHBIC CIIOCOOHOCTH, HEpBHO-TIcCMxU4Yeckas ycroiumBocTh (HITY),
MOpaJibHasl HOPMATHBHOCTb, KOMMYHHWKATHBHLIC CHOCO6HOCTI/I, AKICHTYAallUu JIUYHOCTHU, ACIPECCUBHOC
COCTOsIHHE.
Adnotare

In acest articol sunt prezentate rezultatele unui studiucu privire la stres si particularititile de
personalitate la militari (capacitate de adaptare, stabilitate neuro-psihica, normele morale, aptitudini de
comunicare). In cadrul experimentului de constatare a fost demonstrat ca la militari cu nivel ridicat al
stresului se constatd un nivel scdzut al aptitudinilor de adaptare, accentudri de personalitate gi stari
depresive. Pentru tinerii soldati cu nivel scazut al stresului sau constatat un nivel ridicat al aptitudinilor de
adaptare, lipsa accentudrilor de personalitate si starilor depresive.
Cuvinte cheie: stres, aptitudini de adaptare, stabilitate neuropsihica, aptitudini de comunicare, accentudri
de personalitate, stari depresive.
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IlocnenHnee BpeMsi mepell BOCHHBIMM IICHXOJIOIaMHU JJOBOJIBHO OCTPO CTOMT IpoOiema
MOBBIIIEHHOI'O cTpecca B apMmeiickux ycioBusx. Hapacraromue Qusnueckue u NCUXUYECKHE
Harpy3K COBPEMEHHOTO BOCHHOCIYXAIIEro MPUBOIAT K (HPOPMUPOBAHHUIO AMOIHMOHAIEHOTO
HaNPsDKCHUS, KOTOPbIE BHICTYIAIOT OJHUM UX (DAaKTOPOB CHMKECHHUS ICUXUYECKOH YCTOHUNBOCTH,
ajlanTally, BO3HUKHOBEHHIO PAa3IMYHbIX aKLUEHTYyalui JIMYHOCTH U JIEIIPECCUBHBIX COCTOSHUM.
B HacTosmiee BpeMs Ha IepBbIH I1aH BBIXOIUT 3a00Ta O COXPAaHEHUHU IICUXHUYECKOTO 3/10pPOBbs U
CHIDKEHHH YPOBHS CTPECcca COBPEMEHHOTO BOSHHOCITYKAIIIETO.

[IpeObiBaHME B COCTOSIHUM CTpecca CYHIECTBEHHO BIIMSET Ha CHWKCHHE YCIICUIHOCTH H
KayecTBa BBIIOJHEHHMSI MOJOJBIMU COJIJATaMU NPO(ECCHOHANBHON IesITeIbHOCTH U TpelyeT
UCIOJIb30BAHUS JIOTIOJIHUTENbHBIX BHYTPEHHUX DPECYpPCOB AJS IMOAJCPKAHHUS ONTUMAIbHOI'O
YPOBHSI TICHXHYECKOTO M (u3ndeckoro cocrosHus. [lomoOHas cuTyanus crnocoOCTByeT
BO3HUKHOBEHHUIO psifa TOCIEICTBHIA, HETAaTUBHO CKA3bIBAIOIIMXCA KAaK HA CaMOM CIIy>)KeOHOM
JeSITeIbHOCTH B LIEJIOM, TaK U Ha B3aUMOOTHOILIEHHUSI B BOGHHOM KOJUIEKTHUBE [4].

W3noxeHHbIe BbIIIE apryMEHThl YKa3blBalOT U MOAYEPKHUBAIOT aKMYalbHOCHb JTAaHHOM
MPOOJIEMATHKH.

B pamkax Hamero uccieoBaHMS IPOBEPSIIACh eunomesd, O TOM, YTO CYIIECTBYET
B3aMMOCBSI3b MEXJly YPOBHEM CTpecca Y BOEHHOCTYXKALIUX U  aJalTalMOHHBIM ITOTEHLIUAIOM,
a TaKKe MX JIMYHOCTHBIMM OCOOEHHOCTSIMHM. B  KOHCcTaTupyromed dYacTd Hallero
HKCIEPUMEHTATBHOTO HCCIIEC0BAHUS ObLTH BBIABHHYTHI CIEIYIOIINE pabodne TUIIOTE3bI:

e YV BOGHHOCIYXAIUX C GbICOKUM YPOBHeM cmpecca HaOIOJaeTcs HU3KUH YPOBEHb
aJanTallMOHHBIX  CHOCOOHOCTEH  (MOpaJbHOW  HOPMATHBHOCTH,  KOMMYHHKATHBHBIX
crnocobHocteit, HIIY), mnposBieHune axkueHTyalluu JWYHOCTH M HaJU4Me JAETPECCUBHOTO
COCTOSIHUSI.

e Jlisl MOJIOABIX COJJAT C HUSKUM YPOGHEM Cmpecca XapaKTEepPeH BBICOKUI YpOBEHb
aJanTallUOHHBIX ~ CcHocoOHOCTe  (MOpajJbHOW ~ HOPMAaTHMBHOCTH,  KOMMYHHKATHBHBIX
cniocobHocTeit, HITY), oTcyTcTBHE aklleHTyaluu JIMYHOCTH U JIEPECCUBHBIX COCTOSIHUH.

Wcxons n3 BEIIBUHYTHIX THIIOTE3, TOCTABJICHA CIICAYIONIAs 3a/ia4a: ONpeAeITUTh YPOBEHb
cTpecca U TMarHOCTUPOBATh JTMYHOCTHBIE XapaKTEPUCTUKN BOCHHOCTY)KAIINX (alanTalliOHHbIE
cnocobHocty, HIIY, MopanabHyl0 HOPMAaTMBHOCTb, KOMMYHHKATHBHBIE CIIOCOOHOCTH,
aKIEHTYyalluu XapaKTepa, COCTOSHUE JICIPECCHH) U BBIIBUTH UX B3aUMOCBS3b.

Jnis aHanm3a KOppersiiyuy MEeXIy IMepeMEeHHBIMHU, OBUT HCIONb30BaH MeTon CriHpMeHa,

€ro NpUMCHCHHUE IIO3BOJIICT  BBIABUTH HAJIMYKUC B3aWMOCBA3U MCEXKAY YPOBHEM CTpeCCa U
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JUYHOCTHBIMU XapaKTEePUCTUKAMH BOSHHOCTYXAIINUX, JIJISl OATBEPKACHUS WM OMPOBEPKEHUS
OCHOBHOM TUMOTE3bl UCCIEAOBAHUS.

Obvexmom Hauero uccinenosanus Obun 200 BoeHHOCHy X amux HarnuoHansHOW apmMun
PM.

B cooTBeTcTBUM ¢ 3amauell MccienOBaHUs, a TAKXKE C BBIIBUHYTHIMU TUIIOTE3aMU OblLiia
pazpaboTaHa mporpaMma KOHCTAaTHUPYIOUIETO OJKCHEPUMEHTa, B paMKaxX KOTOpOMl Obuin
IIpUMEHEHbl caeaytoume memoouku. OnpocHuk «Onenka crpecca» (T. Xunan «Kax
YMEHBIIHUTB CTPecc»), TecT - onpocHuk «lllkana nenpeccun beka» (Beck Depression Inventory),
MHOTrOypOBHEBBIM JIMYHOCTHBIM ONMPOCHHUK «AmanTuBHOCTE» (MJIO) A. I'. MaknakoB u C. B.
UepmsinuH, CokpanieHHbIi MHOTO(QaKTOPHBINA OMPOCHUK A7 uccienoBanus audanoctu «MMP1y
(CMOJI) apantamus (d.B.bepesuna u M.II. MupomnukoBa), MeTtoauka OIEHKH HEPBHO-
ncuxuyeckon ycronunBoctH («IIporuos») C.M. Kupoga.

B nponomkenue mpenctaBuM OMHCAaHME U UHTEPIPETALUIO TOJYUYEHHBIX PE3YJIbTATOB.
Takum o0pa3oM, mpu aHaidu3e KOJUYECTBEHHBIX JAHHBIX ObUIa yCTAHOBJIEHA CTATUCTUYECKH
cpednssa noinoxutensHas cBsasp (= ,677; p< 0,05) Mexny BBICOKHM YPOBHEM CTpecca H
HHU3KHM YPOBHEM aJanTallMOHHBIX CIIOCOOHOCTeH. AanTalMOHHBIE TPOLECCH TECHO
CBSI3aHBI C TMPEICTABICHUSIMH 00 IMOLMOHAILHOM HAMpPsDKEHUHW M CTpecce, B CBSI3U C ATHUM
ajlanTtanus, HaXxOJUTCs B 3aBUCUMOCTH OT CTpecca, TaKk Kak pa3HooOpa3Has CyObeKTHBHAS
peakuuss OpraHu3Ma BO3JEHCTBYET MHJMBHUIYaJbHO Ha BHEIIHWE YCIOBUS COLMYyMA.
CrnenoBaTenbHO, COCTOSTHUE CTpEcca, MOJPa3yMEBAaeT «COTJIAaCOBAHME» MEXKIY OpPraHHu3MOM M
cpenoil. IlposiBneHHe 3HAUYUTETHHOIO CTENEHU CTpEcca OCYIIECTBISIETCS B TOM Cilydae, KOorja
TUNMYHAS aJlalTalliOHHAs PEaKlMs sBIsSETCS HEAOCTaTOuHOW. I'aBHBIM 00pa3oM MOsBICHHE
cTpecca y BOEHHOCTYXAIIEero 3aBUCUT OT WHIUBUAYAIbHOIO BOCHPHUSTHS WM ONACHOCTH,
ajanrtanuel MOJIOAOro COjjlaTa U IPU OINpPEAeTeHHBIX 00CTOSTENbCTBAX CIOCOOHBI BO3HMKATh
[0 Ppa3IMYHBIM WHAMBUIYalIbHBIM TpUYMHAM. bOJIE3HEHHO MEpPEeHEeCeHHbIE CTPECCOBBIE
CUTyallul BBI3BIBAIOT NPOOJIEMaTUYHOCTh, TPYAHOCTH TIpoliecca ajnantauuud. B apmeiickoit
NESTeTBbHOCTH  CTPECCOBBIE  CUTyallid  (OPMHPYIOTCS  JUHAMHUYHOCTBIO  COOBITHIA,
HEOOXOJMMOCTBIO ~ MIHOBEHHOTO  TPHUHSATHS  PEIICHUs,  PAacCOTJIACOBAHUEM  MEXIY
WHUBUIYAIbHBIMA OCOOCHHOCTSIMH, PUTMOM M CIYXEOHOW JesTeTbHOCTH. Y CIOBHUIMH,
CIOCOOCTBYIOIIMMHU TOSIBIIEHUIO TCHXOJOTHYECKOT0 CTpecca B JaHHBIX CHUTYalMsX, MOTYT
SBIISITHCSI HEMOJTHOLUEHHOCTh HMH(pOpMAIMM, €€ NMPOTUBOPEUYNBOCTb, U3JIMIIHEE MHOrooOpasue
WIH MOHOTOHHOCTb, JIESITEILHOCTh, MPEBBIIIAIOIIAS BO3MOKHOCTH WHAMBHIA TIO 00bEMY HITH

CTCIICHU CJIOXKHOCTH, I[BOI\/'ICTBGHHI)IG WK HCONPCACICHHEBIC Tpe60BaHI/I$I, KPUTHUYCCKUC
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OOCTOSITENILCTBA WJIM PUCK NpU OpUHATUM peuieHus. [lomoOHBIM crmocoOoM, y MOJIOABIX
BOCHHOCIYXAIIUX, JUIsl KOTOPBIX CBOMCTBEHEH BBICOKHUU YPOBEHb CTpecca MOTYT HaOIIOIaThCs:
HapylIeHUs COLMAJIbHOM aJanTaldd, BBIPAXKEHHAs HANPSXKEHHOCTh, HMITYJIbCUBHOCTbD,
HEY/IOBJIETBOPEHHOCTh. BIlOJHE BEpOSTHO UTHOPHUPOBAHUE OOILETPU3HAHHBIX 3aKOHOB U HOPM
MOBE/ICHUSI, BCIBUILYUBOCTh U HECACPIKAHHOCTh B MEXKITMYHOCTHBIX B3aMMOOTHOIICHUSIX [1].

YcTaHOBNIEHA  cpedHsAs  TIOJOXKUTENbHAas  B3aUMOCBSI3b  MEXAY  CHHKEHHBIMHU
nokasareaamu HITY, orpaxaroliuMu HU3KYHO YCTOMYMBOCTh HEPBHOW CHCTEMBI MHIWBUJA, U
BBICOKHM YpoBHeM ctpecca (r = 0,555; p< 0,05). OmauM u3 (GakTOpoB cTpecca SBISCTCS
SMOILIMOHANIbHAS HANPSIKEHHOCTh, KOTOpass (U3MOJIOTMYECKH BBIPAKAETCS B H3MEHEHMSIX
SHJIOKpUHHOM cucTeMbl 4enoBeka. Huskuit ypoenb HIIY xapakrtepusyercss BEpOSITHOCTHIO
HapyUICHUNU MCUXUYECKON ACSITEIHHOCTH, HU3KUM YPOBHEM COIMAIBHOM ajamnTalid K HOBBIM
YCJIOBUSIM  JICSITEIBHOCTH, BO3MOXKHOCTBIO  TOSIBJICHHS ~ HEPBHO-TICUXMYECKHX  CPBIBOB,
CKJIOHHOCTBIO K HapyIICHUSAM IICUXUYECKOH eATeIbHOCTH IPU HE3HAUUTEIHbHBIX YMCTBEHHBIX U
¢bu3nuecKux Harpyskax, JUIMTEIbHBbIE HapylieHUs (QYHKIHMOHAIBLHOTO cocTosiHus. boree
HaIpsSOHKEHHOE COCTOSIHUE OpraHu3Ma BOCHHOCITYXAIEro, 4eM OOBIYHOE MOTHUBAIIMOHHOE,
MPOBOLIMPYET BO3HUKHOBEHHE CTpecca MPH BOCHPUITHH YIpo3bl. Takum o00pa3oM, HU3KUH
YPOBEHb YCTOMYMBOCTH BOEHHOCIYXKAIETO BJIMSET HAa HaJlW4uMe CTpecca B CIykKeOHOI
nestenpHOCTH [1].

B mnpomomkenue aHanmm3a, HaMH OBUIM YCTAHOBJICHBI CIICIYIOIIHE 3aBUCUMOCTH:
npeoOagaHue c1aO0t TOJOKUTEITHHOU CBSA3H MEXITY BLICOKMM YPOBHEM CTpPecca 1 BbICOKHM
ypoBHeM jaemnpeccum, kak coctosHus (I = 0,312; p< 0,01), cpeoweii MONOKUTENLHON CBS3H
MEKIy HU3KHM YPOBHEM CTpecca M HU3KHM YPOBHEM Jenpeccuu, kak cocrosiaus (r= 0,675;
p< 0,05), a Takxke cpedHeli TOJNOXKHUTEIBHOW CBSI3M, MEXKIY HU3KHM YPOBHEM CTpecca H
HHM3KHM YPOBHeM jenpeccueil, kak akueHnryamnuei auadoctu (I= 0,666; p< 0,05). Ctpecc —
ATO HACBHIIICHHBIE SMOIMH OTPULIATEIBHOTO XapaKkTepa, ero MPOJOIKUTENIFHOCTh CIIOCOOCTBYET
BO3HMKHOBEHHMIO  JIETIPECCUBHOrO  cocTostHUS.  CoCTOsiHME — JelpeccMd M cTpecca
HETIOCPEICTBEHHO B3aMMOCBSI3aHbI, TaK KaK IMEPEHECEHHBIH CTPECC MOXKET CIYXHUTh (PaKTopom
3aTsHYBIICHCS Aenpeccur. [IpucyTcTBHUE €XeTHEBHBIX HACHIIICHHBIX MEPEKUBAHUN CTPECCOBBIX
CUTYaIlui, BBIHYXKIAeT MPAKTHUYECKH OECIPEPHIBHO BBIICTSATh OPTaHU3MOM BOEHHOCITYKAIIETO
M30BITOYHOE KOJMYECTBO TOPMOHOB, KOTOpOE BIEYET OTPHUIATENbHBIE MOCIEACTBUS s
HEPBHOM CHUCTEMBI, MPOSBIsAs BO3JCHCTBME HA CaMOUYYBCTBHE, YTO B CIIEICTBUM MOKET CTaTh

MPEANOCHUTKON JIEMPECCUBHOTO COCTOSIHUSA [2].
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K OCHOBHBIM TpH3HaKaM JEMPECCHH OTHOCAT YTHETEHHOE COCTOSHHUE, YTOMJICHHE,
CHIDKEHHE WJIM YTPaTy BO3MOXKHOCTH HCIIBITBIBATH YIOBJICTBOPEHUE, BHICOKYIO aCTCHUYHOCTb,
TPEBOTY, CTpax, CMATEHHE, TOJIOBHBIC 0O, AMHE3HIO, TPYTHOCTA KOHIEHTPAIIUH, CHIDKEHHYIO
CaMOOIICHKY, MBICIIA O CMEPTH, HapyIIEHHWE CHA W alleTHTa, HEPEIIUTEIBHOCTh M IOTEPIO
YyBCTBa IOMOpa. BoeHHOcCHyXalme ¢ JeNpecCUBHBIM HACTPOCHHEM  XapaKTepU3yeTcs
MOHWKCHHBIM OTPAaHMYCHHUEM TPUBBIUYHBIX HMHTEPECOB, JKEIAHWA B HEKOTOPBIX CIy4asx
JOCTUTAIOIIMM YPOBHS TOCKH. 3a4acTyI0 BBICKA3bIBAIOT COOCTBEHHBIE IMECCUMUCTUYCCKHIE UIEU
B OTHOIICHHUH MPOTEKAOIINX COOBITUN, MOHOTOHHO M HETAaTHBHO MHTEPIPETHPYIOT Pa3IIUIHBIC
MPOUCIIECTBHS APMEHCKOW KHM3HH, OCYXIAIOT ceOsl W/WIU OKPYKAIIUX B HEBO3MOXKHOCTH
BO3/ICHCTBUSI Ha COOBITHs, OOJAJar0T YyBCTBOM BHUHBI. byjayliee mpeactaBisercss UM
WUCKITIOYUTEIIFHO B  YEpHBIX ToHaX. Jlis HHUX CBOWMCTBEHHO HHTEIUICKTyalbHOE U
(U3HONIOTHYeCKOe HCTOIICHHUE, YXYANICHHE IaMITH, BCEBO3MOXHAs HWHHIIMATHBA KaXKETCS
HEOCYIIECTBUMOM, IMOCTOSIHHO TpeOyeTcss BOJIEBOEC YCHIIME, IUISI TOTO YTOOBI IMOJICPKUBATH
MOBCETHEBHYIO CIIY)KEOHYIO JeSTEIbHOCTh. BOEHHOCTyXaliue, Kak IMPaBHIIO, OCMBICIUBAIOT
COOCTBEHHYIO HECOCTOSITEIILHOCTh, HO CTPEMSTCS €€ CKPBITh, IIPUBOS Pa3IMYHbBIC apTyMEHTHI B
OIpaBJaHue cBoero Oe3zercTBus [2].

Onwupasicb Ha pe3y/lbTaThl HMCCICIOBAHUS, MOXXHO OTMETHTh HE3HAYMTEIBHYIO CBS3b
JETIPECCUBHOTO COCTOSIHUS, KaK aKIEHTYallMd JIMYHOCTH CO cTpeccoM. JlaHHBIN pe3ysnbrar
MOXKET OBITh CBSI3aHBI C TEM, YTO TJIABHBIA NpPHU3HAK JCTPECCHU — CHUIKCHHOE HACTPOCHHUE
(YHBIHHE), OTPHUIIAEMBI COJIATOM, HE PAaCcCMATPUBACTCS UM B POJM BTOPHUYHOTO CHUMIITOMA,
CBSI3aHHOTO C coMaTH4eckoi maronorueid. CienoBareiabHO, Y JaHHOW HCIBITYEMOW KaTeropuu
OTCYTCTBYET JENPECCUBHBII addexr, CKPBIBAIOIIUNCS 3a JIOTIOJTHUTEITbHBIMU
MICUXOJOTHYCCKUMH ~ CUMITOMAaMU:  Pa3IpaXKUTEIHHOCTBIO, HMIOXOHIPUYSCKUMHU  HJICSIMU,
0eCIOKOWCTBOM, BOJTHEHHEM, (OOMYECKUMH cuMmniToMamu [3].

CrnenoBarenbHO, OMUpPasCh Ha pe3ylnbTaThl HCCIEAOBAaHWSA, HU3KUH YPOBEHb CTpecca
3HAYUTENBHO BIUSET Ha YPOBEHB JICTIPECCHH, YTO MOXET OBITH CBA3aHO C BO3PACTOM (yrHeTaeT
npocTpancTBo). Takum o0Opa3om, Jaenpeccusi B JaHHOM CIydae BBICTYIIaeT KaK COCTOSHUE,
OTpakas CTENeHb IMECCUMHU3Ma W HEYJOBJIICTBOPCHHOCTH B JAHHBIM TEPUOJ, TPOSBICHHASL
YacTBIM YTOMJICHHEM, XaHAPOU, TOCKOH, TNIOXUM CHOM, OTCYTCTBHUEM alMEeTUTa, 3aMKHYTOCTBIO,
MACCUBHOCTBIO, OCMOTPUTENHHBIM OTHOIIEHHUEM K JIIOASM, TPU O3TOM YCTYMYHUBOCTHIO B
COYETaHUM C PaHUMOCTHIO [3].

KoppensuvoHHbIi ~ aHAJIM3  KOJWYECTBEHHBIX  [OKA3aTelie,  MOJy4YeHHBIX B

KOHCTaTUPYIOILEM 3KCIIEPUMEHTE, M03BOJIUI YCTAHOBUTh HATIMUUE C1a0ol, HO Oaudice K cpeoHel
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MOJIOKUTEIBHOUN ocToBepHOH cBs3u (r = 0,495; p< 0,05) Mexay HU3KHM YPOBHEM cTpecca W
HU3KHM YPOBHEM HIOXOHJIPHH, KaK akKIEHTyallud JTUYHOCTH. TakuM o0pa3oM, ypoBeHb
CTpecca MaJlo BIHUSET HAa YPOBEHb MIIOXOHJPUHU, B aPMEUCKUX YCIOBHSX, 3TO MOXXET OBITH
CBSI3aHO C TeM (DaKTOpOM, YTO Ha PA3BUTHE UIOXOHAPHHU B OOJBIICH CTENEHHW BO3ACHCTBYET
MpUCTAJbHOE  BHMMaHHE CyObEKTa Ha  HapylIeHUE  aBTOHOMHOCTH  COOCTBEHHBIX
¢busnonoruueckux QGyHKIMN opraHuzMa. BcernencTBue 3TOro, moj CyrrecTueil MCUXUKA MOTYT
BO3HUKATh cOou B pabore opranmsma. Ha OTCyTCTBHE WIOXOHIpPUH HauWOOJbIIEe 3HAYCHHE
BO3JICUCTBYET THUIl JMYHOCTU YeJIOBEeKa (MpPeapacloyioKEeHHOCTh, CKJIOHHOCTH HHAMBHUIA) U
JeiCTBHE MCUXOTPAaBMUPYIOIIUX (aKTOPOB, HEKENM HHU3KUN YypOBeHb cTpecca. B wacTHOCTH,
OTCYTCTBHE HAaBSI3UMBBIX UJEH O COOCTBEHHBIX CTPAIIHBIX, (haTaIbHBIX, CMEPTEIbHBIX
3a00JIeBaHUAX, KOTOPHIMHU B JICHCTBUTEIHLHOCTH COJIAATHI BOBCE HE OOJBHBI MIIM KE CTPAJAIOT OT
KaKuX-J1100 He3HAUYNTEIIbHBIX HAPYIICHUH, MOXKET ObITh HE CBSI3aHO C YpOBHEM cTpecca [2].

Jlaniee OTMETHM, CpeoHI0H TIOJNOXKUTEIBHYI0 KOPPEISAIMOHHYIO CBSI3b MEXIYy HH3KHM
YPOBHEM CTpecca M HM3KHM YPOBHEM HCTEPHH, KaK akieHTyaiuu JuaHoctu (r= 0,586; p<
0,01). HemocpenctBeHHO (pakTOpamMu HCTEPUUYECKOTO HEBPO3a CUUTAIOTCS HEMPEIBHICHHBIC
CTPECCOBBIE CUTYalluu, KOH(JIUKTHI, TPYJHOCTH, C KOTOPHIMH MOJOJOW COJIJaT HE B Cuiax
CaMOCTOSITENLHO crpaBUThes. CliejoBaTeIbHO, HU3KUN YPOBEHb CTPECCa, TECHO B3aMMOCBS3aH C
OTCYTCTBHEM HCTEPUYECKHUX pEaKLIUid, K KOTOPBIM MPEIpacloNOKEeHbl IOHbIE OOMIIbI,
BBIJICIISOLIUECS BBICOKOM BHYILIAEMOCTHIO, HECaMOCTOSITEIIbHOCTBIO CYXKIECHH,
BIIEYATJIUTEIBHOCTBIO,  JIETKOM  BO30YAMMOCTBIO,  AMOLMOHAJIBHBIMM  [epenagamMu U
sroueHTpu3MoM [3].

Janee paccMOTpUM CTaTUCTHUYECKUN KOPPEJSILIUOHHBIA aHANINU3, CBUJIETEIbCTBYIOLIUN O
HaJIMUUU cpeOHeli TIOJNOKUTEIBbHON CBSI3U, MEXIYy HU3KHM YPOBHEM CTpecca M HU3KHM
YPOBHeM THIIOMAaHUM, KaK akueHTyauuu jgudyHoctH (r = 0,685; p< 0,05). Huskuii ypoBeHb
cTpecca BO3ACMCTBYET HAa HU3KHUI YpPOBEHb T'MIIOMAaHUU, TaK KakKk CTaOWIM3UPYET HACTPOEHUE,
KOHIIEHTPUPYET BHUMaHUE, CHIDKAET YPOBEHb OECIOKOMCTBA, YBEIMYUBAET HEOOXOJUMOCTH BO
CHE U peryiupyer noeaeHue. /JJaHHas B3aUMOCBSI3b MOXKET ObITh CONpPSIKEHA C Pa3HOOOPa3HBIM
YpPOBHEM ONTHMHU3Ma ¥ WHHUIIMATHBHOCTH Y BOCHHOCTYXKAIlUX, KOTOPBIA OTOOpakaer
SHEPreTHYECKU TMOTEHIMal U OOyl aKTUBHOCTh JHMYHOCTH. B mgaHHOW BbIOOpKE 8
UCIBITYEMBIX C TIOHMKEHHBIM ONTHUMU3MOM M WHUIIMATHBHOCTHIO 00J1a/1al0T BHICOKMM YPOBHEM
cTpecca, 4TO MOXKET, 00yCIaBIUBaThCs aCTEHU3AlMEH B CBSI3U C MCKYCCTBEHHOM M30JIs1KeEH, T.€.
MOXET OBITh B3aWMOCBS3aHO C BHE3AITHOM CMEHOM NEATEIbHOCTH, MPOXOXKJIECHUEM CPOYHON

ciyObl B BOSHHO#M YacTH [2].
90



Journal of Psychology. Special Pedagogy. Social Work (PSPSW)
e-ISSN: 1857-4432, p-ISSN: 1857-0224, Volume 47, Issue 2, 2017,
(http://psihologie.upsc.md)

Psychology and Special Education Faculty

“lon Creanga” State Pedagogical University from ChiSinau

Pe3tomupyss mpoBENEHHBIM aHAIM3 KOHCTATUPYIOLIEH YaCTH MCCIEHOBAHMS, MOMKHO
c/IeNIaTh OCHOBHBIE 8618000l.

7151 UCTIBITYEMBIX C BBICOKMMH MOKA3aTeJIsIMH CTPecca XapakTepHbl HU3KHE YPOBHU:
ajlanTalMoHHBIX cnocodoHocreii (r= 0,677; p< 0,05), HITY (r= 0,555; p< 0,05) u Hamuuue
c1aboii B3aUMOCBS3H C BBICOKMM ypoBHeM aenpeccun (r=0,312; p<0,01).

JIJ1s UCIIBITYeMBIX C HU3KHMH MOKA3aTeJSIMH CTpecca XapakTEpHbI HU3KHE YPOBHU:
naenpeccuu, kak cocrostaus (r= 0,675; p< 0,05) u nempeccuu, KaKk akICHTYAI[UH JIUIHOCTH (I's =
0,666; p< 0,05), HU3KUM YPOBHEM HCTEepPHH, Kak akieHtyaiuu aguanoctu (r =0,586; p< 0,01),
THIIOMAHUH, KaK akieHTyanuu JuaHocTH (I =0,685; p< 0,05) u Hanuume ci1aboil B3aMMOCBSI3H C
HNOXOH/IpHeH, Kak akieHTyanuen auanoctu (r=0,495; p< 0,05).

OtmeTum, omcymemeue 63aumocea3u MeXAy NPOsIBJICHUSIMUA aKLIEHTyaluuu JUYHOCTH
Yy BOCHHOCIY)XallUX U BBICOKHM YPOBHeM cTpecca. JlaHHble pe3yabTaTbl MOTYT
CBUJCTEIHCTBOBATh O XapakTepe, JMYHOCTH BOCHHOCIYKAIIMX, HAXOISIIIMXCA B Tpeenax
HOPMBI, OTMEUAIOUINX OTCYTCTBHE IMCUXOJOTHYECKHX TPaBM, HE MPUBOAALIMX K XPOHHUYECKOH
ne3afantauuy. Hamuuue omnpeneneHHBIX aKIEHTyallMil XapakTepa Yy HCIBITYEMbIX, TO €CTb
KaKUX-11M00 3a0CTPEHHBIX WHAMBHUAYaAJIbHBIX OCOOEHHOCTEH, HE MEPEXOJIT B IOCIEAYHoLIee
HapylIeHHe JIMYHOCTH, COLMATIBHYIO JI€3aJanTallfio, [AaToJIOTUI0, JUCTapMOHUYHOCTHU
(dbopMupoBaHHs XapakKTepa WIH YSI3BUMOCTH JHYHOCTH B IIeIOM. BO3MOXXHO, aKIeHTyalus
XapakTepa BBIPAKACTCS HCKIIOUUTEIHLHO HA OTACIBHBIX CTAIUiIX (OPMHUPOBAHUS JIMYHOCTH, B
00OyCIIOBJICHHBIX YCIIOBUSIX, K IPUMEPY, B IEpHUO apMeicKoil ciyxO0bl. [Ipu sToM ne3ananTamus
JUYHOCTH MOXET OTCYTCTBOBaTh, WIU HOCHUTH KpaTKOBPEMEHHbIN xapaktep. [lomoOHBIM
crocoboM, OTCYTCTBHME aKIIEHTYyallHil, JOKA3bIBAaeT B II€JIOM YCIENMIHOCTh aJanTalliil JaHHOTO
apMEHCKOro  KOJUIEKTHBAa, B  KOTOPOM  IPOSBJIEHHWE  3a0CTPEHHBIX  HMHJUBUIYaTbHBIX
0COOCHHOCTEH HE HAXOJUTCS B 3aBUCMMOCTH OT BBICOKOTO YPOBHS cTpecca [2].

Breiienum  omcymcemeue 3aumocessu  medxncoy 6blCOKUM YPOBHEM a0anmayuoOHHbIX
cnocobrnocmetl (MOPAnbHOU HOPMAMUBHOCU, KOMMYHUKAMUBHbIX cnocobrocmeu, HIIY) 'y
MOJIOJIBIX COJIJIAT C HUSKUM YPOBHEM cmpecca N 3aMETUM Haauyue KOppersyuoHHOU 63auMOC8s3U
MEXJy BBICOKHMH TNOKA3aTeJsiIMH CTpecca M HHU3ZKMM YPOBHEM aJanTalMOHHBIX
croco0HocTel (MOpaIbHOH HOPMATHBHOCTH, KOMMYHHKATHBHBIX cocoOHocrel, HITY). B
JTAHHBIX B3aUMOCBSI3SIX, OTMETUM OOJIbIIee BIUSHUE HA apMEHCKU KOJJIEKTUB BBICOKOTO YPOBHS
CTpecca, JaBJICHHMs HW3BHE, KOTOPOE HETaTHBHO BIMSIET Ha aJanTalyio, KOMMYHHUKAIIHIO,
OTCYTCTBHE€ HOPM MOpajH, Pa3BUTHUI0O HEPBHO — IICUXMYECKONW HEYCTOMYMBOCTH, HEXKETU

CIIOCOOCTBYET aJIaNTallHOHHOMY TMPOIECCY, KOMMYHHUKAIIMH, PA3BUTHIO TICUXOJOTUYECKOU M
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(¢u3nyecKkoil ycTOMYMBOCTH W TMPUHATHIO HOPM Tpymmbl. JlaHHBIE pe3ynbTaThl MOTYT OBIThH
CBSI3aHBI C TEM, YTO BOCHHOCIY)KAI[UE HCIBITHIBAIOT 3aTPYAHEHUS B MOCTPOCHUU KOHTAKTOB B
BOCHHOM KOJIJICKTUBE, MPOSBIISIOT arpeCCHBHOCTh, KOH(MDIUKTHOCTh, B CBS3M C BIHUSHUEM
BBICOKOTO YPOBHSI CTpecca Ha WX JIMYHOCTh. JTOT (akT yKa3blBaeT HA HHU3KUH YpPOBEHB
COLIMAJI3allMU U PEryJIsALUA COOCTBEHHOTO MOBEACHUS, HEAIEKBATHYIO OILIEHKY CBOEr0 MecTa U
POJIH B KOJUICKTHUBE, OTCYTCTBHE JKEJIaHHsI CIICA0BATh OOIIEIPU3HAHHBIM HOPMaM MoBeIeHHs [2].

Takum o0pazoM, pabodyue TUNOTE3bl, KOTOPHIE MPOBEpsIach B paMKaxX JAHHOTO 3Taria
WCCIICIOBAHMS, TOATBEPIMINCH, a TeOpeTHYecKas MO3UIMs, KOTopas, Oblla HaMU BBIOpaHa B
XO/JIe aHalIM3a HAyYHO! JIUTepaTyphl, HalllJla CBOE MPUKIIaTHOE 00OCHOBAHHUE.

e YV BOCHHOCIYXAIUX C GbICOKUM YPOBHeM cmpecca HaOIIOJAeTCs HU3KUH YPOBEHb
aJIalTallMOHHBIX ~ CHOCOOHOCTEeM  (MOpanbHOM  HOPMATHBHOCTH,  KOMMYHHUKATHBHBIX
cnocobnocteit, HIIY), mnposiBieHue akueHTyallud JHUYHOCTH M HaJU4ME JCTPECCUBHOTO
COCTOSIHUSL.

e Jlng MOJIOABIX CONJAT C HUSKUM YPOBHEeM Cmpecca XapaKTepeH BBICOKUN YpOBEHBb
aJanTallMOHHBIX  CHOCOOHOCTEM  (MOpadbHONW  HOPMAaTMBHOCTH,  KOMMYHHKATHBHBIX
cnocobnocteit, HITY), oTcyTcTBUE aKIeHTYyalluu JIMYHOCTU U ICTIPECCUBHBIX COCTOSIHHM.

Takum o0Opa3oMm, MOATBEpAMIIACH OCHOBHAS 2unomesda UCCIe008aHus, O TOM, 4YTO
CYIIIECTBYET B3aMMOCBS3b MEXJY YPOBHEM CTpecca Y BOCHHOCIYXKAIIMX W  aJalTallluOHHBIM
MOTEHIIMAJIOM, a TakKKe UX JUYHOCTHBIMU OcOoOeHHOCTsIMHU. [lomyueHHble pe3ynbTaThl
CBUJICTEIBCTBYIOT, YTO O TOM, UTO HEOOXOauMa CHelHalbHas KOPPEKIMOHHAS |

HpO(bI/IJIaKTI/I‘leCKaH paGOTa JJIA TTIOBBIIICHU A CTpGCCYCTOfI‘-IHBOCTPI BOCHHOCITYKalllnX.
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MMPOBJEMBI LIEJIEMOJIATAHUS B TPO®ECCHUOHAJIBLHOM IMOJATOTOBKE
CTYJEHTOB
PROBLEME DE PROIECTARE A OBIECTIVELOR iN FORMAREA
PROFESIONALA A STUDENTILOR
PROBLEMS OF GOAL-SETTING AT STUDENT'S OCCUPATIONAL TRAINING
CZzU 37.01(075)

JIucmonao A. A., TOKTOp NIearOrUYESCKUX HAYK, NOICHT KadeAphl JOUTKOILHOMW MeIaroruku

lNocynmapctBenHoro yapexaeHus «HOXHOYKpanHCKAN HAITMOHABHBINA MearOTHIeCKUA YHUBEPCUTET
umenu K. [I. Ymunackoro», Onecca, Ykpauna
Summary
The article deals with the educational goal-setting phenomenon. Attitudes to knowing of notions
‘goal’ and ‘goal-setting’ in historical ways are described in this article. The Author remarks wide variety
of classification of pedagogical goals. Analytical summary of psychological and pedagogical literature on
the issue of ranking of pedagogical goals is exposed in the article. The main ideas and guidelines of
pedagogical goal-setting are proved theoretically. Structure and functions of pedagogical goal-setting are
described. Its essence and content are found out in the article. The main postulates to defining goals of
future teachers' training are described. The levels of teachers' readiness to goal-setting their professional
activities are studied.
Keywords: educational goal-setting, future teachers' training.
AHHOTAIINA
B cratee packppiBaeTcs (EeHOMEH TIEeNarormyecKoro IeJieroiaranus. B maHHOW cTaThe
PaccMOTPEHBI MOAXO/bI K MOHUMAHUIO TIOHSATHH «LENb» U «IeNenojaraHue) B UCTOPUIECKOM acCIIeKTe.
OTmeuaeTcs MUPOKOe pazHOoOOpaszme Kiaccu(UKaIMiA megarornyeckux Ieneil. B cratee mpencrasieH
AHAIMTUYECKUHA  0030p  TICHXOIOTO-TIEAArOTHYECKONH  JIMTEepaTypbl 1O  TpoliieMe  HepapXvuu
nejarorndeckux mesedl. TeopeTHueckn OOOCHOBaHBI OCHOBHBIE WAEH H TOJOXEHHUS TMPOOJIEMBI
Mearornieckoro IeNieNoNlarans, BBIABIEHA €ro CYyIHOCTh W cojepxkanue. lIpoaHammsnpoBaHa
CTpYKTypa ¥ (YHKIUHM [eJaroruyeckoro uenemnonaranus. I[IpemioxkeHsl oOmue TpeOoBaHUS K
OTpeAeNeHNI0  Ied  MpodeccCHOHambHOW  TOArOTOBKH  CTyNeHTOB.  VMcciemoBaHbl — YpOBHHU
MTOATOTOBJIEHHOCTH CTYACHTOB K IIeJIETIOJaraHuio CBOeH MPoQecCHOHAILHOM JesTeThHOCTH.
KiroueBble ci10Ba: niegarornueckoe mejernoiaraiue, moAroToBka Oyaylux nearoros.
Adnotare
In articol este analizati problema proiectirii obiectivelor in activitatea pedagogici. Autorul
evidentiaza abordarile teoretice ale conceptelor ,,obiectiv” si ,,proiectarea obiectivelor” in aspect istoric.
Se analizeazd o mare varietate de clasificari ale obiectivelor pedagogice. Articolul prezintd o revizuire
analitica a literaturii psihologice si pedagogice cu referire la problema ierarhiei obiectivelor educationale.
Sunt fundamentate teoretic ideile de baza ale problemei proiectarii obiectivelor si este dezviluita esenta si
continutul acestei proiectari. Este analizatd structura si functiile proiectarii obiectivelor. Sunt propuse
cerintele generale pentru definirea obiectivului formarii profesionale a studentilor. Sunt cercetate
nivelurile de pregatire a studentilor pentru proiectarea obiectivelor activitatilor lor profesionale.
Cuvinte — cheie: proiectarea obiectivelor, formarea viitorilor pedagogi.
Opranuzanus nporecca 0Oy4eHUs B BBICIICH IMIKOJE, MPEXKIE BCEro, CBA3aHA C YETKUM

OTIpe/IeNIEHUEM €ro IIeJIel, a TaK)Ke OCO3HAHWEM M MPHUHSATHEM BbIpaOOTaHHBIX Iiefiel 00ydeHUs

BceMHU cTylaeHTamu. Llenp sBiseTcss cucTeMooOpa3yromuM 3JIEMEHTOM JIEATEIbHOCTH JTF000T0
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COLMAJIBHOTO OPraHM3Ma, B TOM YHUCIIE IIeJarorn4eckoro npouecca. OxapakTepu3oBaTh LENb 3TO
3HaYUT OTBETUTh HA BONPOCHI — YTO HMEHHO [JOJDKHO OBbITh JOCTHUTHYTO B pe3yJbTare
JESITEIbHOCTH, HA YTO CIEAYET HAallPpaBUTh AKTUBHOCTb.

[{enb — 01MH U3 IIEMEHTOB MOBEJEHUS U CO3HATEIBHOM AEATEIbHOCTH YEJI0BEKA, KOTOPHII
XapaKTepu3yeT NPEJBOCXMILEHHE B MBIIUICHUM pe3yibTaTa JAEATENbHOCTH U IYTH €ro
peanuzanuu ¢ IMOMOLIbI OIpeleNeHHbIX cpeAcTB. lIpobnema nenu mnpodeccuoHanbHOM
IIOATOTOBKU CTYAEHTOB HE SIBJsieTCS HOBOM. Llep Kak HaydyHOE NOHSTHE €CTh MPEIBOCXUILICHNUE
B CO3HAHUU CYOBEKTa pe3ysbTara, Ha JOCTH)KEHUE KOTOPOTO HAIpaBJIeHa AEATEIbHOCTh, TAK KaKk
yeJioBeyecKast JesTeIbHOCTh BCET/1a OIIPEIEIIAETCs €€ LEIIbIO.

Ilenb, oHA U3 CIIOKHBIX M BMecTe ¢ TeM JpeBHelmmx kateropuil. Kak ¢unocodcekoe
TIOHSTHE «IIeJIbY» BO3HHUKJIA B ApeBHerpedeckux Tpakratax Cokpara, Ilmarona, Apucrorens.
Lenb, Apucrorens, TOJKOBAI KaK «TO, pagd Yero» HEYTO CYIIECTBYET, KaK KOHEUHYIO IPUUUHY
oerrus (causa finalis). B ¢mmocobun ApuCTOTENns paccMaTpHBAETCS MOHSATHE — DHTEIEXHS
(rpeu. €vteAéyla «OCYIIECTBIEHHOCTB», OT €VIEANG, «3aKOHYCHHBIN» U &Y, «HUMEI0»),
BHYTPEHHSS CUJIa, HOTEHLUATIbHO 3aKJI0Yarolas B ce0e 11eJ1b U OKOHYATENIbHbIN pe3ybTar.

B cpenneBekoBoii ¢unocoduu menab TPAKTyeTcs Kak IMOCTIDKEHHE BEYHOTO OO0XKECTBa, a
KOHEUHOW 1eJbl0 IIO3HAHUS SABISETCS co3epliaHue OoxecTBa, IO3TOMY  (GHIOcopCKo-
nejaroruyeckas Mpiciib paHHero CpeHEeBEKOBbS OCHOBHOM CBOEH LIENbIO CTAaBMIJIa CIIACEHUE
JyUIH, 11eJ1b BOCIIUTAaHUS — NOJArOTOBKA JyIIM K BO3HECEHHIO Ha He0O, K 3arpoOHOM ku3HU. B
snoxy Bo3poxxeHus, B IpOTUBOBEC PEIUTUO3HBIM MPEICTaBICHUSIM, paHHET0 CpeHEBEKOBBS,
0 3€MHOH *KHM3HH KaK O MOJrOTOBKE K 3arpoOHOMY MUpPY, POBO3IJIAIATIOCH ITPABO YelloBeKa Ha
PaZlOCTHYIO KU3Hb Ha 3eMIIE.

[IpobGneme memarorudyeckoro LeNienojaraHuss B NPOPECCHOHAIBHOM  MOATOTOBKE
CTYJEHTOB TNOCBSIIEHb paboTel BuaHedmux ydeHbix (P. Axopd, . Omepu, M. bumaunr,
b. baym, 1. KpatBou, b. Mycua, H. I'pennynn, K. Pomxepc, A. Xatpoy, E. Cumnicon, b. bpayn
u 1p.). Bompocs! nenenonaranus B negaroruke Mojgydyusid pa3BUTHE B TpyJdaX TaKUX YUYEHBIX,
kak [I. K. Anoxun, A.C. bensera, W.JI. bum, W. A. BoeBonckas, W. A. Bononapckas,
H. K. T'onuapoB, A. A. U3maitnoBa, C. B. Knmummna, B.T. Ky3osnes, H. B. Ky3pmuna,
A. H. JleoutbeB, A.H.Opnos, T.K.Ilnatonos, JI. U. PyBunckuii, H. ®. Tanszuna,
H. H. Tpy6nuxos, I'. M. Xo3sunoB, B. A.Slkynun u gap. Cpeau TpydoB ICHXOJIOTOB,
3aHUMAIOIIMXCS  pa3paboTKoil  mpoOieM  LenenojiaraHusi, MOXKHO — BBIICTUTh  pabOTHI
JI. . boxoBuu, JI. b. borosenenckou, JI. C. CnaBuna, B. H. Ilymkuna, E. ®. Ilonexaena,

O. K. Tuxomuposna, H. }O. Xycaunosoii, A. A. UynaeBoi u jp.
94



Journal of Psychology. Special Pedagogy. Social Work (PSPSW)
e-ISSN: 1857-4432, p-ISSN: 1857-0224, Volume 47, Issue 2, 2017,
(http://psihologie.upsc.md)

Psychology and Special Education Faculty

“lon Creanga” State Pedagogical University from ChiSinau

Ilenb maHHOM CTaThbU MPOAHATUZUPOBATH OCOOEHHOCTH MENArOrMUECKOro IesenoiaraHus
B IpOo(heCCHOHATLHOW MOJArOTOBKE CTYAECHTOB, HCCJIENOBaTh MOATOTOBIECHHOCTh CTYACHTOB K
I[EJIeTIOIaraHuI0 CBOCH MpodeccrnoHABHOMN IeATeThHOCTH.

Henu o0yuyeHusi ecTb HE YTO HMHOE, KaK HJI€aJbHOE MPEABOCXHUIIECHUE €r0 KOHEUYHBIN
pe3yibTaT, T.€. TOro, K 4YeMy JOJDKHBl CTPEMUTHCS NpernojaBareilb W CTYACHTBl, U Ha
JNOCTH)KEHHE KOTOpOro HampapieHo ux aeicrBue. Kak ormeuaer U. @. Xapnamos, 1eneBble
YCTAaHOBKH y4eOHOro mporiecca, AETAroT i OOYYaroLIMXCs MOHSITHBIMUA CMBICI U CIIOCOOBI
OpraHM3aluy yueOHO-1I03HABATEIbHOMN JIEATEIbHOCTH M OKa3bIBAIOT CYLIECTBEHHOE BIMSHHE Ha
UX aKTUBHU3aImio [8, c. 153-154].

Xotenoch Obl 3aMETUTh, UTO B HAYYHO-TIEJArOrMYECKOM JTUTepaType OTMEUAETCs IIUPOKOE
pa3zHooOpa3ue KiacCUPUKAIUHU MeJarorndeckux mene mo yposusm. Tak T. U. nbpunaa B cBOMX
HCCIEA0BAHUAX IPEIOKWIA TPU YPOBHS IE€JAaroruyeckux nener: IlepBwlli ypoBeHb — ILIElb,
KOTOpasi 3a/1aeT olliee HaNpaBiICHHUE JIEATEIbHOCTH BCEX YUeOHO-BOCIIUTATENbHBIX YUPEKIACHUN
oOmiecTBa U ompeneiseT OoOIui XapakTep MeIaroruyeckoro B3aWMOJACHMCTBUS, JaHHAs LEeib
COOTBETCTBYET IIPEJICTaBICHUIO oOlIecTBa 00 ujeane 4YeI0BEUYECKOM JIMYHOCTH, BBIPAYKAET
OCHOBHblE TpeOoBaHUsI oOOIIecTBa W TocylapcTBa K ueloBeKy. Bropoil ypoBeHbp —
MeJarornyeckue 1eau Ha OINpe/IeJIeHHOM YPOBHE (hOPMUPOBAHMS TUUYHOCTU. TpeTuil ypoBeHb —
olepaTUBHBIC 1I€TTH, KOTOPBIE ONPEACTSIOTCS MPHU MPOBEICHUU OTAEIBHOTO y4eOHOTrOo 3aHATHS
WJTU KaKOT0-TO HHOTO y4€OHO-BOCTIMTATEILHOT'O MEPOTIPUSITHS.

AHanuzupys 1enu npogpeccuoHanbHONU MOAroTOBKH cTyAeHToB, O. E. JlebeneB Boiaenser
LIECTh OCHOBHBIX HepapXxuyeckux ypoBHeil: 1. CouuaibHblE LI€NH, CTOAILIME MEPE]l BBICIIUM
yueOHbIM 3aBefieHreM. 2. [lemaroruueckue menu (obume nenu oOyuenus). 3. Llenun uzyueHus
OTNIEeNbHBIX mpeaMeToB. 4. Llenu u3ydeHus: OTACNbHBIX KYPCOB, BXOSIIMX B COCTaB MpeaMeETa.
5. lenu pasaenos u tem. 6. [lenu yueOHbIx 3ansruii [7, 12-13].

I1. U. Ilmakacucteii u B. A. MuxepukoB MOApa3AeNAOT 1eId Ha JiBa BHJA:
nefarornyeckue — oOoTraleHNe YCTAaHOBOK, MOHMMAHWS, 3HAHUW, YMEHUW M COIUANbHBIE —
rapMOHM3aIUsl UHTEPECOB JIMYHOCTH U OOIIECTBA, MX COTJAcOBaHHBIM mporpecc [6, 476]. U.
MapeB BbIIENsI€T TpU OCHOBHBIE Tpynmbl meneit: 1. Llenn oOydenus, TpeOyromue ycBOEHUS
ompeneNeHHOro o0beMa 3HaHWN, yMmMeHHMid W HaBbikoB. 2. llemm oOyuenus, TpeOyrormiue
(hopMUpOBaHHSI HMHTEJUIEKTYAIbHBIX M TpodeccuoHaNbHbIX KauecTB. 3 llemm oOyueHwus,
TpeOytoue (GOpMUPOBAaHUS OTHOIICHHUS K SBJICHUSM JedcTBUTEIbHOCTH [5, 192].
[IpenBapuTenbHO OTMETUM, YTO M3 U3JOKEHHOTO aHaldh3a MHOTOYPOBHEIO XapakTepa

neaarorutdeCKmux ueﬂeﬁ BUJHO, 4YTO BOIIPOC 00 HUCpapXuu MNEAarorn4eCKux uenef/i SABIIACTCA
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UCKITIOYUTENIbHO aKTyaJlbHbIM B Hacrosimiee BpeMsa. [IpoOiema uepapxuu menaroru4eckux
Lenei, mo HalleMy MHEHHIO, SIBISIeTCS IpoO0JieMOoil, KOTopasi MEHbIlEe BCEro paspaboTaHa B
COBPEMEHHOM MEeIarornuyecKor TEOpUM U IMPAKTUKHU.

His  Toro, utoObl TIOHATH OCOOCHHOCTH TIOCTAaHOBKM TMeliel mnpodeccrnoHalbHON
MOATOTOBKU CTYJIEHTOB HEOOXOAMMO paccMaTpuBaTh JaHHBIM Mpolecc, NpexkAe BCEro B
JUHAMUKE, T.€. PACCMOTPETh IpPOLEcC Neaaroruyeckoro uenenonaranus. [lon nenenomaranuem
B NEAArornyeckoil Hay4yHOM JUTEpaType MOHUMAIOT JIErMMHU3ALMI0 LENEH, 3aKPEIUICHUE UX B
opuIMaNBbHBIX  BBIPOKEHHUSAX 00pa30BaTENbHONW MMOJUTHKH TOCYIapcTBa, NpPUIAHUE UM
3aKOHOJIaTEJIbHOTO CTaTyca, HOPMATUBHBIX YCTAHOBOK [6, ¢. 475]. Llenenonaranue B neaaroruke
— CO3HATEIBHBI NPOLECC BBIABICHHS MW IIOCTAHOBKM LeJIed M 334a4 I1eJarornyecKou
nestenpbHOCTH. Llenenonaranue SBIAACH CTOJAb B@KHBIM  3JEMEHTOM II€1aroru4ecKoi
NESITEIbHOCTH, B TOXKE BPEMs, KaK MMOKa3bIBAlOT PE3yJIbTAaThl HAILLErO MCCIEI0BaHUS, 3a4acTyIO
BBI3BIBAET HEKOTOPOE 3aTPYAHEHHUE Y MTPENOIaBATEIICH.

Ananmu3 Hayunoit gwurepatypsl (M. JI. bum, HW. A. BoeBoackas, C.B. Knummuna,
B.T. Ky3oBneB, H.B.Ky3pmuna, JI. U. PyBunckuii, H. ®. Tansizuna, H. H. TpyOHukos,
I'. . Xo3stmHoB, B. A. SIkyHuH U JAp.) MOKa3bIBa€T 4YTO CTPYKTypa IEJAaroruyeckoro
LeJIeToaraHusl  BKIIIOYAeT: 1eIe00pa3yomuidl KOMIOHEHT, MOTHUBALIMOHHBIA KOMIIOHEHT,
MIPOEKTUPOBOYHBII KOMIIOHEHT, OpraHU3allMOHHbIA KOMIIOHEHT, TUarHOCTUYECKUN KOMIIOHEHT,
OLICHOYHO-PE3Y/IbTATUBHBI KOMIIOHEHT. Mcxons W3 3TOro mneaarornyeckoe LejernoiaraHue
BBITIOJIHSET CIENyIOIKUe (PYHKIMH: OPUEHTHPOBOUHYIO, MOTUBAIIMOHHYIO, MPOEKTUPOBOYHYIO,
OpraHU3alMOHHYIO, JUarHOCTHYECKYIO, OLICHOYHOIO, PE3yIBTaTUBHOIO. ITpouecc
Ie/1arOrMYeCcKoro LeNenojaraHus BKIYaeT TpH Tamna: 1enedopMupoBaHue, 1ieeo0pa3oBaHue,
nenepeanu3aius (11eJ1e0CyeCTBICHUE).

I'maBHBIMM HepocTaTKaMu B ompezaeneHuu ueiel oOyuenus B. M. Porunckuii cumraer:
CIIMIIKOM oOO0Ilee ompeieseHue Iieneil; 3aMeHy Ienel cojaep)kaHueM, TeMaMu O00ydeHus,
3JIEMEHTaMHU y4eOHOro MpeAMeTa — IMpH 3TOM, KakK IPaBMUJIO, HE OIpENeNsercsi, Ha KakoM
KaueCTBEHHOM YypOBHE 00y4yaeMblil JIOJKEH YCBOUTH MpeJsiaraéMblii eMy MaTepHuall; 3aMeHy
JTUIAKTUUECKUX LIeeH 3aIUIaHUPOBAaHHOM JIESTeNIbHOCTBIO MIPEnoaBaTesis, B TO BpeMs Kak Lelb
MEJArornyeckoro IpoIecca 3aKJIIOYacTcsl B IOJIOKHUTEIbHBIX W3MEHEHUSAX B CO3JaHUM U
noBeeHnH o0y4yaeMbIx [7, ¢. 12-13].

Ha ¢opmupoBanue 1eneld oOka3plBaeT BIMSHHE OTPOMHOE KOJIMYECTBO (DaKTOPOB.
[TorTomy, mo Muenmio B. A. KozakoBa, mpu ¢opmupoBaHuM Iieyie HEOOXOAUMO 00paIaTh

0co00e BHUMaHUE Ha: UICTOYHUK U CITOCO0 00pa30BaHUs 1iefiell y CTYy€HTOB (11eJIb BHYTPEHHSS —
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MOTHB CTAHOBHTCS IIENIbIO; LI€b BHEUIHSS, 3aJJaHHAas — HEOOXOAUMO CO3JaTh YCIOBHS, YTOOBI
MOSIBUJICSI. MOTHB); YPOBEHb SICHOCTHM W TIOHMMAaHUS IIeJIU CTYICHTOM (€ro mnpeacTaBlieHUE O
HEO0OXOIMMOCTH JTOCTUKCHHSI TISJTN; MHEHUS O JOCTHKUMOCTH ); OTPEICIEHHOCTh Ka4eCTBEHHBIX
Y KOJHMYECTBEHHBIX MapaMEeTPOB IeNH (IepeueHb YMEHHA M HEOOXOMMMBIX ISl HUX 3HAHUH,
HaBBIKOB B MNPO(ECCHOHANBHON NEATEIbHOCTH); HEPApPXUYHOCTb, COMOJYUHEHHUE IIeJe;
pacnpezeneHue nenel mno macimradam X 3Hau4€HUs U BPEMEHHOMY OXBaTy (CTpaTernyecKue —
pemraTes BCeil CucTeMol 00pa30BaHUs, TAKTHUECKUE — 3TO IEMH OOy4YeHUS MO AUCIMILTUHE,
ONEpaTUBHBIC — LEJIH 3aHATUH, 3alaHus); TpeOOBaHWE H3MEPUMOCTH ILETH (BO3MOXKHOCTh
OLICHKH Pe3yJabTaTUBHOCTU U 3((HEKTUBHOCTH yueOHON AESITeIbHOCTH); CYIIEeCTBOBAaHUE LIEIU —
oOpa3za (ICUXWYECKUN KOMIIOHEHT pe3ylibTaTa AesTeIbHOCTH, BBIPAKEHHBIM B MPUOOpPETEHUU
COLIMAJIBHOTO OIbITa 3a Iepuoj OOydeHHs); HaJIuuMe Leau-3afaun (KayecTBEHHas U
KOJIMYECTBEHHAS XapaKTEPUCTHKA LIEH — 00pa3a, KOHEYHBIH MPOAYKT JIEATEIbHOCTH, TOCKOIBKY
YeNOBEK IMPOJBUraeTcss K 1Ledd TOJbKO 4Yepe3 pelIeHHe MPOMEXKYTOUYHBIX —3ajay);
00s3aTeNbHOCTh  CO3JaHMST  aTMOc(epbl COTpYAHHMYECTBA TMexarora M  CTyIEHTa W
MOJIOKUTEIBHBIX SMOLIUI OT 00eHus [4, ¢. 39-42].

VYcnemHocTs  pemieHus NpoOsieMbl  aJeKBATHOTO — ONpEIENieHUs Ieled M MOMCK
OOBEKTUBHBIX [OKA3aTeNei, MO0 KOTOPHIM MOXHO TOYHO YCTAaHOBHUTH CTENEHb pearr3aluu
MOCTABIIEHHBIX 3a/1a4, KaK yKaszbiBaeT M. MapeB, cocTaBisieT BaxkHOE yclioBHE 3((HEKTHBHOTO
VIpaBIEHUSI TPOIECCOM MPOPECCHOHATBHONW TOATOTOBKH CTYACHTOB. UTOOBI CIY)KHUTh
KOHKPETHBIM PYKOBOJICTBOM K JICHCTBHUIO IIETTH 00yUEHUS JOKHBI OBITh BBRIPAKCHBI HE TOJIHKO B
o0Omieit (hoopMe, HO U B BUJI€ KOHKPETHBIX TPeOOBAaHMI K YPOBHIO U XapakTepy 3HAHUM, YMEHUH,
CHOCOOHOCTEH, pa3IMYHBIM BUAAM TICUXUYECKON AESITETbHOCTA M OOIIEMY Pa3BUTHIO TUYHOCTH
[5, c. 190].

K popmynupoBke 1ienu mpohecCHOHABHON MOATOTOBKH CTY/ICHTOB CIEAYET MPEAbSBIATH
cienywomue oOmme TpebdoBaHusa: 1) menu JOKHBI OTBeYaTh TpeOOBAaHMUSM OOIIECTBa,
CTaHIapTaM  OO0pa3oBaHUs;, 2) IOJDKHBI ~ OBITh  QJPECHBIMH, KOHKPETHBIMH,  YETKO
ChOPMYITMPOBAHHBIMH,  PEATbHBIMH  (JOCTH)KMMBIMH),  COOTBETCTBOBATh  BHEIIHUM
MeJarornYecKuM YCIOBHSIM MTPO(eCcCHOHALHOM MOATOTOBKH W WHIWBHYATLHOMY TTOTEHITHATY
CTYIEeHTa; 3) MOMKHBI OBITh MPOTHOCTUYHBIMHU, KOHTPOJIUPYEMBIMU, THOKUMHU, CIIOCOOHBIMHU K
TpaHchopMalrK U KOPPEKTUPOBKE B COOTBETCTBUH C MEHSIOIIUMHUCS YCIOBUSIMH, TOHATHBIMU U
MPUHATBIMU ~ BCEMH  yYaCTHUKaMH  0Opa3oBaTeNbHOrO  mpolecca; 4) IOJDKHBI  OBITh
chopMyTupOBaHBl B TEPMHUHAX Oyaymield mpodecCuoHaTbHON ASSTENHHOCTH T.€. MAKCUMAIBLHO

NpUOIIDKEHB K IPaKTHUKE, OTPAXKAIOIIMMU MPEIMETHYIO OIpeAeIeHHOCTh, aJpeCcOBaHbI
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KOHKPETHBIM ~ HMCIIOJIHUTENSAM; 5) ONMpaTbCsl Ha  IOJIOKUTENIbHBIE MOTHUBBI  (MOTHBALIUIO
JOCTHIKEHUS 11eI1, U30eraHue Heyaad | T.I1.), BBI3bIBaTh 3aMHTEPECOBAHHOCTh B €€ peasln3alluy;
6) BCTpOCHBI B YETKYI0 CHCTEMY IeJieif, BHYTPH KOTOPOH BBIACICHBI WX KATErOpUH H
MocJeIoBaTelbHbIE YPOBHU, HEPAPXUHU (II€AATOTHYECKUE TAKCOHOMMH), LIE€Ib HU3IIETO MOpPsIKa
JOJDKHA TOAUYMHSETCs I1enu Oosiee BBICOKOIO IIOPsiIKA Ha OCHOBE HMX B3aUMOCBS3U C
[I0CJIEIOBATEIIbHBIM ~ PACHOJOXKEHWEM II0  HAapacTaloLIed  CIOXHOCTU  (MepapXuyeckas
COINOJTYMHEHHOCTh IIeNIN); 7) IOJDKHA OOpa3oBBIBATh EAMHYIO cUCTeMy (OBITh TPHEIUHON),
pacragaTtbcs Ha TPU B3aWMOCBS3aHHBIX TMOALETH (TIO3HABATENBHBIA AaCIEKT, Pa3BUBAIOLIMNA
acIIeKT, U BOCIIMTATENIbHBIN aCIeKT).

C penplo u3ydeHHe CHELUPUUECKUX OCOOEHHOCTEH IOArOTOBIEHHOCTH CTYIEHTOB K
MeIarOrMYECKOMY LEJICTIONIaraHuI0 CBOEH MPOo(ecCHOHALHON JAEATEIbHOCTH, CPEIU CTYICHTOB
locynapctBenHoro  yupexnaenuss «HOKHOYKpaWHCKHI — HAIMOHAJIBHBIA — TEAaroru4ecKui
yHuBepcuteT uMmenu K. /1. Ymunckoro» Obu1o mpoBefieHo uccienoBanue. OCHOBHBIM METOJIOM
cOopa sMnupuyeckoi MH(GOPMAILUU Ul 3TOr0 MCCIEeJOBaHUS ObLT BBIOpPAH aHKETHBIA OIpOC.
boun onpomiens! cryaeHTsl | U 4 KypcoB B BO3pacTHOM auamnaszone ot 17 po 22 ner. Beero B
ornpoce npuHsano ydactue 485 uenoek. XoTs 82,4 % ONpPOIIEHHBIX CTYIEHTOB CUUTAIOT ce0s
MOJrOTOBJICHHBIMM K  CaMOCTOSITEIbHOMY  I€JarOTMYeCKOMY  IIeJIeloJaraHuio  CBOEH
podeCCUOHATIBHON  JIeTETbHOCTH, (AaKTUYECKOe 3HAaHWE MPUHIUMOB, (YHKIMH, 3Tanos,
YpOBHEH, MOENEH IMeIarorudeckoro Ielienolaranusl MPOoJeMOHCTprpoBaid Toibko 20,4 %
CTY/IGHTOB. Y CTYIE€HTOB BO3HUKAIN TPYIHOCTH C ITOCTAaHOBKOW IEJIM KOHKPETHOTO 3aHSTHS, C
BBIJICJICHUEM TIPOMEXYTOUHBIX 1I€1eH, BO3SHHMKAIM TPYAHOCTH C HM3MEHEHHEM MOCIeIyIOIUX
1esiel B 3aBUCUMOCTH OT PE3yJIbTaTOB NPEAIIECTBYIOIMX ASHCTBUM U T.11.

CamocTosATeNnbHOE  TEJaroruveckoe  IeJieroylaraHue  CBoed  MpoecCHOHATBHOU
JEeSTeTbHOCTH, CUMTAIOT CTYACHTHI, BIHMACT HAa (HOPMUPOBAHHE CIEAYIOUIMX KAa4eCTBEHHBIX
XapaKTepUCTUK JUYHOCTU: mpodeccuoHanusm — 84,3 %, camocrosrenbHocth — (7,9 %;
MHUIMATUBHOCTL — 68,4 %; uenenamnpaBieHHOCTs — 69,5 %; mo3HaBaTenbHas aKTUBHOCTh —
46,7%; nocienoarenbHOCTh — 44,2 %; xputHuHOCTE — 25,7 %; ucnomauTensHOCTE — 19,5 %;
ypaBHOBENMICHHOCTh — 2,6 %. CTymeHThl Takke OTMEYaJId, 4YTO CaMOCTOSATEIHHOE
MeIarOrMYecKoe  IIeJIeNoslaraHue CBOEH Mpo(ecCHOHANbHOM JEATeNbHOCTH CIIOCOOCTBYET
MOBBIIIEHUIO KadyecTBa OOpa30BaHMsA, CTHUMYJIUPYET pa3BUTHE MO3HABATEIbHON AaKTHBHOCTH
JMYHOCTH, CHOCOOHOM K CcaMOpa3BUTHIO, TBOpuYecTBY — 86,5 %; mMOBBIIIEHUIO Y4eOHOM

motuBarmu — 70,6 %.
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[TocpenctBom CaMOCTOSITEIBHOTO MeAaroruyeckoro LesenonxaraHue cBOei
npodeccuoHaNbHOM  JEeSITeNbHOCTH, Kak OTMEYalld CTYACHTbI, y HUX (HOpPMHUPOBAIIUCH
CIIEYIOIINE YMEHUS: BEIOUpATh pallMoHaIbHBIC CIOco0b neiicTBus — 79,6 %; cocTaBisaTh TiaH
cBoel yueOHOH nestenbHOCTH — 69,7 %; oneHuBaTh cebs, npyroro cryiaeHra — 45,9%;
pednekcupoBaTh  yueOHyr nestenbHocTh — 41,7%. Takum o0pa3oM, pe3ynabTaThl
AQHKETUPOBAHHUS CBUJIETEIILCTBYIOT O TOM, YTO CTYJIEHTHl MOTHBHPOBAHBI K I€IarOrH4eCKOMY
LEJICNIONIAraHNI0  CBOCH MPO(eCCHOHATLHONW JAEATEIIbHOCTH, BMECTE C TeM Yy CTYICHTOB
CYIIECTBYET MpoOiieMa B MOHMMAaHUM MPUHIMIOB, (YHKIMH, 3TAloOB, YPOBHEH M Mojenei
MeJaroruyecKoro nejenojaraius.

Jlnarnoctuka ypoBHs TOJATOTOBJICHHOCTH CTYJEHTOB K IE€JaroruuecKoMy IesIernolaranuio
CBOEH TPO(PECCHOHATBHON NEATENPHOCTH OCYIIECTBISLIACH — CICIYIOIIUMH  METOJIUKaAMU:
«CnocobHocTs k camoympasieauio» (Tect CCY) H. M. IleiicaxoB; Tect cMBICIOKH3HESHHBIC
opuentanmun (Meroauka CXKO) /1. A.JleontseB; Meroauka «YpOBEHb COOTHOIICHUS
«UEHHOCTH» M «IOCTYITHOCTH» B pa3lIMuHbIX >XKu3HEHHBIX cdepax» (E.b. danTanosa);
«MotuBanus ycrnexa u 0os3Hb Heyaaun» (MVYH) onpocuux A. A. Peana; Jluarnoctuka
BOJIEBOTO caMOKOHTpoJist (MeTonuka A. I'. 3eepbkoBa u E. B. Diinmana).

OO6001IeHHbIE pe3ylbTaThl TECTHUPOBAHHS, AHKETHPOBAHUS U Oecel €O CTyIeHTaMH
CBUACTENHCTBYIOT O TOM, YTO PENpPOAYKTUBHBI  ypOBEHb  IMOATOTOBIEHHOCTH K
CaMOCTOSITEJIbBHOMY ~ IEJarornyecKoMy  ILEJICTIOJIaraHui0  CBOEM  NpodeccroHaIbHON
nesTenbHOCTH ompeneneH y 33,7 % cTyaeHTOB, NPOAYKTUBHBIA YPOBEHb MOJATOTOBIEHHOCTH K
CaMOCTOSITEIbHOMY ~ ME€JarOrMYecKoMy  LeJIETIOJIaraHuio  CcBoell  mpodeccuoHalbHOU
JEATEIBHOCTH OTMeueH y 45,9 % CcTyneHTOB, TBOPYECKHMI YpPOBEHb IOATOTOBIEHHOCTH K
CaMOCTOSITEILHOMY ~ IEJAarornyeckoMy  IEJIETIONIaraHui0  CBOEH  NpodeccroHalIbHON
NesTeIbHOCTH 3apeructpupoad y 20,4 % oOydaromuxcs.

Crnenyer OTMETUTh, YTO NpPAaKTUYECKOE OmNpeAeseHue Ieneil npodeccuoHalIbHON
MOJITOTOBKM  CTYJEHTOB, IPOLECC JOCTAaTOYHO CJIOXHBIH M  TpeOyeT THIATEeIbHOIO
MIPOYMBIBAHUS U HAYYHOTO 000CHOBaHMs. Llenu NOMKHBI ONpeensaTh OOy HallpaBI€HHOCTb
BCEH CHCTEMbI MOJTOTOBKM CHEIHATUCTa K MPOJYKTUBHOM, TBOpUYECKOW Npo¢hecCHOHaIbHON
nesrenbHocTH. Llenu mnpodeccroHalbHOW TMOATOTOBKM CTYACHTOB B HAyYHOM IUIaHE HeE
paBHO3HAYHBl €r0 pe3yJbTaTaM, XOTsd Kak II0Ka3ajl aHaju3 JIMTEPaTypHbIX HCTOYHUKOB,
HEKOTOpBIE  HCCJIEOBATENM, 3a4acTylo, HE  JEJNalT  pa3IMuuil  MEeXIy  LeIsIMHU
npodeccnoHanbHOM MOArOTOBKU CTYJEHTOB U pe3ynbraToM. [loaToMy, cieayeT OTMETUTh, 4TO

e HpO(i)eCCHOHaHBHOﬁ IMOATOTOBKM CTYACHTOB TOJIBKO IIOKAa3bIBAKOT W OHNPCACIAIOT
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HarpaBJieHWE IyTH, 1O KOTOPOMY HJET MperojaBareiib W €CIu Iedu NpodecCHoHATbHON
MOATOTOBKE CTYJIEHTOB M3BECTHHI CTYACHTAM, YTO KpaliHe HE0OX0IMMO, KaK ITOKa3bIBAIOT HAIN
COOCTBEHHBIC WCCIICJIOBAHHS, TO W CTYJACHTaM IOKAa3bIBAIOT HMX COOCTBEHHOE HAMPABICHHE
nBkeHus. OT conuepkaHusl 1eJiei, ee 3HAYMMOCTH M SICHOCTH MOHUMAaHHUS 3aBUCUT XapakTep
BOJICBBIX JICCTBHM YeJIOBEKA.

Oco3HaHHasT W TpPHUHATAs CTYACHTOM II€JIb TPUIACT JUYHOCTHBIA CMBICI Oymymiei
npodeccnoHaBbHOM eaTenbHOCTH. [IpeqocTaBisst CTYACHTY y4acTBOBATh B TIOCTAHOBKE IIesei
npodecCHOHATLHOM TMOATOTOBKH CTYJACHTOB, T.€. BKJIOYas CTYyJIEHTAa B I[eJerojaraHnue
OmKalIeld CBOeH JesATeNbHOCTH, IIPEIo/IaBaTelb MAaKCUMAJIBHO MCIIOJB3YET BCE BO3MOKHOCTH
JUIS aKTHBU3ALMU y4e0HO-TI03HABATEILHOM eITEeIbHOCTH CTyJICHTA. [ToaTomy
npodeccroHabHAS TOITOTOBKA CTYJICHTOB B BY3€ JOJKHA BKJIFOYATh (DOPMHUPOBAHHE YMCHHM U
HABBIKOB OCO3HAHHOTO IIEJICTIONaraHus B ACSITEILHOCTH, B TOM YHCIIE B TPO(HECCHOHATBLHOM.

[IpoBeneHHOE Hccaen0BaHKe MTOKA3allo, YTO MpU pa3paboTke 1eiau o0ydyeHus: He0OX0 MO
YUUTHIBaTh Takue (aKkThl KaK: UCTOYHMK M CHOCOO 0Opa3oBaHHUA LeJieii, YPOBEHb SICHOCTH U
MMOHUMAHUS 11eJIU, UePAPXUYHOCTH, COTIOJUMHEHHUE TIeJIeH, paclipeesieHHe 1eJiei o MaciTadbam
WX 3HAYCHUS W BPEMECHHOMY OXBaTy, M3MEPUMOCTh IIEJTM W BIWSHUE IIeNM OOydeHHUs Ha
MOTHBAIIHOHHO-3MOIIMOHAIBHYIO chepy CTyJAeHTA.

Jlureparypa

1. bacosa H. B. [legaroruka u npaktuueckas rncuxonorusi / H. B. bacoBa Pocros u//1;
®enukc, 1999. — 416 c.

2.  becnanpko B. I1. Cnaraempie nmegarorndeckoii rexuonoruu / B. I1. becnanpko — M.:
Ilemaroruka, 1989. — 192 c.

3.  Kuapun M. B. [Ilegaroruueckas TexHONOruss B Yy4eOHOM Tmpoiecce. AHamu3
3apy0exHoro ombita / M. B. Kmapun — M.: 3unanue, 1989. — 80 c. (HoBoe B *u3HHU, HayKe,
texHuke. Cep. «Ilemaroruka u ncuxomorusi»; Ne 6).

4. KozakoB B. A. CamocrostenbHass paboTa CTYAEHTOB M €€ HWH(POPMALUOHHO-
MeTonudeckoe obecrieuenue [yued. nocodue] / B. A. Kozakos — K: Beima mik., 1990. — 248 c.

5. Mapes HBan Metononorudeckue OCHOBBI nunaktukd / MBan Mapes — M.:
ITenaroruka, 1987. — 224 c.

6. Ilcuxosoro-megaroruuecKkuii  cjaoBapb  UIS  yYUTENed W PYKOBOIHTEIEH
o061eo0Opa3oBaTenbHBIX yupexaeHuit — PoctoB H//1.: u3n-Bo @enunkc, 1998. — 544 c.

7. Porunckuii B. M. A30yka mnemarorudeckoro Tpyaa (mocoOue Ui HA4YMHAIOIIETO
npernoiaBaTens TexHuueckoro By3a) / B. M. Porunckuii — M.: Beicu. mik., 1990. — 112 c.

8. XapnamoB U. ®. Ilemaroruka [yue0. mocoOue. 2-¢ wu3n., mnepepab. u pom.| /
N. ®. Xapaamos— M.: Beicu. mk. 1990. — 576 c.

9. UYepnunerckuii 1. B. TexHonorus o0ydeHUs B CpeHEH CHEIHATBLHON mKoie [ydeol.
nocobue] / 1. B. Yepaunesckuii — K.: Beima mk., 1990 — 198 c.

100



Journal of Psychology. Special Pedagogy. Social Work (PSPSW)
e-ISSN: 1857-4432, p-ISSN: 1857-0224, Volume 47, Issue 2, 2017,
(http://psihologie.upsc.md)

Psychology and Special Education Faculty

“lon Creanga” State Pedagogical University from ChiSinau

IMNCUXOJIOI'NYECKHUE ACIHHEKTBI B3BAUMOCBSA3U BOOBPAKEHUA U
TPEBOKHOCTHU B MUIAJJITEM HIKOJIBHOM BO3PACTE
THE PSYCHOLOGICAL ASPECTS OF THE INTERRELATION BETWEEN ANXIETY
AND IMAGINATION AT SCHOOL CHILDREN
ASPECTE PSIHOLOGICE ALE RELATIEI DE IMAGINATIE SI ANXIETATE LA
VARSTA SCOLARA MICA

CZU 159.922 + 159.94

Paxy Kanna, ookmop xaburumam ncuxonoeuu, npogeccop Mono. I'V

Summary
This article presents the results of a study about the interrelation between imagination and anxiety

in school children. Many children are characterized by high and very high school anxiety. Children have a
negative attitude to individual communication with the teachers. Many children have reproductive
imagination. In the study a correlation is established between general anxiety and level of imagination at
school children.
Keywords: anxiety, school anxiety, imagination, primary school.
Adnotare

Articolul este dedicat studiului relatiei dintre imaginatie si anxietate la elevul mic. Pentru o mare
parte a elevilor din clasele primare sunt caracteristice nivelul inalt si foarte inalt de anxietate scolara.
Copiii au atitudine negativa fatd de comunicarea individuald cu profesorul. La majoritatea copiilor din
clasele primare imaginatia este reproductiva. In studiu a fost stabilitd corelatia semnificativa dintre
anxietatea generala si nivelul imaginatiei la copii din clasele primare.
Cuvinte cheie: anxietate, anxietatea scolara, imaginatie, scolarul mic.
AHHOTAIINA

Cratbsa IOCBAIIECHA U3YYCHUIO B3AUMOCBA3HU MEXKY B006pa)KGHI/IeM 1 TPEBOKXHOCTHIO B MJIaAIIEM
IOKOJILHOM BO3pacTe. I[JIH 3HAYUTEILHOM YacTH MJIAAIINX IIKOJBHUKOB CBOMCTBEHHA BBICOKAS M OYEHbBb
BbICOKas IIKOJIbHasA TPEBOXHOCTD. ﬂeTI/I OTpULATECIIbHO OTHOCATCA K HWHIAWBUAYAJIbHOMY OGIIICHI/IIO C
YUUTCIIEM. Y OonbIIMHCTBA MJIAAMINX HTKOJBHUKOB B006pa>K€HI/IG ABJIICTCA BOCCO3AAIOIIMM. B
HUCCIICAO0BaHNM YCTAHOBJICHA 3HaYMMasA KOppEuusa MEXIY O6HICI7[ TPEBOKHOCTBIO W YPOBHEM
B006pa)KeHI/I$I Y MJIaAIICro MKOJIbHUKA.
KiroueBblie ciioBa: o0mias TpeBOXKHOCTD, IIKOJIbHAS TPEBOKHOCTD, BOOOpaKEHHUE, MIIa NI IIKOJIbHBIA
BO3pacT.

Tema TpeBOKHOCTH YUEHUKA MPOAOIKAET OCTABATHCS aKTYaJIbHON B COBPEMEHHOM IIKOJIE,

YTO CTaBUT Tepe]] TCUXOJOTHEH 3alady BCECTOPOHHEIO €€ HCCIeoBaHMs. TpeBOXHOCTh
pebenka mpuoOpeTaeT CBOIO cHenu@UKy Ha BCEX HJTamax HIKOJIbHOro oOyuenus. s Hac
MPEJCTABISET HHTEPEC U3yUCHHE 0COOCHHOCTEH TPEBOKHOCTH B MJIAIIIIEM IIKOJIFHOM BO3pacTe.
Br16op Bo3pacTHOrO neproja 00yclIOBIEH TeM, UTO C IPUXOA0M B yueOHOE 3aBe/ieHuEe PeOeHOK
MOCTaBIIEH Tepe]] HOBBIMU 3a/ladaMH M TPEOOBaHUSMHU CO CTOPOHBI MEJArOroB U POJUTENCH.
HaHpHMep, OCBOCHHEC MJIQAIIINM IIKOJBbHHUKOM yqe6H0171 JCATCIIBHOCTH, €0 aganTainusa B HOBOM

JNETCKOM KOJUIEKTUBE M MHOTHME JIPyTH€ CUTYyallud MOTYT BBI3bIBaTh BOjHeHWe. C npyrou
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CTOPOHBI, TPEBO’KHOCTh MOXET OBITh 00YCIIOBIEHA U TE€M, UTO COBPEMEHHBIE IIKOJIBHUKU KHUBYT
B LIIMPOKOM HMH(OPMALMOHHOM MPOCTPAHCTBE, CETOJHALIHSS KU3Hb HACBIIIEHA COOBITUAMU, a
BMECTE C TEM M CTpECCaMM, CTpaxaMu, ONaceHusMH U T.1. JleTh Yacto HaxodsTcs B
BOJIHUTEJIbHBIX U HE3HAKOMBIX CUTyalUsX — B IIKOJE, JOMa, Ha YIMILE, C OJM3KUMHU WIH
HE3HAKOMBIMM JIIOJbMM M T.1.  Hapsay ¢ 3TUM, TEHIEHIMHM COBPEMEHHOI'0 OOIIecTBa
(GOpMHPYIOT BBICOKHM TEMII KU3HHU, KOTOPBIHA HE SBISAETCS CBOMCTBEHHBIM JIETSAM, a 3a4aCTYIO U
Bpeaut M [2].

B mncuxonoruu ¢eHOMEH TPEBOKHOCTH, €€ MPUYMHBI U JAPYrHe aCHEeKThl MHTEHCUBHO
u3y4daroTcs MHorumu aBropamu [7,8,11]. HcciemoBatenum oTMedaroT BIMSIHAE Ha €€
BO3HUKHOBEHUE BPOXKIEHHBIX (AKTOPOB, TAaKUX KaK THUI HEPBHOW CHUCTEMBbI, TEMIIEPAaMEHT,
JIMYHOCTHBIE 0COOEHHOCTH U T.J. O1HaKO HanboJee BaKHBIM Ha HAIll B3I SBJIAETCS U3YUYEHUE
COIIMANIEHO 0OYCIIOBIICHHBIX IPUYHH — HAIIPUMED, Crienn(pruKa BOCIIUTAHUSA U 00y4eHUs peOeHKa,
a Takke BozneiicTBue cpeabl. IIpobiema TpeBOKHOCTH €Tl B mocienHee BpeMsl MIPUBIIECKAET
BHUMAaHME IICUXOJIOTOB U IEJaroros, U B CBSA3U YBEJIUYEHUEM CIy4aeB >KECTOKOTO OOpalleHus
B3pPOCJIBIX K JIETSM.

W3ydyenue Bompoca TPEBOXKHOCTU MIIQJAIIUX ILIKOJIbHUKOB JET€d HMEET HE TOJIbKO
IIPaKTUYECKOe, HO U TeopeThdeckoe 3HaueHue. bosee riaybokoe MCUXO0JIOro-mnesaroruyeckoe
U3y4eHHe JIMYHOCTH U IOBeIeHUs peOeHKa, MO3BOJUT pa3paboTaTh HarpaBieHHs paboThl U
IIPUEMBI JIJIsl CHHXKEHHUS €r0 TPEBOKHOCTH.

HccnenoBannemM TpEeBOKHOCTH B MIIAJIIEM IIKOJIBHOM BO3pacTe 3aHUMAINCh MHOTHE
ncuxoiord B ux unucie Myxuna B.C., [Ipuxoxan A.M, Paky F0.U., Pymsuuesa I1.B., Xabuposa
E.P.u ap. [7, 8, 10, 11].

[IpuunHBI TPEBOXKHOCTU paccMaTpuBanuchk B padortax [Ipuxoxan A.M. [8]. Yame Bcero
npobiieMa TPEBOKHOCTH HU3Yy4aeTCsi B KOHTEKCTE JIMYHOCTHBIX KOHCTPYKIMI, a pexe B
COOTHECEHMH C TO3HaBaTenbHOM chepoit [1, 4, 5, 9]. B ykazaHHOM moaxojie MpeacTaBiIseT
MHTEpEC B3aMMO3aBHCHMOCTU MEXy YPOBHEM TPEBOXKHOCTHU M BooOpakeHueM. Ha Hamn B3rsin
3Ta CBSA3b MOXKET OBITh JIBYXCTOpOHHEH. BooOpaskeHne MOXeT CHUXKAaTh TPEBOKHOCTb, @ MOXKET
1 1oBbIIIATh €ro. OTMETHM, YTO 3Ta 3aBUCUMOCTh 00YCJIOBIIEHA ellle CeU(pUKOil Bo3pacTa.

B coBpemenHOM Mupe BooOpaskeHHE AeTell MojaBepraercs BIMSHUIO co cTopoHbl CMMU,
MH(POPMAIIMOHHBIX TEXHOJIOTUH, KOMIIBIOTEPHBIX UTP U T.1., BO3JACHCTBHE yKa3aHHBIX (PaKTOPOB
(OpPMHUPYIOT CKIOHHOCTH peOeHKa K TpeBOXKHOCTH [2]. TpeBOoKHBIE MIKOJIBHUKH MOTYT CTaTh
M30JIMPOBAaHHBIMU WJIH, HA000pOT, HeOpMaIbHBIMU JTUAEpaMU, coOupas BOKpYTr ce0si Tex, Ha

KOT'0 MOXKHO IPOCUMPOBATh CBOU CTPaXH.
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CdopmynrpoBaHHbIE BBHIIIE apryMEHTbl CBUACTEIBCTBYIOT 00 aKTyaJbHOCTH H3Y4YCHHS
B3aMMOCBS3U MEXKIY TPEBOKHOCTHIO U BOOOpaKEHHWEM B MIIAJIIIEM IIKOJIBHOM BO3pAacTe, YTo U
CTAJIO Yeib Hawe2o NUIomadicHo2o uccienopanus [6]. s mpoBepky ObUTa BEIBUHYTA TUIIOTE3a
0 B3aMMOCBSI3U MEXK/y TPEBOKHOCTBIO  YPOBHEM BOOOPAKECHHUS.

JI1s1 IMarHOCTUKH pa3HbIX BUJIOB TPEBOKHOCTU ITPUMEHSIIUCH: IIKAJIA IBHOM TPEBOKHOCTH
CMAS B apanrtanuu A.M.IIpuxoxkaH U NpoeKTHBHAs METOAMKA JUIS JUArHOCTHKHU IIKOJIbHOMN
tpeBokHocT A.M.Ilpuxoxan [8]. [das wu3ydeHHs BOOOpaKEHUS B MIIAJIIEM IIKOJIbHOM
BO3pacTe OBUIM HCIIONIB30BaHBl MeTOauKu «JlopucoBeiBanue ¢uryp» O.M./[psueHko u
«Pucynok» P. Hemoga.

B nccnenoBanum npuHsSIM ydacTue 55 yyammxcsl BTOPBIX U TPETbUX KJIACCOB B BO3pacTe
8-10 srer. JlaHHBIC HCIIBITYEMBIX BBIOOPKU COMOCTABIISUINCH C HOPMATUBHBIMH MTOKA3aTEIISIMU 110
TpyIIe JeTel COOTBETCTBYIOIIETO Bo3pacTa u mnoja. Huxke mpeacraBum Ha puc. 1 pe3ynbTars

MJIAIIINX MIKOIBHUKOB 10 MeToauke CMAS B rpaduueckomM Buje.

35 31 31
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20 16
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5
0 T T T
HopmankHbli ypoBeHb Heckonbko ABHO NoBbIWeEHHasA O4yeHb BbICOKan
TPEBOXKHOCTH NOBbILWEeHHanA TPEBOMKHOCTb TPEBOMKHOCTb
TPEBOMKHOCTb

Puc. 1. Pacnipenenenue uCbITyeMbIX BEIOOPKH MO YPOBHSAM 0011Iel TPEBOKHOCTH (B %)
(Metronuka CMAS)

B wu3ydaemoil BbIOOpKE HOpPMaJbHBIM ypOBEHb TPEBOKHOCTU 3adukcupoBaH y 31%
ucnbiTyeMbix. Ilo wunTepnperanun A.M.[lpuxoxan, oH HeoOxoauMm i 3¢ ¢deKTuBHOU
ajanTalud M TPOAYKTUBHOM [JEATEIBHOCTH IIKOJbHUKA. CpeIHUN ypOBEHb TPEBOKHOCTH
MOPOXKJIAETCSl  OOBEKTUBHBIMU YCIOBUSMH, NMPEAUYBCTBUEM BO3MOXKHOIO Hebnaromosyuus. B
JAHHOW CUTyallUM TPEBOKHOCTh WUIPAET MOJIOKHUTEIBHYIO POJb, TaK KaK MOOWIIM3YET Pe3epBbI
peOeHKa Ha mpeoioyieHus TpyAHocTel [3, §].

Heckonbko MOBBILEHHBIH YPOBEHb TPEBOKHOCTH XapakTepeH Takke 111 31 %
UCIBITYEMBIX, U OH YacTO CBSI3aH C OTPaHMYEHHBIM KPYroM CHUTYyallud WM C OIpenereHHON
cdepoit xxu3nu. Hampumep, 00IIeHNE CO CBEPCTHUKAMU WJTH B3POCIBIMHU, yueOHas IeATeTbHOCTD,

peryirsinusa CBOCTO MOBSACHUA U T.A.
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SIBHO TOBBINICHHOW TPEBOKHOCTHIO o00OnamaroT 22 % ompomeHHbIX naeTed. Takas
TPEBOKHOCTh OOBIYHO HOCHUT «PA3JIMTON», TEHEPATM30BAaHHBIM XapakTep, NPOSBISICTCS B
CHUXCHUU Hopora BOBGy)KI[CHI/ISI I10 OTHOIICHUIO K paBJII/I‘-IHBIM CTI/IMy.]'IaM, B HepeH_II/ITeJIBHOCTI/I,

HETEPIICIIMBOCTH, HETIOCIIC0BATEIIBHOCTH JIeicTBHi [3, 8].

OueHb BBICOKAs TPEBOXKHOCTH 3adukcupoBaHa y 16% wuccrnenyeMbIX YYEHHKOB, OHHU
COCTaBJISIIOT Tpynmy pucka. Takux JeTel OTIMYal0T MOBBIIIEHHAS YYBCTBUTEIBHOCTh K
COLIMAJIbHBIM CpPaBHEHUSM, IIEPEeKUBAHUE HEyclexa Jake IPU OTCYTCTBHUHM JOCTATOYHBIX
OCHOBaHUH Ul 3TOT0, HEYIOBJIIETBOPEHHOCTh CBOMMH JAOCTHXKEHUSIMHU. MIalue MKOJbHUKH C
BBICOKOM TPEBOXKHOCTBIO 3aIIOMHHAIOT HEYJauu U HEOIaronpusiTHbIE COOBITHH, OPUEHTHPYIOTCS
Ha BHEIIHIOIO OIEHKY, HE YMEIOT CaMOCTOSITENIbHO OLEHUTh CBOM JIEHCTBUS U T.A. [IpoOnembl
TaKMX I[IKOJHbHUKOB Pa3HOOOPA3HBI: C OJHOW CTOPOHBI, 3TO HEYCHEBAEMOCTh WM HEyMEHUE
HaJaJUTh KOHTAaKThl €O 3HAYUMBIMHU JIIOJBMH, C JAPYroll - CHHUYKEHUE CaMOOLEHKH,
HEYBEPEHHOCTH B ce0e, YyBCTBO BUHBI, OCTPOE NMEPESIKUBAHIE KAXKTO0H HEy1auH, U KaK CIICACTBHE
«pa3pacTaHue» HEraTUBHOTO SMOIIMOHAIBHOIO OMbITa U BO3MOXHOCTh HEBPOTUUECKHUX PEAKITHIA.

B uccnenoBanusax A.M.IIpuxoxaH ObLT BBISIBICH U OMHCAH YPOBEHb, KOTZIA COCTOSHHE
TPEBOKHOCTU HCIBITYEMOMY HE CBOMCTBEHHO. ABTOp OTMEYajla, YTO JAHHBIM BapuaHT UIET B
pa3pe3 ¢ MHCTUHKTOM CaMOCOXpAHEHUS U ajanTauueil pedeHka K cpesie, Io3TOMY Mpe/CTaBIIsSET
ompezeNeHHyl0 onacHocTh [8]. B Hamem uccrnenoBaHud He ObUIO BBISIBICHO MIKOJIHHUKOB C
TaKUM YPOBHEM TPEBO>KHOCTH.

s uzyuenuss WKONLHOU MPEBONCHOCIU UCNBIMYEMbIX UCHONb308A1ACy TPOEKTUBHAS
Meroanka A.M.Ilpuxoxan. Vposenv wikorvHOU — MpPeBoHCHOCMU IO  BBIYUCISIICA — TI0
«HEOJaronoay4YHbIM» OTBETAM HCHBITYEMbIX, XapaKTepU3YIOIIMM HacTpoeHue pebdeHKa Ha
KApTUHKE KaK TIpYyCTHOE, I€YaJbHOE, CEPANTOE WIH CKydHoe. [lomydeHHblE pe3ynapTaThl

MIPEJCTaBUM TpapHUUECcKy Ha pUC. 2
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Puc. 2. Pacnpesenenue uCbITyeMbIX BEIOOPKH 110 YPOBHSIM IIKOJIBHOM TPEBOXKHOCTH (B %0)
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JlaHHbIE TIpE/ICTaBICHHbIE HA PUCYHKE 2 CBUAETEILCTBYIOT O CIEAYIOUIMX TEHICHIMIX B
Pa3BUTUU IIKOJIBHOM TPEBOKHOCTU. (OUeHb HU3KHUE MOKa3zaTenu xapakTepHsl i 27 %
UCTIBITYEMBIX, a HH3KHEe — 3aduxcupoBanbl y 31 MIaAmIMX MIKOJIBHUKOB. OTOT (hakt
CBHJIETEIILCTBYET O TOM, 4YTO OoJiee TOJOBUHBI OIPOUICHHBIX JETEH HE HCHBITHIBAIOT
OTpUIIATEeNbHBIX SMoOIMI B 1mukoje. [lomoOHas cutyanus oOecrieunBaeT HaNpaBiICHHOCTh
pebeHka Ha yueOy, ero 3MOLMOHAIBHO-TIONOKHUTEIFHOE OTHOIIEHHE K IIKOJE, CTPEeMJICHHE
COOTBETCTBOBATH 00pa3y XOpOIIEero yYeHHKa U T.1. [8].

B u3yuyaemoii BeIOOpKe ObLIO BbIIENCHO 31% HCHOBITYEMBIX CO CPEIHUMH MOKa3aTesIMH
M0 MIKOJIBHON TPEBOKHOCTH. DTH JI€TH OTMETHIIH 4-5 CUTyalllil Kak TPYCTHbBIC, pa3ipa)xaroline
WM TNeyallbHble. BBICOKMI ypOBEHb IIKOJIBHOW TPEBOXKHOCTH XapakTepeH s 9 %, nius HuUx
CBOMCTBEHHBI OIPE/IEICHHbIE OCOOCHHOCTH NCUXO(U3HOIOTMUECKON OpraHu3alMM, KOoTopas
CHIDKAET IMPHUCHOCO0IIEMOCTh peOeHKa K CTPECCOBBIM CUTYallUsM M TOBBIIIAET BEPOSITHOCTH
HEeaJIeKBAaTHOTO, IECTPYKTUBHOTO PearupoBaHus Ha TPEBOXKHBINA PakTop cpensl. 27 % Miaaammx
IIKOJILHUKOB COCTaBIIAIOT TPYIIY PUCKA, T.K. ISl HUX XapaKTepHa MaKCHUMallbHasl TPEBOXKHOCTb.
Haunbonpmmii ypoBeHb TPEBOXKHOCTH Y HCHBITYEMBIX TI0 pe3yjibTaTaM JIHarHOCTHKH
IIPOSABIISIETCS B CUTYaLUsIX:

e 00mIeHUs ¢ yuuTeseM «oauH Ha ogue» (73%). B3auMOOTHOMICHUS ¢ MEPBBIM yUUTEIEM
IUTS MITQJIIIETO SIBJISIFOTCS OJJHUM M3 CaMbIX 3HAYMMBIX (PAaKTOPOB B €r0 YUeOHOH JEeSTETbHOCTH.
C onHOW CTOPOHBI, YYHMTENbh SBISETCS LIEHTPOM COIHUAIBHON CUTYyallUd Pa3BUTHUS YUYCHHKA
HayaJbHOM IMIKOJBI, a C APYrOi CTOPOHBI, COTIACHO MPO(ECCHOHANBHOM 3TUKE YUUTENb JOKEH
coO0IIaTh €My HWHAMBUAYAIbHO OTPHULATENbHYI0 HHPOpPMAIMIO (3aMe4yaHMsl, IOPUILIAHUSA,
KOPPEKTUPOBKH U T.1.).

® U30JAIMM B cpefie CBEpCTHUKOB (56%). OT BTOpOro K TpeTbeMy KiacCy JUYHOCTh
YUUTENS] CTAHOBUTCS MEHEEe 3HaYMMOMW, HO 3aTO CBSI3U C OJHOKJIACCHUKAMU CTAHOBATCS Ooiiee
TeCHbIMM U AupdepeHnrpoBaHHBIMU. OOBIUHO J1€TH HAYMHAIOT JAPYXXUTb U OOBEIUHATHCS B
MUHH TPYIIIBI 10 CUMIATUSAM M OOLTHOCTH KaKUX-JIMOO MHTEPECOB

B nponomxenue onuiieM JaHHbIE TECTUPOBAHUS 0COOEHHOCTEW BOOOPaKEHUST MIIAJIIIETO
IIKOJIbHUKA. Pe3ynpTaThl AMAarHOCTUKM BoOOpaxkeHUs 1o meroauke «PucyHok» P. Hemosa
MIO3BOJIMJIM OLICHUTh YPOBEHb BOOOpa)KeHHs UCTIBITYeMbIX. [Ipy aHanu3e pucyHKOB yUUTHIBAJICA
JIMYHOCTHBIA CTUJIb TECTUPYEMOI'0, MHOT0OOpa3ue MpOsBICHHBIX acCOIMaIliil, HOBU3HA UJIeH U
MPUHIIMIIBI UX TBOPYECKOI'O BOIUIOUIEHMs. BmecTe ¢ TeMm, OTMETHM, YTO HE aHaJU3UPOBAJICS

TaKkol mapamMeTp, Kak «IpodecCHOHaIbHAsS» TEXHUKA XY/10)KECTBEHHOTO 0(pOpPMIIEHUSI PUCYHKOB.
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Puc.3. Pe3ynbpTaThl MIagmuX NIKOJIBHUKOB IO METOAUKE «PUCYHOK)»

OueHb HU3KUN YPOBEHb BOOOpaKEHUSI BBISIBIICH Y 6 % HUCHBITYEMBIX. DTU JIETH HUYETO HE
n300pa3wiii, HApUCOBAIM MPOCTON MPEIMET WJIH MPEICTaBHIN HE JETAIM3UPOBAHHYIO (BUTypy
3a MATh MUHYT OTBEIEHHOIO Ha 3a/laHue BpeMeHU. 9 % y4YEeHHMKOB YCIIOKHWJIN CBOM PUCYHOK,
M300pa3miii  HECKOJIBKO MPEIMETOB WJIM HE3HAUYHWTENBHO JETATM3UPOBAIA €ro W s HHX
XapaKTepeH HHU3KUK YpOBEHb DPa3BUTHS BoOOpakeHUs. OTMETHM, YTO HX PUCYHKH OYEHBb
MIPOCThIC, HEOPUTHHAIIBHBIC, B HUX HEJIOCTATOYHO MPOpabOTaHBI JETalld, a TaKkKe B HUX clabo
npocMaTpuBaeTcs (haHTa3Hsl.

B u3yuaemoii BeIOOpKE BBIABICHO 49 % MIaammx MIKOJIHHUKOB CO CPEAHHM YpPOBHEM
pa3BUTHUA BOOOpakeHHsS. PUCYHKHM A3THX JeTell OTIMYalOTCs ¢ MpOopabOTaHHBIMU JIETANISMU,
MepeaT SMOLMOHAILHOCT U OTJIMYAIOTCS pasHooOpa3ueM n3olOpakeHus. Bricokuil ypoBeHb
pa3BuTHsl BOOOpakeHHsT XapakTepeH it 36 % wucneiTyeMblx. B uX pHCyHKax, MOMHMO,
pa3HooOpa3usi, TIAyOMHBI W TPOPAOOTAaHHOCTH OOPa30B, MPUCYTCTBYET SMOIMOHAIBHOCTD,
nepelaHHas C MOMOIIBIO [IBETOB, IITPUXOBKU U aKI[EHTOB.

[Tpu mosicuére OIEeHOK OBLITM CHUKEHBI OaJIbl 32 CPUCOBAHHBIE KAPTUHKH, 3aMEUCHHbBIC B
Xo7ie akcrepuMenTa. Tak, 15 % ManpuukoB n300pa3uiu ocHOBY urpsl Minicraft, manamadt 6e3
nepcoHaxke. 4 % HCIBITYEMBIX MHTEPIPETUPOBATN OTBET IKCIEPUMEHTATOpa — «PUCYH, UYTO
XOYelllb, TeMa CBOOOAHAs», a Tak)Ke HAMUCAId CIHCOK CJIEAYIONIMX IMOKeTaHUil: ObITh
MpHUHIIECCOH, (heell; MMEeTh CBOIO KOMHATY, TenedoH, cobaky, KOPOHY; XOTAT JE€THUE KaHUKYI U
JICHb POKICHUSI.

OTmeTHM, 4TO YK€ B TEXHHKE PUCYHKA Y 29 % UCHBITYEMbIX C OY€Hb BBICOKUM WM SIBHO
MOBBIIICHHBIM YPOBHEM TPEBOXKHOCTU Oblla 3aUKCUPOBaHA CUIIbHASI CTEMEHb INTPUXOBKU U

HaXMMa KapaHJalla B ITPOHECCC pUCOBAHUA. B CpaBHCHHHU IIPEACTABUM, YTO HO,Z[O6HLII>1 CTHJIb

106



Journal of Psychology. Special Pedagogy. Social Work (PSPSW)
e-1SSN: 1857-4432, p-ISSN: 1857-0224, Volume 47, Issue 2, 2017,
(http://psihologie.upsc.md)

Psychology and Special Education Faculty

“lon Creanga” State Pedagogical University from ChiSindu

pUCOBaHUs XapaKTEpPEeH BCEro Julllb s 8% YYEHHKOB CO CPEJHEH HECKOJBKO IMOBBIIICHHOU
TPEBOKHOCTBIO.

ITo meromuke «/lopucoBeiBanue ¢puryp» O.M. JIpsueHKO, HampaBIeHHOW Ha BBISBICHUE
KO3 pHIHEeHTa OPUTHHAIBHBIX 00pa30B ObUIM TMOIYYEHBI PE3YyIbTaThl, KOTOPHIE MPEICTABICHBI

Ha pUCYHKe 4.
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Puc. 4. Pe3ynbraThl HCHBITYEMBIX 110 METOAUKE «/lopucoBbiBanue Guryp»

Beicokuii ypoBeHb 1O mapamerpy «Ko3(QQHUIMEHT OPUTHHATIBHOCTH» XapakTepeH At 5%
UCHBITYEMBbIX. DTH HIKOJIBHUKHM CO3/ald Ha 0a3e (UIrypok HeorpelnenéHHOW (Gopmbl 6-5 He
MOBTOPSAIONINXCS Yy JAPYyrux Jereid m3o0paxenuid. Cpennuil ypoBeHb «Kkod(hdunmenTa
OpPUTHHAIILHOCTHY 3adUKCUpoBaH y 64 % MiIagmuxX IIKOJHHUKOB, T.K. OHU OPHUTHHAIHHO
nopucoBanu  2-4 ¢urypsl. B wu3yuaemoil BbiOOpke 31% yueHMKOB MOKa3aJud HU3KHUH
«KOX(PGUIMEHT OPUTHHATIBHOCTHY, UX PUCYHKH SIBJISIIMCH PENIPOJYKTUBHBIMU U TPUBHAJIbHBIE.

Jia  yctaHOBIEeHUS cHEeUU(UKM B3aMMOCBA3M MEXJIYy HW3Y4aeMbIMU IapamMeTpaMu
MCIOJIb30BAJICSI METO/I MaTEMaTHUECKON CTAaTUCTUKH - KO3 uireHT koppemsuuu [Iupcona.

Tabnuma Ne 1. 3Hadenus KoppensiuoHHoro ananusa [Tupcona.

Ob6mas IkonbpHas YpoBeHb Koadpduunent
TPEBOXKHOCTb | TPEBOKHOCTh | BOOOP@)XXEHUSI | OPUTMHAIBHOCTH
r P r p r p R P
OO01mast TpeBOXKHOCTh 0.35 [ 0.01 0.63 0.001 | 0.09 0.05
IIxonbHas
TPEBOKHOCTH 0.35 | 0.01 0.21 0.05 0.13 0.05
YpoBeHb
BOOOpaKEHUS 0.63 | 0.001 0.21 | 0.05 0.16 0.05
Koadpounuent
OPUTHHATLHOCTH 0.09 | 0.05 0.13 | 0.05 0.16 |0.05

B PE3YIbTATC MPOBCACHHOI'O aHAJIM3a MTOJYUCHBI 3HAYUMBIC KOPPCIALIUOHHLIC CBA3U:

107



Journal of Psychology. Special Pedagogy. Social Work (PSPSW)
e-ISSN: 1857-4432, p-ISSN: 1857-0224, Volume 47, Issue 2, 2017,
(http://psihologie.upsc.md)

} Psychology and Special Education Faculty
g?q‘,ﬁ o é},: “lon Creanga” State Pedagogical University from ChiSinau

=

1. mexnay oOmielt TPeBOKHOCTBIO M YPOBHEM BOOOPKEHHUSI, UTO TIOJITBEPKIAACT TUIIOTE3Y

uccnenoanus (r=0.63, nmpu p<0.001).

2. Mexay oOrelt 1 KoJIbHON TpeBokHOCTBIO (1=0.35 npu p<0.01).

B Hamem nccieioBaHUM U3y4aluch 0COOGHHOCTH M Pa3iiNyusi B YPOBHSIX TPEBOXKHOCTU U
BOOOpa)KeHUsI Y MaJbYMKOB U JI€BOUEK B HAUAJbHBIX KilaccaX. J[j1s ctatucTuyeckoit o0paboTku
pe3ynbraTtoB wucnonb3oBaiics T-kpurepuit Crbrogenta. Takum o0pa3oM, B HCCIEIOBaHUU
OOHApYKEHBI CTAaTHCTUYECKU Pa3IMuusi MEXIY pe3yJbTaTaMd MalbuUMKOB U JeBoyek, t=2.04
kotopeie 3HaunMbl Ha 0,05 % ypoBHe. OTMETHM, YTO YPOBEHb BOOOPAKEHUS B TPYIINE JAEBOYCK
BbIIlIE, YEM B TpyIIe Madb4yukoB. [lodydeHHbIE pe3yiabTaThl CBUICTENBCTBYIOT O TOM, UTO
MHTEHCUBHOCTD IMEPEKMUBAHUS TPEBOTH, YPOBEHb TPEBOXKHOCTH Yy MAJbUMKOB U JIEBOUEK TAKKE
pasnuuHbl. B MiagieM  IIKOJIBHOM BO3pacTe MallbUMKU 00Jiee TPEBOXKHBI, YEM JIEBOUKH, HO B
HAaIIEM HCCIIEIOBAaHMH 3TO BBIIBUIIOCH TOJIBKO JUIS [TApaMETpa «IIKOJbHOM TPEBOKHOCTHY.

B 3axmrouenue, moaBOAS UTOTH HAIIETO SMIUPUYECKOTO HCCIIEIOBAHUS, MOCBSIICHHOTO
M3YYCHHUIO B3aMMOCBS3M BOOOpPaXEHHS W TPEBOXKHOCTH B MIIAJIIEM IIKOJIBHOM BO3pacTe,
copMyIHpyeM CIEAYIONINE 861600bl.

1. Jlna Oosee MOJIOBUHBI MCIBITYEMBIX XapaKTEPHbI HOPMAJIbHBIH W HE3HAYUTEIHHO
MOBBILIECHHBIA YpOBHH TpeBOxHOCTU. OmHako anst okoio 40% Miaamux HIKOJIBHUKOB
CBOMCTBEHHA SIBHAsl TOBBIIICHHAs U OYEHb BBICOKAs LIKOJIbHAs TPEBOXKHOCTb, T.€. ITH
JIETH, NIPEICTABIISIOT TPYIIIY PUCKA.

2. bonee nByX TpeTell INKOIBHUKOB H3y4aeMOW BBIOOPKH OTPHIIATENBHO OTHOCATCS K
WH/IMBUyaIbHOMY OOILEHHUIO C y4HuTelneM, a Oosiee MOJOBUHBI MEPEKUBAIOT HETaTHBHbIE
SMOILIMHU B CBS3U U30JILUEN B CPENE CBEPCTHUKOB.

3. AHamm3upys OCOOCHHOCTH BOOOpaXCHHS, OTMETHM, 4YTO Yy OOJBIIMHCTBA MIIAIIINX
IIKOJIBHUKOB HE Pa3BUT MPOILIECC CO3/aHUs OpPUTHMHAJIBHBIX 00pa3oB, a BOOOpa)xKeHHE
SBJIIETCS BOCCO3/IA0IIUM.

4. B wuccieoBaHUM YCTaHOBJEHAa TeCHas B3aUMOCBSA3b MEXIY OOILIe TPEeBOKHOCTHIO U
YpPOBHEM BOOOpaX€HUs Yy MIIAIIIET0 MIKOJIbHUKA. Mexay oOImeld W MIKOJbHOM
TPEBOKHOCTBbIO y HCIBITYEMbIX TaKK€ CYIIECTBYET KOPPENALNs, YTO MOATBEPIUIIO
BBIJIBUHYTYIO THIIOTE3Y.

5.  IlomydeHHble pe3yabTaThl CBUAETEIBCTBYIOT O TOM, YTO YPOBEHb BOOOPaXKEHMS BBIIIE Y
JIEBOUYEK, YEM y MaJb4MKOB. OIHAKO MO YpOBHIO IIKOJIBHOW TPEBOKHOCTU IIOKA3aTEIN

MaJIbYMKOB BEIIIC, YEM Y ICBOYCK.
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POJIb CAMOCO3HAHUSA U HABBIKOB CAMOPET'YJISIHUU TIEJAT'OT'A B
CO3JIAHUM HEHACHWJIbCTBEHHOM CPEJIbI B IIIKOJIE
ROLUL AUTOCONSTIENTIZARII SI ABILITATILOR DE AUTOREGULARE AL
PEDAGOGULUI IN FORMAREA AMBIANTEI NON VIOLENTE iIN CADRUL SCOLII
THE ROLE OF SELF-CONSCIOUSNESS AND OF THE SKILLS OF THE
PEDAGOGUE IN THE CREATION OF NON-VIOLENT ATMOSPHERE AT SCHOOL
CZU 371/373
Kosanesa E. A. — n-p Hayk, koH].yHUB. Kapeapsl ncuxonoruu KI'TIY nmenu Kpsara

Summary

The humanization of the education requires the creation of non-violent atmosphere at school.
Humanist relations in the process of study require the creation of non-violent atmosphere at school. This
is due to the professional self-consciousness of the pedagogue. The adequate self-appreciation of
pedagogue contributes to the correct appreciation of the pedagogical situation. The level of the
pedagogue’s self-consciousness is linked to his self-regulation that assures non-violent atmosphere at
school.
Key words: pedagogy of non-violence, non-violent atmosphere, professional self-consciousness, self-
regulation, self-appreciation, intrapersonal conflict, self-improvement.
Adnotare

Procesul de umanizare a educatiei necesita crearea ambiantei non violente in cadrul scolii.
Relatiile umanistice in studii presupun crearea atmosferei non violente 1in cadrul scolii.
Autoconstientizarea pedagogului joacd un rol crucial in procesul dat. Atitudinea autopersonala adecvata a
pedagogului creeaza premisele pentru aprecierea corecta a situatiei pedagogice. Nivelul
autoconstientizarii pedagogului este legat de autoregulare care creeaza atmosfera non violenta in cadrul
scolii.
Cuvinte cheie cheie: pedagogia non violentei, atmosfera non violenta, autoconstientizarea profesionala,
conflictul interpersonal, autoperfectionarea.
AHHOTAUA
I'ymanucTrYeckue OTHOIIEHHSI B 00pa30BaHUY MIPEIOIAraloT CO3/laHue HEHACHIIbCTBEHHOW CPE/Ibl B

HIKOJIC. 3TOMy CHOCOGCTByeT HpOCI)ﬁCCI/IOHaJ'II:HOG CaMOCO3HaHHEC reagarora. AILCKBaTHOG
CaMOOTHOIIEHHE TeJarora CrocoOCTBYEeT BEPHOMY BOCIPHUSATHIO TENAarorM4ecKoi CUTyaluu. Y POBEHb
CaMOCO3HaHHuA I1ieaarora CBsi3aH C €ro CaMOpeFYHHHHeﬁ, KOTOpasd obecrieynuBaeT HCHACHUJIbCTBCHHYIO
cpeny B LIKOJIE.
KiroueBblie CJI10Ba: reaaroruka HCHACHJIINA, HCHaACHJIbCTBCHHAas cpeaa, HpO(beCCI/IOHaJ'ILHOC
CaMOCO3HaHHMC, caMoperyJjanus, CaMOOTHOIICHHUC, BHyTpI/IHH‘IHOCTHLIﬁ KOH(I)J'II/IKT
CaMOCOBCPHICHCTBOBAHHC.

['ymanuzanuss OTHOWIEHWH W (QOPMUPOBAHME HEHACWIbCTBEHHOH  cpelbl B

00pa30BaTeNbHOM YUYPEXKICHUH TpeOyeT HW3MEHEHHS B OTHOUICHMSIX YUHUTENlIb- YUYEHUK,
BO3HUKHOBEHHE JIOBEpPHs, IIOHUMAaHHUA Ha OCHOBE PAa3BUTOTO  MPO(EeCcCCHOHATBLHOTO
CaMOCO3HaHUs M caMoperyisnuu. KoOMIETEeHTHOCTh INegarora IMO3BOJIUT COOTBETCTBOBATH
HOBBIM 337]a4aM COBPEMEHHOM IIKOJbl W Pa3BUTHIO UJEHM HEHACWIBCTBEHHOW NEJarOrukH.

MapkoBa A.K. onpezaensier KOMIETEHTHOCTb Mearora 4epe3 «ICUXO0J0rHuecKuil Monyaby». OH
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COCTOMT U3 MPOPECCHOHANbHBIX 3HAHWW, NEAarorMYeCKUX YMEHHH, NpoQecCHOHANbHbBIX
MO3ULIMM, M TICUXOJOTMYECKHX KayecTB. Ha moBeneHue yuurtens, mo MHEHHIO MapkoBoii,
BIMSIIOT  NMPO(EeCCHOHANTBHO-TICUXOJIOTUYECKUE TIO3ULMU  YUYUTENs, KOTOpBIE  SIBIISIOTCS
YCTOWYMBOW CHUCTEMOW OTHOIICHHWH YyYHTENsl K YYeHHKY W K camomy ceOe. Ilemarormka
HEHACUJIUS MPEANOJaraeT pa3BUTUE JIMYHOCTU YUUTENS B HAIIPaBICHHOCTH TaKMX CBOWCTB Kak
TOJIEPAHTHOCTh, CAMOKOHTPOJIb, Pa3BUTUE UHAUBUIYATbHOCTHU, pepiiekcrs CBOeH JeITeIbHOCTH.
Yyutens 4acTto KaIylTCs HAa HAPYLICHWE IUCLMIUIMHBI, arpeCCUBHO ULIKOJIBHUKOB, HO 3TO
MOXHO CUUTAaTh IPOSBICHUSMU ABTOPUTAPHOU IMO3ZULMM YUYUTENS NPUHYAUTECIBHOW CHCTEMBI
IIKOJIBHBIX 3aHATUH, MPOTUB KOTOPOHM OYHTyeT peOeHOK. [IpeameTHass HanpaBIEHHOCTH
MO3UIUN YYUTENIs, 3aKII0YaloIascs B TpeOOBaHUHM pabOThl OT YYEHHMKOB, MOXET CUHUTAThCS
dbopManbHOW TIEJAarorMuecKoll HaNpaBJICHHOCThIO. Takas TMO3WIUS YYHTEIs CBS3aH C
CaMOYTBEPIKICHUEM €T0 3a CYET YYCHUKOB, COIIPOBOKIAIOIINUMCS STOLUEHTPU3MOM OTHOILLIEHUM.
H. B. Ky3pMuHa npemiaraeT oTJiM4aTh UCTUHHO MEAArOTMYECKYI0 HAINPaBICHHOCTh JTUYHOCTHU
OT  JIO)KHOM  HampaBiieHHOCTU.  llemarornueckass ~ HampaBlIEHHOCTb  IpEANOJaraet
COTPYJHUYECTBO U B3aUMOJICHCTBUE B IpoOIecce 00ydaroIIel AesITEIbHOCTH.

[Icuxuueckoe (3MOLMOHATIBLHOE) HACUJIME IOBCEMECTHO PACIOCTPAHEHOE B IPAKTHKE
IIKOJIBI, SIBJISIETCS TOCTOSHHBIM WM TIEPUOJUYECKUM OCKopOJieHneM peOeHKa Yrpo3amu,
YHIDKEHUEM, €ro 4YeJlOBEYEeCKOro JIOCTOMHCTBA, JAEMOHCTpalMedl HEeMoOBH M HEMNpPUS3HH K
pebenky. JIoxxp 1 0OMaH peOeHKa TaKKe OTHOCHUTCS K MPOSBICHUIO SMOIIMOHAIEHOTO HACHIIHS,
T.K. peOE€HOK TepsieT JoBepUe K B3pocaoMy. B mpakTuke yunrtenei BCTpedaroTcs HEKOM(POPTHBIE
MOJIENI OOILIEHMs, KOTOpbIE NPOSBIAIOTCS B OOBUHEHMHM WIM OTCTPAHEHHOCTH YUYHUTENS OT
y4eHHMKa. ABTOKpaTHUECKUI CTHIIb O0yUYeHHs MPOBOLUPYET CHIXKEHHYIO CaMOOLIEHKY peOeHKa,
KOTOpPYIO peOEHOK B MOCIEACTBHE CTPEMHUTCSI BOCCTAHOBUTD, MPOSIBIISISL arpecCcuio U HACUIINE K
cBepcTHUKaM. [IpuHmkeHHe ycrniexoB peGeHKa MOXKET ObITh CIocoOOM MaHUIYJIMpPOBAaHUS HE
TOJIBKO YYalllUMHUCS, HO M UX poauTeasiMu. Eciu peOGeHok He paccMaTpuBaeTcsl Kak EHHOCTb, TO
OH BOCIIPUHHUMAETCS KakK IOMeXa JOCTUXKEHUS IPEIAMETHBIX PE3yJIbTaTOB, NOCTHMKEHUS LEIeH
CaMOYTBEPKACHUSI YUYHUTENsl 4Yepe3 JOCTHKEHHUS Ppe3yJibTaToB IO IMPEIMETHOMY OOYy4YEHHIO.
Korna pebGeHok HE MOKET WM HE XOUYeT pealM30BbIBAaTh LEIM Y4YUTENs, HE INPUCBAaUBAET
MeIarOrMYecKyto 00pa3oBaTeNbHYIO 33/a4y, OH BOCIPHUHHMMAETCS CYOBEKTHBHO KaK yrpos3a
IIJIaHaM I1eJarora, JJMYHOCTHBIM CMBICIIOM YYHUTENSI CTAHOBUTCS IIPEOIOJIEHUE DTOM YIPO3bl, U OH
JOIyCKaeT HACWIME B CUTyalUsAX, € OH HE CIPABIACTCS C HETaTUBHBIMM JMOLMSIMHU B
OTHOIICHWH YYEHHUKOB. YXyJIlas MCUXOJOTHYeckoe Onaromnoiydyue AeTel uepes3 Hea/leKBaTHbE

JOMUHUPOBaHME, TIEJAror peniaeT npodieMy coOOCTBEHHOTO 3MOIMOHAIBHOIO OJIaronoydHOro
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COCTOSIHUSI M CaMOOLIEHHMBaHUA. B CBsA3M ¢ HanuuueM HeaJleKBaTHOTO MpEJCTaBiIeHUs O cele,
BO3HUKAET HEaJeKBaTHAs OLIEHKA CUTYyallUd U COOTBETCTBYIOIEE arpecCUBHbIC ACHCTBUS HaJ
JIEThMH M CIIOCOOOM HEaJIeKBATHOTO caMOyTBepkIeHus. Hacuime B 0oOpa3oBaTenbHOU cpene
MOXKET OBITh HCIOJB30BAHO Kak opyaue Biactd OOOCTPEHHE MKECTOKOCTH W HACWIIHS T10
OTHOIIEHHIO K JICTSIM CBSI3aHO C «PEIYKIMEH coManbHbIX oTHOMmEHH» (I'enmpmyT ®urmop) [2]r0
HIkona xak Hanbosiee BaXXHBIM MHCTUTYT JUISl pa3BUTHs peOCHKA SIBISIETCS OCHOBHOM MOJIEIBIO
conpyma. DTO MOBBIIIAET MPO(HECCHOHATLHYIO M TUYHYIO OTBETCTBEHHOCTH YUHUTEIIS.
CrocoOHOCTh CHPAaBIATBCS C TPYAHOCTSIMH CBS3aHA C IIEHHOCTHBIMH OTHOIICHHSIMH

nejarora, HaJM4MeM aJanTUBHBIX BO3MOXKHOCTEH, THOKMM M aKTUBHBIM MOBEIEHHEM Ha OCHOBE
camoperyiauui. B [IeHHOCTHBIX MeAarorn4eckux OpUEeHTAlMSIX MOXKHO OOHApYXHUTh TPU TUIA
OTHOIIEHUH K 3HAYMMBIM MOMEHTaM MPOdeCcCHOHATBHON 1eATeTbHOCTH:

[J K Mme1aroruyeckoun JesiTeIbHOCTH

[ K TMYHOCTH YYEHUKA, IPUHITHUIO U TPOSKTUPOBAHUIO €TO PA3BUTHUSA

[ x camoMy ce0e KaK YUUTEIIO

PedrnexcuBHBIE CHOCOOHOCTH  y4YUTENss HMMEIOT 0co00e 3HAUYeHUE B  CUTYAIHIX
SMOLMOHAIBHOTO HANPSHKEHUST M NeAaroruyeckux  3arpyaHeHuit. k. /[prom mnoHuman
pedekcuio, Kak MOpalib CyTh KOTOPOM COCTOUT B CHOCOOHOCTH YeJIOBEKa K CaMOpPEryJsluu
MOBEICHHUS C OIMOpPOM Ha CBOI HMHIWBUIYaJbHYIO ILIKaly IeHHocTed. MMeHHO pedruexcus
CTAaHOBHUTCS «HHCTPYMEHTOM» IPHCIIOCOOJICHHS YEIOBEKA K CPEle M CPEACTBOM JOCTHIKCHHS
ycrnexa. YpoBeHb peIeKCUBHBIX CITIOCOOHOCTEN YUHTEINs OMPEEIseTCs YPOBHEM Pa3BUTHUS €0
MeJarornyeckoro  CaMOCO3HAaHUS M CHOCOOCTBYeT  OpraHu3allMd  HEHACWJIBCTBEHHOTO
B3aumojeiictBus ¢ aetbMu. C. JI. PyOuHIITElH, MpUIEp)KUBAETCS TOYKU 3PEHHS, COTIACHO
KOTOPOMY CaMOCO3HAHHE SIBIISECTCS BBICIIMM BHJIOM CO3HAHUWSA, BO3HUKIIUM B pe3yJbTaTe
pa3BuTHUs cCO3HaHMSI[6].
CrpyKTypa caMOCO3HAHMUSL:

1. Oco3nanue cebsi Kak JEHCTBYIONIETO CYObEKTa, CBOMX OJM3KUX W JOJNbHHUX ILETeH,
MOTHBOB CBOETO «SI»;

2. Oco3HaHWe COOCTBEHHBIX pEaJbHBIX M IKeNAaeMbIX KadecTB (peanbHblil S-00pa3 wu
uaeansHeIi S1-00pas);

3. IlpencraBnenus o cebe «co CTOPOHBIY, O3HABATENbHbIC, KOTHUTHBHBIE 3HAHUS O cebe;

4 . DMOUMOHAIBHOE OTHOIIIEHUHE K cede.

Takum 06pa3om, B CaMOCO3HAHUE BXOJISIT:

L4 CaMOITIO3HAaHUEC (I/IHTCJIJIeKTyaJIBHHﬁ ACIICKT ITIO3HaHMUA CC6H);
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®  CaMOOTHOIIEHHE (IMOIMOHAILHOE OTHOILIICHHE K caMoMy cele).

B 1ienom, BBIIEINSIOT TP 3JIEMEHTA OTHOIICHHUSI B CAMOCO3HAHHMSI YEIIOBEKA:
1) oTHOIIEHHE K cebe;

2) OTHOLIEHME K IPYTUM JIIOJSM;

3) NpPOrHO3 OTHOLICHUS IPYTHUX JItOJIeH K cebe (arpubyTuBHas mpoekims) [7].

OTHONICHHE K JAPYIHM JIFOJSM, OCO3HAHHME ITOrO OTHOLICHHS BO3MOXXHO Ha Pa3HBIX
YPOBHSIX:

1. Ha SrOUEHTPUYECKOM YPOBHE — Yepe3 OTHONICHHE K ceOe KaK CaMOIIEHHOCTH (OPMHUPYETCs
OTHOIIICHHE K JAPYTUM JIFOJISIM;

2. Ha rPYNIOLUEHTPHYECKOM YPOBHE, Ype3 OTHOMICHHS C TPYION, K KOTOPOW MPUHAJICKUT TOT
WJIM UHOW WHIUBUI;

3. Ha IPOCOIMATLHOM YPOBHE, KOT'/Ia JIPYTOM YEJIOBEK SBJISIETCSI CAMOIICHHOCTBIO;

4. Ha ypOBHE OTHOIICHHH C JyXOBHBIM MHPOM, KOI/Ia OTHOIICHHE K JPYrOMY YEIOBEKY
CTPOUTCS] HA MUJIOCEP/INHU, COBECTH, JYXOBHOCTH.

CrpykTypa mnpo(ecCHOHAIBHOTO CAaMOOTHOIICHUS aHAJIOTUYHA B  I[EJIOM  CTPYKType
CaMOOTHOIICHHUS JHYHOCTH. [IpodeccMoHaIbHOE CAaMOOTHOIICHHE OIpPENENsIeT YPOBEHb
CaMOOIIPEICIICHUS] TMYHOCTH. JIMYHOCTh, JOCTHTIIAs CAMOOIPEENICHUsI B PO EeCCHOHATHHON
o0jacTH, XOpOIIO OCO3HAeT COOCTBEHHBIC JKM3HEHHBIC II€TM, IUIAHBI, CBS3aHHBIC C
camopeanu3anuei B nmpodeccuu, mpodeccuoHaNbHbIC HAMEPEHHS, COOCTBEHHBIC JINYHOCTHBIC U
¢u3nuecKkre CBOWCTBA, BO3MOXKHOCTH, CIHOCOOHOCTH, TalaHThl, TpeOoBanus. [Ipu sToMm
npodecCHOHAIbHOE CAMOOTHOIICHUE OPraHUYHO BXOAHUT B CTPYKTYPY I€JarorH4ecKoro
MacTepcTBa M OJHOBPEMEHHO CIY)KUT MPHU3HAKOM TPO(EeCcCHOHANBHOTO pa3BUTHI. B Xxome
(dopMUpOBaHUS CaMOOTHOIIECHUS OCOOEHHAs pOJIb OTBOAMTCS pPe(IEKCHBHBIM IpOIEccaM,
aHaIM3y W TIPOTHO3UPOBAHUIO I(PPEKTHBHOCTH ACATEIFHOCTH TeJarora MO OTHOLICHUIO K
ygammMcsi ¥ K camomy cebe. Takue MpOTHO3BI OCHOBBIBAIOTCS Ha OIIGHKE COOCTBEHHOTO
MEePCIEKTUBHOT0, aKTYaJIbHOTO M MPOILIOro Mpo(ecCHOHANBHOTO Pa3BUTHS JIMYHOCTH Tearora
[1].

C pocromM mpodeccnoHanu3Ma — MpOoQecCHOHATBbHOE  CaMOCO3HAHWE  Iejarora
nojBepraetcss u3MeHeHHsM. OHO pacHIMpsieTCsl IyTeM BKJIIOYCHHS HOBBIX IPHU3HAKOB
pa3BuBIICHcs TpodeccHu, UYTO BBI3BIBAET HOBbIE TpeOOBaHUsA K  MpodeccHoHamy,
TpaHCOPMHUPYIOTCS KPUTEPUU CaMOOILIEHKH ceOs B KadecTBe mpodeccronana. Pacmmpenue
npodecCHOHAIBHOTO CaMOCO3HAHMSI PEATU3YeTCs POCTOM IPH3HAKOB MPOGECCHOHATEHON

ACATCIIBHOCTH, KOTOPBIC OTPAXKArOTCA B CO3BHAHUUN HpO(i)eCCI/IOHaJ'Ia, B IIPCOJOJICHNHN CTCPCOTUITIOB
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oOpasa crenuaaucra, B IEJIOCTHOM BOCHPHUATHU ce0s B paMKax Bced mpodeccHoHaTbHON
JEeSITeITbHOCTH.

KorautupHasi MOJACTPYKTypa CaMOCO3HAHHUS BKJIFOYAET OCO3HAHHWE IIEaroromM ceds B paMKax
CHUCTEMbI HeﬂaFOFquCKOﬁ JACATCIIbHOCTH, ACTCPMUHHUPOBAHHBIX 9TOU ACATCIIbHOCTBIO
MEXJIMYHOCTHBIX OTHOIICHWH W €ro JUYHOCTHOro pa3BuTus. COo BpeMeHeM, y Hero Ha 0Oase
MPEJCTaBICHUN O ce0e B OT/ACIbHBIX MEIarorMYeCKUX CUTYaIUsIX, MHCHUH YYEHUKOB M KOJUIET
dbopmupyercs ycTonuuBas  S-koHUenuus, CHocOOCTBYIOIIAs ~ Pa3BUTHIO  YYBCTBA
npoeCCUOHATbHON  YBEPEHHOCTH WM HeyBepeHHOCTH. HecOalaHCHPOBaHHOCTD MEXKIY
KOMIIOHEHTaMH  CTPYKTYpBl «Sl-Konemmum» - TpeiacTaBleHHe o <«Sl-upeaabHOM» |
npeacTaBieHne 0 «Sl — peaJbHOM «IPUBOJAUT K HEAJCKBATHOMY IPEICTABICHUIO O pealbHOU
CUTYalluu W HapYIICHHUIO B3aUMOJAEWUCTBUS C ydaluMucs. Ajyiep A. cunTali, 4yTo «HEAO0CTaTOK
COIMAJIBHOT'O YYBCTBa» NPUBOAUT K HACHJIMIO U arpCCCHU.

A heKTUBHO-0IIEHOYHOE OTHOIIICHUE YYUTENS K ce0€ COCTOUT U3 OLCHKH YYUTEIEM CBOUX
aKTyaJIbHBIX ~ BO3MOXKHOCTEW (aKTyaJlbHasi CaMOOLICHKa), OBIBIIMX  (PETPOCIICKTUBHAS
CaMOOHGHKa) U IIOTCHIMAJIBbHBIX I[OCTI/DKGHI/Iﬁ (HOTCHHI/IaJH)HaSI CaMOOHeHKa), a TaKXXC OLCHKY
MHeHHI Jpyrux (pediekcuBHas camoorneHka). Ilpodeccus memarora mpeabsBisSeT BBHICOKHE
TpeOOBaHUS K YPOBHIO COIMAILHOTO YYBCTBA, K PETYJISIIMHA CBOUX JICHCTBHIA, SMOIIMOHATILHOMY
0JIaromoTy4rio BO B3aMMOOTHOIICHHUSAX, YMEHHUIO CO3/1aBaTh OJIATONPHUATHYIO MCUXOJIOTHIECKYIO
O6CTaHOBKy U MIpeoaojiCBaTb HETaTUBHBLIC ITOCICACTBUA MCKIMYHOCTHOI'O B3aHMOHeﬁCTBHﬂ.
BHyTpHHHqHOCTHaH KOH(bJ'II/IKTHOCTI), IIJ10X0€ CaMO41YyBCTBHC, YCTAJIOCTh BIIUACT Ha
B3aMMOOTHOIICHHS] C YYCHHKaMH, CHUXXAeT HWHTETPUPYIOMIHUNA XapakTep MeAaroruyeckoro
B3aMMO/ICHCTBUS ¥ MPUBOJIUT K HACHIIUIO B MEJArOTMYECKUX CUTYAIIHSIX.

KpaiiHe Ba)XHBIM 3JIEMEHTOM paOOThI YUUTEINSI SBIISICTCS CAMOPETYJISIIHS — CIIOCOOHOCTH
KOHTPOJIUPOBATL CBOC JIMYHOC IICUXHUYCCKOC COCTOAHHUE [JII OITHMAJIBHOTO pa3pClICHUA
CIIOKHBIX TIEIarOTHYeCKNX cuTyauud. CaMoperynsimus — 3TO YMEHHE YNpaBisaTh BCEMU
mpoleccaMi COOCTBEHHOTO OpraHM3Ma M JIMYHOCTH: HOMOILUSMH, MBICISIMHU, TOBEICHUEM,
IMOCTYIIKaMHU U MEPCIKUBAHUAMMU.

CoBpeMeHHbIE UCCIICIOBAHMS JIMUHOCTHBIX ACMIEKTOB CAMOPETYIISIIUN 0a3UpYyIOTCS,

B OCHOBHOM, Ha KOHIIEMIUHU CTUJISI CAMOPETYIISAIUNA JTUIHOCTH.

B.M. MopacaHoBa cuuTaeT, 4T0 JMIHOCTHBIE OCOOCHHOCTH BIIUSIOT Ha ACATEIHLHOCTD Ye

pe3 CIOXKUBIIMECS WHINBUAYATbHBIE CTIOCOOBI CAMOPETYISAIUN aKTUBHOCTH. CaMOperysiuio

OHa MOHMMAJIA, KaK OCO3HAHHBIN MPOIIECC BHYTPEHHEN IICUXWYECKON aKTUBHOCTH YEJIOBEKA 10
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MOCTPOCHUIO, MOJAEPKAHUIO U YIPABICHHUIO Pa3IMYHBIMU BHJIAMH U (OpPMaMu NPOU3BOJIbH
Ol aKTHMBHOCTH, HEMOCPEACTBEHHO pPEalIM3YIOLIed IOCTH)KEHHE IMocTaBieHHBIX wLeinei. Ilo ee
MHEHHIO, TOJBKO B MHIMBUAYAIBHBIX OCOOCHHOCTAX CAMOPETYJINPOBAHUS OTPAXKAETCS TO, KaK
YeJIOBEK IUIAaHUPYET W MPOrpaMMHPYET JOCTIDKEHHE IIEJH, YYUTHIBACT 3HAYMMBIEC YCIIOBHS
OKpy’Karoliel AeHCTBUTEIbHOCTH, OLEHHBAET COOCTBEHHYIO AKTUBHOCTh, CTPEMSACH MOJIYUYMT
b CYOBCKTUBHO HpUEMIIEMbIe pe3ylbTaThl [4].

B. E. Kinouko ormeuaeT, 4yTo UCCIEI0BAaHUE CAMOPETYJIALUNA HEOOXOAUMO MPOBOJIUTH B
COOTHECEHHH OCO3HaBAEMOI'O M HEOCO3HABAEMOI'O, IIPOU3BOJILHOIO U HENPOU3BOJIBHOIO, T.€. B
CHCTEME LIEJIOCTHOIO ICUXMUYECKOro caMoperyiaupoBaHus. 1lo ero MHEHHUIO, caMoperyisuus
IIPEJCTaBISAET COOON MPOSABICHHUE LIETOCTHONW pabOThl ICUXUKH KaK MHOIOYPOBHEBOM CHCTEMBI,
IIPU 3TOM OCO3HAHHOE PEryJIMPOBAHUE — 3TO BBICIINI YPOBEHb BCEH CUCTEMBI peryisuu [3].

PackprpiBasi TMOHSATHE CaMOpPETYJSIIMM, HCCIEIOBATENN PACCMATPHBAIOT €ro B JBYX
CMBbICJIaX:

- LIIMPOKOM, CBSI3aHHBIM C OOLIEH YCTaHOBKOW JMYHOCTH M OOLIMM HAaIpaBICHUEM ee
aKTUBHOCTH,

- Y3KOM, 3aTparuBaiOIIMM pEryJSIHUI0O B COOCTBEHHOM CMBICIE CJIOBA, ONpPEEIsieT
CTPYKTYpY IIpOLIecca U CIIOCOOBI €€ OpraHn3aLuu.

B. K. Kanun BeigenseT npou3BOIbHYIO PETYIISIMIO KaK CO3HATEIBHOE, OIOCPEI0BAaHHOE
HeJIMA M MOTHBAaMH TPEAMETHOM JESITEIBbHOCTH CO3JaHHE COCTOSHHS ONTUMAJbHOU
MOOWJIM30BaHHOCTH, ONTHMAJIbHOTO pEKUMa aKTUBHOCTH U KOHIICHTPHPOBAHUS  OTOU
aKTUBHOCTH B HY>KHOM HaITpaBJICHUH, TO €CTh LI€JICHANPABIECHHOE CO3JaHHE TaKOW OpraHu3aluu
NCUXUYECKHUX (PYHKIIHIA, KOTOpas obecrieurBaia Obl HAMOOIBINYIO 3()(HEKTUBHOCTD JeiicTBHi [5].
Camoperysmus - 3T0 aKTUBHOCTb, HAIIPABJIEHHOH HEe BO BHE, a HA caMoro ceds, CO3HATEeIbHOE
BO3/ICHICTBUE YENIOBEKa Ha CBOWCTBEHHBIC €My INCUXWYECKHE SIBICHHUS (IIPOIECCHI, COCTOSIHHUSA,
CBOWCTBA), €ro JESATEIbHOCTh M MOBEACHHME I MOJJAEpKaHHs (COXpaHEHHs) WM M3MEHEHUS
XapakTepa MX MpOTEeKaHUs.

KpaiiHe Ba)XHBIM 3IIEMEHTOM PaOOTHI YUUTENS SBISETCS CAaMOPETYIISIIHAS — CITOCOOHOCTH
KOHTPOJIMPOBATh CBOE JIMYHOE TIICHXMYECKOE COCTOSHHE IS ONTUMAIBHOTO pa3pelieHus
CIIO)KHBIX TENarorndeckux curyauui. Camoperyisiuus — 3TO yMEHHE YIpaBiIsATh BCEMHU
nporeccaMd COOCTBEHHOI'O OpraHM3Ma W JIMYHOCTH: SMOLMSMH, MBICISMH, TOBEIECHUEM,
MOCTYIKAMHU U MEePEKUBAHUSIMU.

Camoperynsius He00X0uMa B 1IEJIOM PsIJIe CUTYyaITHil:
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- eClIM TMeNarory MpeICTOUT PELIUTh TPYIHYIO, CIOKHOPA3pelIMMYyI0 MpolieMy,
BO3HUKIIIYIO TIepe]] HUM BIIEPBEIC;

- €CJIM Y BO3HHMKUIEH NeAarorn4eckoi CUTyallul OTCYTCTBYET €IMHBII crIoco0 peleHus,
WIH €ro HET B JaHHBIA OTPE30K BPEMEHH, WIIM BO3MOXKHBI PAa3IMYHbIC BAPHAHTHI €€ pa3peuieHus,
HO HamOoJee 3¢ (HEeKTUBHBIN BEIOpATh HE IPEICTABIISICTCS BO3MOXKHBIM;

- €ClId aKTyaJbHOE SMOIIMOHAJIbHOE WU (PU3MUECKOE COCTOSHUE IeJarora MOXKeT
BbI3BaTh UMITYJIbCUBHBIE ICHCTBUS;

- €CIIU TeAarory HeoOXOAMMO MPHHSATH OBICTPOE peuieHHe IS OyAyIIHUX MOCTYIKOB B
CUTyaluu aeuinTa BpeMeHH;

- €ClIM TMOCTYNKHM Y4YUTENsl OICHUBAIOTCS KOJUIETaMH, OOYYarolIMMHCS, APYTUMU
JIOABMH, B YCIIOBHSIX YCTAHOBJICHHUS €T0 aBTOPUTETA M MPECTHIKA.

Camoperymsmust o0sagaeT paaoM COOCTBEHHBIX CTPYKTYPHBIX KOMIIOHEHTOB, KOTOPBIC
pealu3yIoT 3HaYuMble QYHKIIUU

- IOCTAaHOBKA LIeJIM — Ha €€ OCHOBE ()OPMHUPYETCSl CAaMOPETyJIALINS;

- MOJENb 3HAYUMBIX PEIICHUH OTOOpa)XxaeT yCIOBHSA JUIA OJIarONpPUATHOTO PEIICHHS
3ajady;

- TporpaMma HCIOJIHUTENbCKUX JAEWCTBUN CIOCOOCTBYET TIOCTPOEHUIO CHUCTEMBI,
OTIpeICTISIONIEH MYTH peleH s MPOOIEMBbL;

- KOpPEKLHUs U OICHWBAaHUE PE3YNIbTAaTOB CIOCOOCTBYET COOTBETCTBUIO JIOCTUTAEMOTO
pe3yJbTara.

[lcuxonmornyeckue OCHOBBI CaMOPETYJSIIIMM COJAEpKaT B cebe YMEHMs YIpaBisATh
MO3HABATEIbHBIMU MPOIIECCAMH: BOCIPHUSATHEM, BOOOpa)K€HHEM, MBIIUICHHUEM, BHHUMAaHUEM,
MaMSTBIO B peublo. Takke OHM YNPaBIISIOT TMYHOCTHIO: AIMOIMSAMH, JICHCTBUSIMHE, TOBEICHUEM —
Pa3HOOOPA3HBIMH PEAKITUSMHU Ha CIOKUBIIYIOCS CUTYAIUIO [5].

VYnpaBiasieMoCTh CBOMMHU PEAKLIMAMHU, KaK MPaBUIO, CUIBHO CHMXKAeTCs MpPU MEepeyTOMIICHHH,
Ooye3HH, cTpecce, a TakXKe B COCTOSIHUM 4pe3MepHoro Bo30yxieHus wuian apdekra. B
poeCCHOHATFHON JEATEIEHOCTH TIeIarora BaXHYIO POJIb UTPAET YMEHHE YIIPABIISATH CBOUMHU
smorusiMu. [loBemeHUeckass caMOpETyIsusl  XapaKTepu3yeTcs CHOCOOHOCTHIO —4YeJoBeKa
peryaupoBaTh CBO€ B3auMojeicTBue co cpenoil. OHa oOCyIIECTBIS€TCS TPH  €IUHCTBE
SHEPreTUYeCKrX, JAMHAMHUECKHUX U COJEp’KaTeIbHO-CMBICIOBBIX aclekToB. [loBeneHueckas
CaMOpEryJIAlMs TO3BOJSET IMeAaroraM IMOBBICUTh YCTOMYMBOCTh K MCHXOIMOIMOHAIBHBIM

Harpy3kaM B YCJIIOBHSIX HAIIPSKEHHOM JESTEIbHOCTH.
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Mopanb U HPABCTBEHHOCTh TAKXKE SIBISIOTCA OJHUMHU M3 CIOCOOOB PEryislUd TOBEICHUS B
npodeccnoHaNbHOM 1eATeNbHOCTH Ne1aroroB. HpaBCTBEHHOCTH BBINOJIHSET Ui Y€JIOBEKa POJib
«KOMITIaca» IIOBEJEHMS, IMO3BOJISIOLIET0 OPUEHTUPOBATHCS B OOILECTBEHHOM JKU3HU, B MHUpE
YEJIOBEUECKOW KYJIBTYpPBI, B MUPE COLMAIBHBIX LICHHOCTEH. Uepe3 cucTeMy OpUEHTalUU, HOPM,
OLICHOK, UJI€aJIOB OHA PeryaupyeT noseneHue mojaei. CoaepxaHue Mopaiu Kak 0OIIeCTBEHHOTO
SIBJIGHUSI TPEJCTaBIsIeTCs B BHJE CHCTEMbI, COCTOSALICH M3 YEThIpeX KOMIIOHEHTOB: 1)
HPABCTBEHHbIC OTHOIICHUS; 2) HPABCTBEHHbIE MOTUBBI ACUCTBUS; 3) HPABCTBEHHBIC YyBCTBA; 4)
MOpajIbHOE CO3HAHHUE.

[legarornyeckass Mopajib TpeOyeT OT YUYUTENsl BBICOKOTO HPABCTBEHHOTO YpPOBHS
BocnuTaHHocTH. [loBedeHue, AESITENBbHOCTb IMeAarora JOJDKHBI OKa3blBaTh OJIarOTBOPHOE
BO3JICHICTBUE Ha IMOBEJCHUE M JEATEIbHOCTb ydalquxcs. MaHepbl NOBEIEHUS U IMPUBBIUKH,
KOTOpbIE AKKyMYJIUPYIOTCS B I€Jaroruueckod cpene, JOJDKHBI OKa3bIBaTh BOCIHMTHIBAIOLIEE
BO3JICHICTBUE U HA CAMOTO YUUTEII.

[legarornyeckasi MOpajb BBIMOIHSIET BOCIUTATENbHYIO, IEHHOCTHO-OPUEHTHPYIOIIYIO U
perynsaTuBHYO (QyHKIHH, TpeOyromue OT Imearora MOCTOSHHOTO CaMOYCOBEPIIEHCTBOBAHUS,
0€e3 KOTOPOro HEBO3MOXKHO YIIPABIATH MPOIIECCOM HPABCTBEHHOT'O BOCITUTAHUS JTMYHOCTH.

TakuM oOpa3om, BIaJeHHE CHOCOOAMU CaMOPETYISIIMK IO3BOJSET MEAarory YIpaBlATh
CBOMMH TIO3HABaTEeIbHBIMH MIPOIECCAMH M SMOIMOHAJIBHO-BOJIEBOM cdepoil JHUYHOCTH,
PeryaupoBaTh CBOE NMCUXO(PHU3NIECKOE COCTOSIHUE, BRIOUPAst ONTUMANBHbIE Ui ce0sl METOAUKH
U HCIONB3ysd MX JUIsi MOOWIM3alMM CBOMX BO3MOXKHOCTEH wuiu penakcauuu. JloOuThes
peryisiuu COOCTBEHHOTO IOBEIECHUS IENaror MOXET C IOMOUIbIO OOJBIIOr0 KOJUYECTBa
pa3HOOOpa3HbIX TEXHUK U IPUEMOB CAMOPETYJISLIUHU TOBEICHUS.

Camoperynsius TECHO CBS3aHa ¢ cCaMOCO3HaHMUEM vesioBeka. B vactHocTu, b. B. 3elirapauk cunrana,
YTO B OCHOBE CaMOPEryJSILMU JIEKHUT CMBICJIOBOE CBSI3bIBAHME, IO3BOJISIOLIECE MOJIEPKUBAThH
LIEJIOCTHOCTHOCTb M CAMOTOXKJIECTBEHHOCTb. OCOOEHHAs pOJIb 3TOr0 MEXaHW3Ma MPOSIBIISIETCS B XO/I€
NPEOIONIEHUS] KPUTUYECKHUX KU3HEHHBIX CUTYALM, KOr/a 9Ta (YHKIUS CaMOCO3HAHUSI CTAHOBHUTCS
Haubosee 3HaunMoi. CriocoOOM COXpaHEHUs IIEJIOCTHOCTU SIBJISIETCS ajfanTalysi K camoMy cebe —
CaMOMIPUHSTHE, CAMOIIPUCIIOCOOICHUE, YTO MTO3BOJISIET CPOPMUPOBATH YBEPEHHOCTD JIMYHOCTU B ce0€
u cBoelt aestensHOCTH. [Ipu 3TOM pematorcs mpoOsieMbl MPoPecCHOHATBHON ESTEIBHOCTH HE 3a
CyeT yCWIMHA  Jpyrux JIojAed, a  TOCPEeICTBOM  COOCTBEHHOW — CaMOpPErysiiuM |
camocoBepiieHcTBoBaHMsA. K. A. AOyibXaHOBa yKa3bIBaeT, YTO CYOBEKT MpPU STOM MPOH3BOIUT

CaMOOpraHru3aIIo COOCTBEHHBIX IICHXMYECKHX M JIMYHOCTHBIX BO3MOXKHOCTEH M CITOCOOHOCTEH B
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XOZIe NeATeNIbHOCTH, W TOMYEPKUBAET, YTO B OCHOBE MEXaHHM3Ma 3TOM CaMOOpraHM3alUH JISKUT
CaMOpETyJIALHSL.
HccenenoBanne 0coOOEHHOCTEH CaMOPETYIISIMU T1E1aroroB (BbIOOPKA - MATHACCAT YEIOBEK, JIUIECH
r.Kumnmnes) npoBoawiock npu nomomy onpocHuka «CTUiab caMOpEryssalMM MOBEAEHUS - 98»
(CCI1-98)
B. U. MopocanoBoii 1 E. M. KoHO03, KOTOpbI MO3BOJIAET ONPEACIUTh WHIWBUAYaJbHbBIC
0COOEHHOCTH CaMOPETyYJISLUU JIMYHOCTA. MeToIuKa BKIIOYaeT B cels cieayrolee Kbl
IUTAHUPOBAHUE, MOJCIUPOBaHMUE, TMPOTPAMMHUPOBAHME, OICHKA Pe3yJlbTaToB, T'HOKOCTb,
CaMOCTOSITENILHOCTh U OOLIMil ypoBeHb camoperyisiuu. [IpoaHann3upoBaB JaHHBIEC MIKAJbI,
ObUTH BBISIBJICHBI CIIETYIOIINE CTATUCTUYECKUE TaHHBIE:

Tabnuna 1. [IporieHTHOE COOTHOIIEHHE PE3YIbTATOB METOIUKH «CTHIIb CAMOPET YIS IIUN

IHOBCIACHMUS.

PeryasitopHblie HIKaJIbI

Nel YpoBHm I M IIp opP r C oy

N % N | % | N|% | N|%|N|]% | N %|N|%
1| Boicokmit | 25|50 |16 32 | 6 (12 |15 |30 | 8 (16| 7 |14 |14 | 28
2 | Cpennuit | 24 | 48 | 27 |54 | 38 | 716 | 20 | 40 | 32 | 64 | 31 | 62 | 26 | 52
3 | Husknit 1,2 |7 |14 6 |12|15|30 10|20 |12 |24 |10 | 20

I[J'ISI leqmeﬁ HarJis1IHOCTH PE3YyJIbTAaTbl MCTOAUKHN I/1306pa)KeHI)I B BUAC AarpaMmbl:
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@ur. 1 Pe3ynbTaThl HCTIBITYEMBIX IO METOJIUKE HAa CAMOPETYIISILIMIO.
Pesynbratel mxanel «[lnanupoBanue» (Iln) mokazanu, yto y 50% HCOBITYEMBIX BBICOKUN
ypoBeHb, Y 48% — cpennuii. Bricokue moka3aTeny UCIBITYEMBIX IO JIAaHHOW IIKaje YKa3bIBAIOT

Ha c(OPMHUPOBAHHOCTH MOTPEOHOCTH B OCO3HAHHOM TUTAHHPOBAHUM JACATEIBHOCTH. VX TUTaHbBI
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pEIMCTUYHBI, JETAIU3UPOBAHBI M  YCTOWYMBBI, 1LETU  JAEATEIbHOCTH  BBIIBUTAIOTCSA
UCIBITYEMBIMU CaMOCTOSATENbHO. HU3KMI ypOBEHb MO IIKAJE «IUIAHUPOBAHME» BBIABICH Y 2%
UCTBITYeMBIX. Y HUX NOTPEOHOCTH B IJIAHWPOBAHUH CIIa00 Pa3BUTA, MOCTABICHHBIC LIEIH PEIKO
OBIBAIOT NOCTUTHYTHI. TaKkue UCIBITyeMBbIE MTPEAMOYUTAIOT HE 33 JyMBIBAThCS O CBOEM OYAYIIEM,
LeJIM  BBIJIBUTAIOT CUTYaTUBHO W OOBIYHO HECAMOCTOSITENIbHO. AHAIU3UPYysd pPE3yJbTaThl
UCHBITYeMbIX M0 mKkajne «MogenupoBanue» (M) HaMu ObUIO BBISBIIEHO, YTO Y 32% BBICOKUI
ypoBeHb, Vv 54% — cpenHuil, 9TO TOBOPUT O TOM, YTO OHH CIHOCOOHBI BBIICISTH 3HAYMMBIC
YCIIOBUS JUIsl JOCTUKEHUS! [TOCTABJIEHHBIX Iepes co0oi 1enel He TOJBKO B TEKYIIEeH CUTyaluu,
TaKk U B NEpCreKTUBHOM OyaymeM. Huskuil ypoBeHb 1O IIKaje «MOJEIMPOBAHUE) BBIABIECH Y
14% wucnoeityembix. [Ipu crnaboit copmMupoBaHHOCTH HPOLECCOB MOJEIHPOBAHUS BO3MOKHA
HEaJIeKBaTHAasl OLIEHKA 3HAUMMBIX YCIOBHM M OOCTOSTENBCTB. OJTO MOXKET IPUBECTH K
TPYJHOCTSM B OINpEAENICHUU LEeled M Iporpamm AEMCTBUM, HeyaayaM B NpOoQecCHOHaIbHOU
JESATEIIBHOCTH.

HIkana «IIporpammupoBanue» (Ilp) npencraBiena 76% UCHBITYEMBIMH CO CPEIHUM
YPOBHEM OCO3HAHHOTI'O ITPOIPaMMHUPOBAHUS CBOUX JEHCTBUIM, U KPATHBIM KOJIMYECTBOM HU3KOI'O
U BBICOKOTO ypOBHS — paBHbIM 12%. Bpicokue u cpenHue Iokas3areiu MO JaHHOW IKale
TOBOPAT O C(OPMUPOBAHHOCTH Yy HCIHBITYEMbIX I€AAaroroB IMOTPEOHOCTH MPOIYMbIBATh
JNEUCTBUM W TOBEINCHMsI JUId JOCTH)KEHHsS HAMEUEHHBIX Leled, O Pa3BEepHYTOCTU
pa3pabarbIBaeMbIX TUTaHOB. [l TaKuX JIIOJIEH XapaKTepHO CaMOCTOATEIBHOCTh, OHH YCTOMYNBBI
K IomexaM, T'MOKO pearupyioT Ha HOBBIE oOcTosiTenbcTBAa. HU3KMe MMOKazarenau Mo UIKaie
IIPOrPaMMHUPOBAHUSI TOBOPAT O HEYMEHMM WM HEXKEIaHUM MCIBITYEMBIX IPOJYMbBIBAThH
MIOCJIE0BATENBHOCTE JeHCTBUM. Takue mroau 4acTo AEUCTBYIOT MMITYJIBCUBHO, HE MOTYT
CaMOCTOATENIbHO C(hOPMUPOBATH MPOTPAMMY ACHCTBUMN, JEHCTBYIOT TyTeM MPOO U OUTHOOK.

Pesynbrarel mikanel «OueHuBaHue pe3ynbraroB» (Op) OTpakaroT aJeKBATHOCTb
OLIEHKH UCHBITYeMbIM ce€0d M pe3yabTaTOB CBOEH JAeATeNbHOCTH. BbICOKMIT ypoBeHBb
nokaszaresnei mo »Toil mxkane xapakrepeH A 30% HCHBITYeMbIX, YTO CBUAETENIBCTBYIOT 00
a/IeKBaTHOCTU CAMOOILIEHKH Y OJHOM TpeTH MeAaroroB, c(OpMHpPOBAHHOCTU CYOBEKTHBHBIX
KpUTEPUEB OIIEHKHM COOCTBEHHBIX JCHCTBMM M yMEHMHM T'MOKO pearpoBaTh Ha H3MEHEHUE
ycnoBuil. Y 40% wucnelTyeMbIX — cpeqHUN ypoBeHb. HHU3kMe Mokas3aTenu mo JaHHOM IIKale
BbisiBIIeHBl Y 30% wucnbeiTyeMbix. s 1mMomoOHBIX Jroied XapakTepHa HEKPUTUYHOCTH I10
OTHOIICHHIO K cebe, OHM HE 3aMeyaloT COOCTBEHHBIM OMIMOOK M HE OCOOEHHO CKIIOHHBI K
pediiekcuu, 4TO SBISETCS XapaKTePUCTHKAaMH, HE CIOCOOCTBYIOUIMMHU MpPO(dhecCHOHATLHOMY

neaarorutdcCKoOMy pa3BUTHIO. Takwne neaaroru HE CTpEMATCA CaMOCOBEPIICHCTBOBATHCA, MOT'YT
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ObITb HECHpPaBEAJUBBl 110 OTHOIIEHUIO K YdYallUMci UM KOJUIeraM, MOTYT JOIyCKaTh
[e1arorMueckoe Hacuine, 1ecTabuiIn3upoBaTh NeJarorn4ecKyro CUTYalHtIo.

Ananuzupys pe3ynbrathl o mkane «I'uokocts» (I)) HaMu ObUIO BBIABICHO, uTO Yy 16%
HCIBITYEMBIX BBICOKUH YpPOBEHb, y 64% — cpennuii. Hu3kuii ypoBeHb 10 LIKaJE PEryiIsiTOPHON
rubkoctu xapaktepeH ans1  20% ucnobITyeMblX. JIs  MCHBITYEMBIEMBIX € BBICOKUMHU
MOKa3aTeJsIMM 110 JTaHHOM IIIKaJie XapaKTepHa CIIOCOOHOCTh MEpecTpauBaThcs, KOPPEKTUPOBAThH
CUCTEMY CaMOpPETYJISIUM IpU U3MEHEHHWU YCIIOBUM, KaK BHYTPEHHMX, TaK U cpenoBbIX. IIpu
BO3HUKHOBEHUHU HEMPEIBUACHHBIX OOCTOATENHCTB OHHU JIETKO MEPECTPAUBAIOT IUIAHBI U CTUIIb
IIOBEJICHUSI, CIOCOOHBI OBICTPO OLIEHUTh 3HAUYUMbIE U3MEHEHUS. | MOKOCTh O3BOJISET aJeKBaTHO
IejlaroraM — pearupoBaThb Ha OBICTPOE M3MEHEHHE IEearorMyeckoi CUTyallMM M YCIIEUIHO
pemarh nmpohecCHOHATBHBIC 331a4H .

Jlis McnbITYeMBIX € HU3KMMM YPOBHEM T'MOKOCTH, OBICTPO MEHSIOIIAsicsi 0OCTaHOBKa
KpailHe HenpusATHa, NpUHOCUT juckoMmpoprt. Takue AW HE CIOCOOHBI OBICTPO U
CBOEBPEMEHHO IUIAHUPOBAaTh JEATENbHOCTb U IIOBEIEHUE, OLEHUTh pPACCOIVIACOBAHUE
MIOJIYYEHHBIX PE3YJIbTaTOB C LENbIO JAEATEIbHOCTH U BHECTH KOppeKuuu. OHU 4yBCTBYIOT ceOs
HEYBEPEHHO M CKJIOHHBI pa3peliaTh TpPYAHbIE II€IarorM4ecKHe CUTyallMM 3a CueT
SMOLMOHAIBHOr0 Hebarononyuyus nereil. B pesynprare, negaror ¢ HU3KMM YpOBHEM T'MOKOCTH
UCIBITHIBAET HEYAAayd B BBINOJIHEHUU JAEATENbHOCTH, KOTOpas IO CBOEH CyTH IUHAMHUYHA,
TpedyeT nuddHepeHIUPOBAHHOTO MTOAX0A.

[lxana «CamocrostensHOCTEY (C), XapaKTepU3yIIasicsi pa3BUTOCTHIO PETYISTOPHOMN
aBTOHOMHOCTH, TPEICTABJIEHA CIEAYIOUIMM IPOLEHTHBIM cOOTHoweHueM: 14% — BbICOKHM
ypoBeHb, 62% — cpennuil, u 24% — Hu3kui. Hannune BBICOKMX IOKa3aTeneil Mo JaHHOM HIKae
CBUJETEIBCTBYET 00 aBTOHOMHOCTH, CIOCOOHOCTH 4YEJIOBEKAa CaMOCTOSITENIbHO IIaHUPOBATh
CBOIO JICSITEIbHOCTb, OPraHU30BBIBATH PaOOTY JUIsl TOCTHKEHUSI MOCTaBIEHHBIX Iieseil. OHU He
UCTBITHIBAIOT OIIYTHUMOTO JAMCKOM(pOpTa MPUHUMAs PELICHUs, KOHTPOIUPYS XOJI BBINOJHEHUS
NesITeNbHOCHTH, 00BEKTUBHO aHATM3UPYS PE3YyIbTAThl U MPOAYKTHI AeATENbHOCTH. McibITyeMble
C HU3KUM YPOBHEM CaMOCTOSITEIbHOCTH KOH()OPMHBI, 3aBUCHMBI OT OLIEHOK OKpyskaroumux. OH1
HY)KJAIOTCS B IIOMOILM IpU IpOpadOTKe IMJIaHbl, IPU OTCYTCTBUU MOCTOPOHHEHW MOMOIIN Y HUX
BO3HHUKAIOT cOOM B TIOCTAHOBKE II€JICH U BHINOJIHEHUH JAESATEIbHOCTH.

[Tpu ouenke «O61ero ypoBHs camoperymsauun» (OY) y 28% ucnbITyeMbIX ObUT BBISIBIICH
BBICOKUH YpOBeHb, a y 52% — cpennuil. OneHuBas oOIUH YpOoBeHb C(HOPMHUPOBAHHOCTU
MIPOM3BOJFHOM AKTUBHOCTH YEJIOBEKa MOXHO CKa3aTbh, YTO I MOJOOHBIX HCIBITYEMBIX

XapakTEepHa CaMOCTOATCIbHOCTD, FI/I6KOCTB, YMCHHUE aJICKBATHO p€arupoBaTb Ha HU3MCHCHUIA
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ycioBuil U cutyanuu. IIpy BBICOKOM MOTHBanMM JOCTHIXKEHHS OHH CIIOCOOHBI (hOPMHPOBATH
CTWIb CaMOPETYJSILIMH, KOTOPBI KOMIECHCHUDPYET BIUSHHE JIMYHOCTHBIX OCOOCHHOCTEH,
NPEMATCTBYIOMIMX  JOCTHXKCHHMIO  IOCTAaBJICHHBIX  menei.  McmbiTyemble ¢ HU3KUMH
nokazarensimu — 20% — xapakTepHu3yrTcsl HEJOCTaTOYHOH chOPMUPOBAHHOCTHIO TOTPEOHOCTH B
oco3HaHHOH camoperymsauu. OHH B OOJNBIIEH CTENEHH 3aBUCHMBI OT BHEIIHHX (AaKTOPOB,
OKPYKAIOIIMX MX JIOAeH. Y TakuX HCHBITYEeMBIX CHIDKEHa BO3MOYKHOCTH KOMIIEHCHPOBAThH
JMYHOCTHBIE OCOOCHHOCTH, HEONAroMpHUAITHO BIHSIOIIME HA JOCTHXKEHHE eI, TOATOMY UM
CIIeyeT MpWiarath OOJbIIE YCWJIMWA JUIS TOTO, YTOOBI C(OPMHPOBATH ONPENEIEHHBIA HABBIK
CaMOpETYJISIIMU WM BBIIOJHUTH IOCTABJICHHYIO Iepea co0ol MpodecCHOHANBHYIO 3aaady,
co3farth ONaronpusTHBIE MEXKIMYHOCTHBIE OTHOIICHHS C YyYCHHKaMH. TakuMm oOpazom
MIPOBEICHHOE HMCCIIEIOBAHNE BBISIBUIIO Psii IPOOJIEM, CBSA3aHHBIX C CAMOPETYIISIHAEH Mearoros,
KOTOpBIE OCHOBAHBI Ha HEJOCTaTOYHOM YpPOBHE JIMYHOCTHOTO U MpPO(EeCCHOHATBLHOTO
CaMOCO3HAHUS U CIIOCOOHBIC TIPUBOJMUTH K IIPUMEHEHUIO HACHIIUS B NIEIaTrOTUYECKUX CUTYAIHSX.
Tak >xe cieqyer OTMETHUTh, YTO OOJBIIMHCTBO IIEJaroroB OOJaJar0T CPEIHHM YPOBHEM

CaMOpPCryJsiiuuv ,49TO SABJIACTCA HpeI[HOCLIJIKOfI AJId pas3sBUTUA I/IIIGf/'I nneaaroruku HEHaCHuJInA.
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DE LA POLIMORFISM LA INEXISTENTA ORTODOXIEL.
O PERSPECTIVA ASUPRA CRITERIILOR DE IDENTIFICARE A OBIECTULUI
REPREZENTARII SOCIALE
FROM POLYMORPHISM TO THE NON-EXISTENCE OF ORTHODOXY.
A PERSPECTIVE ON CRITERIA FOR IDENTIFYING THE OBJECT OF SOCIAL
REPRESENTATION

CzU 37.015.3
Mihai Sleahtitchi, doctor in psihologie, doctor in pedagogie, conferentiar universitar

Summary

The process of social representation designates a form of specific knowledge which, "acting
simultaneously on the stimulus and the response”, links a subject to an object. In its case, we are in fact
dealing with a "way of communicating with the outside", with "turning to the world of phenomena and
deeds”, with an "articulation of the personality to the social context”, with a "mechanism with
whichtheories about the social environment are built”, with a "style of conduct towards the outside " or,
finally, with a "'restoration, a reconstruction of the environment through the perspective of our philosophy
of life". By saying "social representation,” we actually mean a "modeling of an object into andthrough
behavioral and material linguistic relations"”. With this object, the type of representation in question is "in
a relation of symbolization (taking its place) and "interpretation™ (giving it meaning), being in a variant of
expression or in a form of construction of the real".

What prerequisites must there exist for a certain element of the social environment (a person, a
situation, an event, adeed, a phenomenon or an idea) to trigger the emergence of a social
representation, of a sui generis collective science capable of building "a common vision of the world",
a "system of understanding and interpretation of reality”, a "strategy of community agreement
between individuals or groups™?

According to a widespread view, for that to happen, at least five conditions must be met. In brevi,
they look like this:

(a) the polymorphism [= the object of representation must have several facets, a certain diversity in the
social field; the representation of the object at the level of the groups is to obtain particular connotations,
specific colors determined by the respective particularities of the population and/or the environment];

(b) way of reference to the social group [= the researcher must capture the link between a social group
and the object of representation; "representations are built, developed and worn by social groups"];

(c) identity and cohesion [= the researcher must ensure that the object of representation is in relation with
certain social stakes, particularly those related to the identity and cohesion of the group; the members of a
group tend to take into consideration the object that makes them see their identity and feel cohesive];

(d) way of reference to the "other social™ [= the researcher must establish a close relationship between
the object and other social instances in real interaction with the group producing that representation; "if
the "other social" to which the group would relate didn’t exist , the representation would not make sense
nor would exist"];

(e) the non-existence of orthodoxy [= the object of representation must not relate to groups subject to
regulatory or controlling courts; in the case of social representations, “the processes of organization and
structuring occur naturally, without external pressures or interference".

Key words: social representation, object of social representation, the specificity of the object of social
representation
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Adnotare

Procesul de reprezentare sociald desemneaza o forma de cunoastere specificd, care, ,,actionand
simultan asupra stimulului si asupra raspunsului”, leagd un subiect de un obiect. In cazul lui, avem de-a
face esen’ialmente cu ,,un mod de a comunica cu exteriorul”, cu o ,,orientare in lumea fenomenelor si a
faptelor”, cu o ,.articulare a personalitatii la contextul social”, cu un ,,mechanism prin care se construiesc
teorii despre mediul social”, cu ,,un stil de conduit orientat spre exterior” sau, in sfarsit, cu o ,,refacere, o
reconstructie a ambientului prin prisma filosofiei noastre de viata”. Spunand ,,reprezentare sociala”, noi,
de fapt, ne referim la o ,,modelizare a unui obiect in si prin raporturi lingvistice, comportamentale si
materiale”. Cu acest obiect, tipul vizat de reprezentare se afla ,,intr-un raport de simbolizare (ii fine locul)
si de ,,interpretare” (ii acorda semnificatii), constituindu-se intr-o forma de expresie a subiectului”.

Ce premise trebuie sa existe pentru ca un anume element al mediului social (o persoana, o situatie,
un eveniment, un fapt, un fenomen sau o idee) sd suscite emergenta unei reprezentari sociale, a unei
stiinte colective sui-generis susceptibild sa construiasca ,,0 viziune comuna asupra lumii”, un ,,sistem de
intelegere si interpretare a realitatii”, o ,,strategie de integrare comunitara a indivizilor sau grupurilor”?

Potrivit unui punct de vedere de larga raspandire, pentru ca acest lucru sa se intample, trebuiesc
intrunite cel putin cinci conditii. In brevi, ele arata astfel:

(@) polimorfismul [ = obiectul reprezentarii trebuie sa dispuna de mai multe fatete, de o anumita
diversitate In campul social; or, reprezentarea obiectului la nivelul grupurilor urmeaza sa capete
conotatii particulare, coloraturi specifice determinate de respectivele particularitati ale
populatiei sau/si ale mediului];

(b) raportarea la grupul social [= cercetatorul trebuie sa surprinda legatura existenta intre un grup
social si obiectul reprezentarii; or, ,reprezentarile sunt construite, dezvoltate si purtate de
grupurile sociale™];

(c) identitate si coeziune [= cercetatorul trebuie sa se incredinteze ca obiectul reprezentdrii se afla
in raport cu anumite mize sociale, in mod special cu cele legate de identitatea si coeziunea
grupului; or, membrii unui grup tind sd ia in considerare obiectul care ii face sa-si vada
identitatea si sa se simta coezivi];

(d) raportarea la ,altul social” [= cercetatorul trebuie sa constate existenta unei relatii stranse
intre obiect si alte instante sociale aflate in interactiune reala cu grupul care produce respectiva
reprezentare; or, ,,dacd nu ar exista un «altul social» la care grupul sa se raporteze,
reprezentarea nu ar avea Sens si nici nu ar exista”];

(e) inexistenza ortodoxiei [= obiectul reprezentarii nu trebuie sa se raporteze la grupuri care se
supun unor instante reglatoare sau de control; or, in cazul reprezentarilor sociale, ,,procesele de
organizare si structurare decurg natural, fard presiuni sau imixtiuni externe”].

Cuvinte cheie: reprezentare sociald, obiect al reprezentdrii sociale, specificitatea obiectului
reprezentarii sociale

Intervenind, la 1961, in La psychanalyse, son image et son publique, cu prima definitie a

reprezentdrilor sociale, S. Moscovici aratd cd acestea constituie expresia unui ,,sistem de valori,
de notiuni si de practici relative la obiectele mediului social” [1]. Constructia determinativa
,relative la obiectele mediului social”, purtdnd insemnele unui autentic punctum saliens, nu
apare, bineinteles, de dragul formei sau in intentia de a produce ,,0 idee in plus”. Sensul
includerii ei este de o cu totul altd naturd: de a pune in evidentd faptul cd orice reprezentare

sociala infatiseaza esentialmente un proces prin care indivizii interiorizeaza realitatea,
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descifrand-o, reconstruind-o, incarcand-o cu semnificatii si integrand-o plenar in sistemul

axiologic existent. Acest punct de vedere este pentru S. Moscovici atat de important, incat, dupa

ce il lanseaza in La psychanalyse, son image et son publique, el se vede obligat sa se raporteze

la el si cu alte ocazii:

anul 1969 (Préface la studiul Santé et Maladie realizat de C. Herzlich): ,reprezentarile
sociale nu fac o ruptura intre universul interior si universul exterior al individului” [2];

anul 1984 (The Phenomenon of Social Representations): ,,un lucru este sigur: formele
principale ale ambientului nostru psihic si social sunt fixate in reprezentarile sociale, iar noi
ingine suntem modelati in functie de acestea” [3];

anul 1986 (L'ere des représentations sociales): ,reprezentarile sociale sunt sociale prin
natura raportului intretinut de indivizi cu obiectul reprezentat” [4].

Cu timpul, ceea ce afirma S. Moscovici devine un lucru de netagaduit si pentru multi alti

cercetatori din domeniul psihologiei sociale. Vom enumera, succint, doar cateva cazuri:

N. Fischer: ,reprezentarea sociala este un proces de elaborare perceptiva si mentala a
realitdtii care transforma obiectele sociale (persoane, contexte, situatii) in categorii simbolice
(valori, credinte, ideologii) si le confera un statut cognitiv, permitand intelegerea aspectelor
vietii obisnuite printr-o racordare a propriei noastre conduite la interiorul interactiunilor
sociale” [5];

J.-C. Abric: ,,specificul unei reprezentari sociale rezida in a constitui un sistem coerent in
limitele caruia dimensiunile sociale produc o stare cognitiva specifica, adaptatd la obiectele
care se regasesc in aceste dimensiuni ” [6];

D. Jodelet: ,,reprezentarea sociald este o forma practica de cunoastere care leaga un subiect
de un obiect, un proces de elaborare a realului care «actioneaza simultan asupra stimulului si
asupra raspunsului»” [7];

A. Neculau: ,,reprezentdrile sociale desemneaza un stil de conduita, un mod de a comunica
cu exteriorul, o orientare in lumea obiectelor si 0 operatie de clasificare a acesteia” [8];

N. Roussiau & C. Bonardi: ,reprezentarile sociale redau organizari complexe de opinii
socialmente construite, referitoare la un obiect social, rezultind dintr-un ansamblu de
comunicari care permit stdpanirea mediului in functie de elementele simbolice proprii sau ale

grupului de apartenenta” [9];
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e P. Moliner, P. Rateau & V. Cohen-Scali: ,,reprezentarile sociale trebuie privite ca niste
ansambluri organizate de elemente cognitive (opinii, informatii, credinte) referitoare la un
obiect social” [10];

e |. Markova: ,,orice obiect sau fenomen, fie el fizic (de exemplu, o bucatarie), interpersonal
(de exemplu, o prietenie), imaginar (de exemplu, monstrul de la Loch Ness) sau
sociopolitic (de exemplu, o democratie), poate deveni obiectul unei reprezentari sociale”
[11];

e J.-M. Seca: ,,putem considera reprezentdrile sociale in generalitatea lor, facand din ele
asamblari, asocieri, aranjamente, articulasii sau ,,combinatii de ansambluri de semne” mai
mult sau mai putin ierarhizate, calificate drept ,,siplexuri” (...) extrase din ,,universurile”
obiectelor ce compun lumea ” [12].

Procesul de reprezentare sociald, asadar, desemneaza o forma de cunoastere specifica, care,
,actionand simultan asupra stimulului si asupra raspunsului”, leagd un subiect de un obiect. in
cazul lui, avem de-a face, in fond, cu ,,un mod de a comunica cu exteriorul”, cu o ,,orientare in
lumea fenomenelor si a faptelor”, cu o ,articulare a personalititii la contextul social”, cu un
,mecanism prin care se construiesc teorii despre mediul social”, cu un ,,stil de conduita orientat
spre exterior” sau, in sfarsit, cu o ,,refacere, o reconstructie a ambientului prin prisma filosofiei

noastre de viata™

Operand cu notiunea de ,reprezentare sociala”, noi, de fapt, ne referim la o
,modelizare a unui obiect in si prin raporturi lingvistice, comportamentale si materiale”. Cu
acest obiect, dupa cum sustin unii autori — M. Curelaru, de pilda [13]-, tipul vizat de
reprezentare ,, se afla intr-un raport de simbolizare” (7i fine locul) si de ,,interpretare” (ii acorda
semnificayii), constituindu-se intr-0 forma de expresie a subiectului”.

Pornind de la constatarea cd ,,0 caracteristica principala a reprezentdrii sociale este aceea ca
ea re-prezinta intotdeauna un obiect, ca se raporteaza la un loc, o situatie, un fapt, o persoana,
un eveniment sau o idee”, si vedem in continuare cum se prezinta specificitatea obiectului avut
in vedere sau — mai exact — ce premise trebuie sa existe pentru ca un anume element al mediului

social (o persoana, o situatie, un eveniment, un fapt, un fenomen sau o idee) sa suscite emergenta

unei reprezentdri sociale, a unei ,,retele de idei, metafore si imagini” susceptibile sa dezvolte ,,0

*Expresiile sunt preluate de la A. Neculau. Vezi, in acest sens, Neculau A. Prefata / A. Neculau (coord.). Psihologia
™ Formularea ii apartine, si de aceasta data, lui A. Neculau. Pentru confirmare, vezi Neculau A. Prefata / A.
Neculau (coord.). Psihologia cdmpului social: reprezentarile sociale. — lasi: Editura Polirom, 1997. — P. 9 sau/si
Neculau A. Prefata // A. Neculau (coord.). Psihologia campului social: reprezentarile sociale. — Bucuresti: Societatea
Stiintg & Tehnica S.A., 1995. — P. XVII.
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viziune comuna asupra lumii”, un ,,sistem de intelegere si interpretare a realitatii”, o ,,strategie de
integrare comunitara a indivizilor sau grupurilor”.

Primul care ofer claritate in acest sens este chiar S. Moscovici. In aceeasi inegalabila La
psychanalyse, son image et son publique [14], el observa ca se poate vorbi despre cel putin trei
criterii de identificare a ceea ce poate fi luat drept obiect reprezentational. Mai intdi de toate, este
important sa existe conditii optime pentru dispersia informatiei cu referire la obiectul
reprezentational, o ,,libertate de circulatie a acesteia si accesul tuturor la ea” (intr-un asemenea
context, ,,obiectul va determina opinii pestrite si pozitiondri dintre cele mai felurite ale
grupurilor sau indivizilor” ). Apoi, conteaza daca obiectul avut in vedere este in stare sa produca
efectul de focalizare, generand un proces prin care ,,unele trasaturi ale lui se accentueaza, iar
altele se oculteaza” (celor din urma revenindu-le statutul de ,, elemente neadaptate sistemului de
valori al actorilor sociali”). Ultimul criteriu, care vine 1n completarea primelor doua
abordari,vizeaza presiunea la inferensa, o stare care se traduce prin necesitatea de a ajunge la o
explicatie consensualizata si la un cod comun in raport cu ,elementele mediului social”
(fenomenul se concretizeaza prin ,,conversatii, descrieri si evaluari ale obiectului in scopul de a
obtine un acord asupra continutului respectivei reprezentari sociale™).

Exigentele formulate de catre S. Moscovici contribuie, pe parcurs, la aparitia unor noi
interpretari cu referire la maniera in care trebuie sa decurga validarea obiectului reprezentational.
Afirmand acest lucru, ne referim , cu precadere, la ceea ce reusesc sa intreprinda, de la 1993
incoace, P. Moliner, C. Flament si M. L. Rouquette (cel dintai remarcandu-se, in mod special,
prin Cinq questions a propos des représentations sociales [15] sau Images et
représentationssocialis. De la théorie des représentations a l'étude des images sociales [16], iar
ultimii — prin L'anatomie des idées ordinaires. Comment étudier les représentations sociales
[17D).

Contributia Iui P. Moliner rezida in emiterea si demonstrarea punctului de vedere potrivit
caruia ar trebui intrunite cel putin cinci condifii pentru ca un anume element al mediului social sa
poata intra in posesia calificativului de obiect reprezentational. In brevi, conditiile la care face
trimitere cunoscutul profesor de psihologie sociala de la Universitatea Paris 13 Nord (Sorbonne
Paris Cité) arata astfel:

e polimorfismul [ = obiectul reprezentarii trebuie sa dispuna de mai multe fatete, de 0 anumita
diversitate in campul social; or, reprezentarea obiectului urmeaza sa capete conotatii
particulare/coloraturi specifice determinate de respectivele particularitati ale populatiei sau/si

ale mediului];
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e raportarea la grupul social [= cercetatorul trebuie sa surprinda legatura existentd intre un
grup social si obiectul reprezentarii; or, ,,reprezentarile sunt construite, dezvoltate si purtate
de grupurile sociale”];

e identitate si coeziune [= cercetatorul trebuie sa se incredinteze ca obiectul reprezentarii se
afld in raport cu anumite mize sociale, in mod special cu cele care vizeaza identitatea si
coeziunea grupului; or, membrii unui grup tind sa ia in considerare obiectul care ii face sa-si
vada specificitatea si sa se simta solidari];

e raportarea la ,altul social” [= cercetatorul trebuie sa constate existenta unei relatii stranse
intre obiect si alte instante sociale aflate in interactiune reala sau imaginara cu grupul care
produce respectiva reprezentare; or, ,,dacd nu ar exista un ,,altul social” la care grupul sa se
raporteze, reprezentarea nu ar avea sens si nici nu ar exista”];

e inexistensa ortodoxiei [= obiectul reprezentarii nu trebuie sd se raporteze la grupuri care se
supun unor instante reglatoare sau de control; or, in cazul reprezentarilor sociale, ,,procesele
de organizare si structurare decurg natural, fara presiuni sau imixtiuni externe”].

Cat priveste aportul adus de C. Flament si M. L. Rouquette, se poate spune ca acestora le
revine meritul de a acredita ideea potrivit careia procedura de profilare a obiectului reprezentarii
sociale poate fi una ,,minimalista”, ea incluzand doar doua criterii — salienfa sociocognitiva si
practicile sociale. De ce salienta sociocognitiva? Pentru ca, logic gandind, un anume obiect
poate suscita emergenta curentilor reprezentationali doar atunci cand este ,,inzestrat” cu functia
de concept (se are in vedere proprietatea obiectului ,,de a se constitui intr-0 abstractie, de a
trimite la o clasd de obiecte, de a se inscrie intr-o etichetare generica™) si cand tot lui i este
caracteristica o prezenta masiva in comunicarea sociala (frecventa cu care el apare in circulatia
curentd a informatiei — pe dimensiunea comunicarii interpersonale, a celei intergrupale sau a
celei localizate in mass-media — trebuie sa fie ridicata). Si in cazul practicilor sociale
argumentele sunt la fel de concludente: un anume obiect poate provoca aparitia curentilor
reprezentationali doar daca intre el si activitatile de zi cu zi ale indivizilor sau/si grupurilor exista
o legatura de necontestat (in intentia de a stabili aceastd legaturd, cercetdtorul poate pune in
evidenta mai multe aspecte: ,,absenta sau prezenta practicii, recurenta practicii, modul particular
de realizare a unei practici, precum si actiunile subsumate planificarii si materializarii scopului”).

Constatand ca de la inceputul anilor '60 si pana in prezent s-a lucrat cu mult interes asupra
aspectelor legate de problema obiectului reprezentarii sociale, tuturor celor interesati oferindu-li-

se mai multe cdi de solutionare a acesteia, ne vedem in drept sa afirmam ca nu tot ce existd in
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campul social poate dezlantui  aparitia unor ,teorii ale simtului comun orientate spre

intelegerea si stapanirea realitatii”. Este important, deci, sa avem in vedere cd inainte de a

incepe un studiu in domeniul reprezentarilor sociale trebuie sd fie stabilit, in mod obligatoriu,

daca obiectele supuse investigatiei nu fac ,,0 rupturd intre universul exterior si universul interior

al individului”, corespunzand criteriilor avansate de S. Moscovici sau P. Moliner, C. Flament sau

M.

L. Rouquette.
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